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The role of government policy in influencing childcare provision in England has 
seen prolific changes. The research in childminding practice has been seen to 
develop and as such, changes in policies to support and influence the provision of 
childminding as a method of childcare have been established. The introduction of 
the Early Years Foundation Stage (EYFS) in 2008 (DCSF), and subsequent 
changes in 2012 (DfE), 2104 (DfE) and more recently 2017 (DfE) have outlined 
the requirements of training for those wishing to undertake the childminder 
registration process with the Office for Standards in Education, Children's Services 
and Skills (Ofsted). To establish an understanding of the training pathway that was 
perceived to best prepare prospective childminders for such registration, this 
thesis looked at 268 prospective childminders’ experiences of childminder pre-
registration training offered by Bolton Local Authority (BLA) between 2009 and 
2014. Adopting a theoretical framework of change management gave insight into 
the steps taken by BLA to modify a classroom-based training pathway, to that of a 
blended delivery (classroom delivery combined with e-learning) and ultimately a 
move to a web-based fact sheet: that signposted prospective childminders to 
independently search for information via the internet. Each amendment to the 
training pathway was in support of the changes in the EYFS 2008 (DCSF), 2012 
(DfE) and 2014 (DfE) requirements. A case-study methodological approach to 
gathering qualitative and quantitative data, via the use of questionnaires, focus 
groups and interviews explored the perceptions of three cohorts of prospective 
childminders and the training they undertook to prepare them for childminder 
registration. The three cohorts collectively consisted of seven different groups of 
prospective childminders who undertook their pre-registration training via the 
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training pathway relevant to the EYFS in force at the time. The revision of the 
EYFS in 2017 is out of scope for the findings of this study. The findings of the 
thesis derived from a case study of BLA’s responses to the changing political 
environment within the early years sector. In reviewing the training available, 
prospective childminders shared their opinions and experiences of the training 
they received in providing them with the knowledge and understanding of the 
practical aspects of becoming a childminder, ways in which to implement the EYFS 
within the home environment, alongside an understanding of the requirements of 
self-employment and an awareness of how to maintain a sustainable business. All 
these elements contributed in preparing them for the registration process with 
Ofsted. This research leads to a recognition that information, guidance and face-
to-face training as a way of sharing information to prospective childminders was 
perceived to be the most conducive to understanding the level of commitment and 
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1 Introduction  
This chapter introduces the study and offers an insight into the training offered by 
Bolton Local Authority (BLA) to those wanting to become a childminder. This 
training prepares prospective childminders in understanding the role of a 
childminder, how to implement the EYFS (Department of Children, Schools and 
Families (DCSF), 2008) in the home environment and to become familiar with 
the requirements of the childminder registration process with Ofsted.  
 
The study examines whether each of the childminder pre-registration training 
pathways offered by BLA, as a result of changes to the EYFS frameworks of 
2008 (DCSF), 2012 (DfE) and 2014 (DfE), was perceived by those undertaking 
the training to be enough to prepare them for the registration process with 
Ofsted. In addition, the study reflects on each pathway, to ascertain whether any 
of the pathways were more beneficial than the others in providing information 
about becoming a childminder and undertaking the Ofsted registration process.  
 
Government policy influencing childcare provision in England has changed 
considerably over the last 50 years. The research in childminding practice has 
been seen to develop and as such, changes in policies to support and influence 
the provision of childminding as a method of childcare have been established. 
Brooker (2014) outlines that such policy changes have “increasingly shaped the 
experiences of young children” (ibid: p1). 
 
A recognition of child development and the complexity of such can be seen 
through the works of early years theorists including: Bruner (1980); 
Bronfenbrenner (1979) and Montessori (1967).  
2 
 
The recognition of child development, the ways in which children learn and the 
provision of quality childcare to support children has been subject to 
constant change. Montessori recognised that “freedom for pupils, self-education, 
and the intermingling of household, offers a more rounded child” (1967, p. 319). 
This, alongside elements of Plowden’s (1967) recognition of a child-centred 
environment, aids children’s learning. Both these elements can be reflected on 
and are threaded through the Early Years Foundation Stage (EYFS), (2017b). 
 
The implementation of the EYFS is one that the early years workforce including 
childminders are required to undertake whilst providing care for young children. 
Once in school the school curriculum is implemented, and the school continues 
to provide a safe environment for the child. At this stage although not the primary 
carer for the child, the childminder could still play an active part in a child’s care: 
providing before and after school care or during school holidays. 
 
The quality of care provided is formally inspected by Ofsted, where the practice 
and implementation of the EYFS is reviewed and an overall grade of quality is 
given. These grades take into account a number of factors: the learning 
environment, progression of a child’s development, working with the support of 
parents and where necessary other childcare professionals to ensure that 
children are cared for in the best way possible and with extra support if required.  
The development of working together to support children is reflected in the 
developments outlined by Lord Laming (2003) after the tragic death of Victoria 
Climbé: an eight-year-old West African girl who was murdered by her aunt and 
her boyfriend in 2000. This incident prompted an in-depth review into the child 
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protection system that was responsible for safeguarding the well-being of 
children in England.  
 
Lord Laming’s (2003) inquiry into Victoria’s death highlighted that:  
the extent of the failure to protect Victoria was lamentable. Tragically, it required 
nothing more than basic good practice being put into operation. (Laming, 2003, 
p. 4. pa1.16). 
This recognition of the lack of basic good practice pressured public services into 
focusing their attention into improving services and significantly improving the 
training and understanding of those with a responsibility to safeguard children.  
The outrage of the circumstances that surrounded Victoria’s death was further 
exacerbated, as it appeared that no lessons had been learned following the case 
of seven-year-old Maria Colwell in 1973, (Scott, 1975). Maria was also murdered 
by a family member and her death was seen to have been preventable by those 
in authority working together and recognising the extent to which she had been 
at risk. 
 
The findings of Laming’s report (2003) concluded with a series of 
recommendations that became fundamental in the changes to legislation and 
offered guidance for practitioners working with children from birth to the age of 
19. This led to a reform of training for all those working with children and 
included an increase in the understanding and knowledge of effectively 
safeguarding children within the education system. 
 
The quality of training within the early years sector was also recognised as a 
factor in being able to implement the EYFS (2008). A review of its effectiveness 
(Tickell, 2011), highlighted the need to explore the number and quality of early 
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years qualifications available to the early years workforce. Nutbrown (2012b) 
also established the need to review the content of training courses and the ways 
in which training was delivered.   
 
1.1 Purpose of the thesis 
The purpose of this thesis was to identify which of the three different training 
pathways offered by BLA to support the Early Years Foundation Stage (EYFS) in 
2008 (DCSF) and subsequent changes in 2012 (DfE) and 2014 (DfE) was 
perceived to best prepare prospective childminders to undertake the childminder 
registration process with Ofsted.  
 
1.1.1 Problem statement 
Identifying the most informative training pathway available to prospective 
childminders from those who had previously undertaken the training, was 
essential in assisting BLA in their decision to provide childminder pre-registration 
training. Information gathered would assist BLA in their decision around the 
provision of an effective training pathway in the future. A comprehensive 
pathway that would be cost-effective for both BLA and the prospective 
childminder, in both time and money. Ultimately future provision of information 
offered by BLA would be beneficial in providing prospective childminders with a 
wealth of information that would enable them to make an informed decision of 
embarking, postponing or discarding the decision to undertake the Ofsted 




A review of the pathways available via a case study outlined in Chapter 3, would 
lead to BLA reviewing and amending the training and support offered to 
prospective childminders in the future. 
 
1.2 Aims and thesis question 
The aim of this thesis was to review how BLA managed the pre-registration 
training pathway to support prospective childminders entering the early years 
workforce. It explored three different training pathways, including practical 
guidance and training which supported the underpinning knowledge provided for 
childminder pre-registration training between 2009 and 2014. The thesis  
• Identified the legislation and policies governing the early years sector, 
including that of the documentation outlining the support required to be 
given to prospective childminders by local authorities to prepare them for 
registration with Ofsted. 
• Reviewed three training pathways of support that enabled prospective 
childminders to undertake Ofsted registration, one training pathway for 
each of the EYFS frameworks. 
• Ascertained the benefits / weaknesses of each pre-registration training 
pathways. 
• Analysed the impact of the change in support by BLA. 
 
In doing so, this supported the title of the thesis: 
The impact of childminder pre – registration training on the preparation of 




1.3 Rationale and justification for the thesis 
The Tickell (2011) review of the EYFS, which was initially introduced three years 
earlier, prompted questions around the quality of early years practice and the 
content of the EYFS in supporting children’s learning outcomes. The review also 
sought clarity around the vast number of qualifications and the quality of training 
available within the early years sector. A review of the qualifications and training 
was ultimately commissioned by the government and undertaken by Professor 
Nutbrown. 
 
Nutbrown’s (2012b) subsequent review of early years qualifications: Foundations 
for Quality: The independent review of early education and childcare 
qualifications  was a significant undertaking and found that there was a shortfall 
in some of the quality of the training being disseminated throughout the early 
years sector. Nutbrown identified 19 recommendations of change to the early 
years sector to improve the care and training offered to the early years workforce 
including an option of returning to the delivery of a qualification not dissimilar to 
that of the National Nursery Examination Board (NNEB). It was expected that 
these changes would fully support a rise in the quality of early years practice, 
including that offered by childminders.  
 
The publication of Nutbrown's (2012b) report  brought a response from the 
Department of Education: More great childcare (DfE, 2013a). This prompted 
heated discussion throughout the early years sector. Nutbrown’s review and 
recommendation had been intended to promote quality of practice, yet only five 




Alongside ‘More great childcare’ came guidance around ‘More affordable 
childcare’ (DfE, 2013b). This was aimed at making quality childcare more of an 
affordable option for parents. BLA offered support to early years providers of 
childcare including that of childminders. Policy changes meant that BLA had to 
review its role in what training it now provided to the early years sector. A 
significant overhaul as a direct response to policy changes led to BLA reviewing 
the training, funding of qualifications and practical support and guidance 
available to the early years sector. In additon, the introduction of Childminding 
Agencies prompted further consideration as to how BLA supported its 
childminders. 
 
It is within these parameters that this thesis examined the support BLA offered to 
prospective childminders entering the children's workforce over a period of 
change in legislation.   
 
1.4 Contribution to knowledge 
The contribution to knowledge that this thesis offers is that of identifying which 
training and development pathway was perceived to best prepare prospective 
childminders to undertake registration with Ofsted to become a self-employed 
childminder.   
 
The thesis identifies whether the training undertaken, if any, prior to registration 
with Ofsted, adequately prepares prospective childminders to make an informed 
decision around choosing to become a childminder and apply to undertake   
Ofsted registration. The thesis considers the business aspects of self-
employment and that of childcare practice, both of which are aspects of the 
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knowledge and information required to enable prospective childminders to 
successfully register with Ofsted.  
 
1.5 Thesis structure 
This thesis consists of six chapters, beginning with a narrative introduction to the 
study. A progression to the second chapter outlines a theoretical understanding 
of the study in the form of a literature review, informing the reader of the 
legislative background of early years and the qualifications required for those 
working within the sector. It also looks at the introduction and subsequent 
reviews in its requirements to providing childminder pre-registration training to 
support the EYFS framework (DfE 2014, 2012; DCSF 2008). 
 
Primary data (Hatch, 2002) has been collected from 268 prospective 
childminders, using qualitative research tools of: interviewing and the use of 
focus groups. In addition, the quantitative research tool of using questionnaires 
was used to statistically identify perceptions and experiences of prospective 
childminders who undertook pre-registration training. Information around the full 
impact of changes in legislation and its impact on BLA in making changes to their 
pre-registration training is supported by the adoption of a case study 
methodology (Yin, 2003). Chapter 3 captures the findings of the study 
undertaken and explores in detail the case study of how BLA managed the 
change process in relation to the training they offered to prospective 
childminders.   
 
Chapter 4 discusses the methodological approaches adopted to provide a 
foundation for the design of the study, and a rationale for adopting a mixed 
9 
 
methods approach to research (Cohen, et al., 2011; Yin 2003). The research 
methods identified in this chapter outline aspects of data collection used in 
identifying what impact the changes in legislation had on BLA in providing pre-
registration training for childminders.  
 
Analysis of the data collected is explained in Chapter 5 and identifies which 
aspects of the pre-registration training were perceived to be beneficial to 
informing prospective childminders of the commitment to childminding and in 
understanding the role of the childminder in implementing the EYFS to develop 
children’s learning in a home environment. It also outlines the financial 
commitment required to become a childminder, the need to become self-
employed and the practical aspects of undertaking the childminder registration 
process with Ofsted. In addition, the data are used to identify areas of training 
and support that were less beneficial and could be considered for removal.  
  
The thesis concludes with Chapter 6, which gives a summary and review of the 
benefits and constraints of pre-registration training for childminders. The chapter 
draws on conclusions of the study and ascertains what could have been 
provided to be more supportive of childminders in their preparation for 
registration with Ofsted. It also reflects on which pre-registration training pathway 
to becoming a registered childminder was perceived to best prepare prospective 
childminders. 
 
Aspects of future development have been suggested alongside recognition of 
any limitations affecting the study’s construction and undertaking. An update of 
post-study events is outlined at the end of the thesis. 
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2 Literature Review 
This chapter presents an understanding of the legislative policies affecting early 
years and childcare provision. It focusses on the qualifications and training 
required within the sector and the delivery of a pre-registration training pathway 
to childminders in becoming a part of the early years workforce.  
 
2.1 Policies affecting early years practice 
BLA in its provision of pre-registration training for prospective childminders has 
been directly affected by policy change. First introduced in 2004 (DfES), this 
policy change saw developments in the way children were perceived to achieve 
better outcomes. There was a direct correlation between a child’s developmental 
achievements as a result of being cared for by graduate trained staff as opposed 
to those receiving care from less qualified staff (DfEE, 2004). The research 
project entitled ‘The Effective Provision of Pre-School Education Project’ (EPPE) 
(DfEE, 2004),  was introdcued to research the difference in children’s attainment 
levels at the end of the school reception year, when children were aged five. The 
primary purpose of the project was to distinguish the difference between 
children’s developmental milestones and achievements within childcare settings, 
where graduate-trained staff took the lead in delivering high-quality practice, as 
opposed to those children’s achievements who attended settings that were led 
by staff without a graduate level qualification.  
 
The impact of this recognition prompted changes within the early years sector in 
how to address the skills gap. Anyone classed as a suitable person could enter 
the early years workforce including that of childminders. Progression in 
undertaking formal qualifications in early years settings could start at Level 2 and 
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progress to a graduate qualification at Level 6. Ultimately if required, a 
progression route to Early Years Professional Status (EYPS) (DfES, 2004) was 
available. However, for childminders, no formal qualification was required. 
 
The introduction of the EYFS framework (DCSF, 2008), and subsequent 
changes by the DfE in 2012 and 2014, changed the autonomy of local 
authorities’ responsibilities. This impacted on what training would be provided for 
prospective childminders, to keep in line with greater government policy. This 
effected the way in which children would be cared for and by whom (Tickell 
2011; DfE 2013). Paragraph 2.4 details the development of the EYFS and the 
changes made to subsequent revisions. 
 
Prior to the election of the coalition government in 2010 support for prospective 
childminders to become registered with Ofsted was that of a fully funded training 
pathway provided by local authorities. The priorities of the 2010 government 
differed from the previous government and the Comprehensive Spending Review 
(HM Treasury, 2010) imposed reductions and subsequently the removal of 
secured funding to local authorities including BLA to support the early years 
sector and the professional development of its workforce. The training provided 
by BLA commenced with the initial awareness of childminding through to 
guidance on how to undertake the registration process with Ofsted to become a 
childminder. A detailed outline of the training pathway offered by BLA is the basis 






As a result of this legislation change, funding to support the early years sector 
has changed both in direct support of funding training and formal qualifications 
(HM Treasury, 2010) to that of widening the funding criteria of childcare 
education places to include that of two year old children, resulting in more 
affordable childcare costs for parents (DfE, 2013b).   
 
A major overhaul of over 400 qualifications (that are recognised within the early 
years workforce) resulted in qualifications being streamlined and re- configured. 
This was in order to support a more equitable framework of qualifications 
recognisable for the early years workforce: both from those employing early 
years practitioners and the practitioners themselves (Nutbrown, 2012b). 
 
Each of these key legislative documents has impacted on the changes BLA 
made to their provision of funding to support the cost of formal qualifications and 
non-accredited training. The direct advice and guidance offered to those making 
enquiries about providing childcare and the direct training offed by BLA: 
especially that of training to support prospective childminders, have all had to be 
reconsidered and changed to comply with legislative changes.  
 
2.2 Recognition of theorist’s influences within education 
Education for children has been a recognised provision that is long-standing 
across the world. A variety of theorists have influenced the provision of education 
in England by acknowledging the complexity of a child’s development and the 
environment in which they best develop. Whilst there are many theorists who 
recognise various stages and aspects of child development, for the purpose of 
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this thesis, a generalisation of their influences within the EYFS is reflected on, 
thus capturing an essence of their work. 
 
The EYFS encompasses a number of progressive aspects of many theorists’ 
works and findings. An emphasis on the child being at the centre of learning has 
been explored in depth over the years. The work of Rousseau (1762) introducing 
his perceptions of child development in his publication of Emile, alongside the 
later work of Dewey (1897) in the USA and Pestalozzi (1965) in Europe, imply 
that children were instrumental in their own learning in order to shape their own 
development through interaction with their environment to adapt and learn. 
 
Aspects of exploration of both indoor and outdoor environments can be seen in 
the theoretical approaches of Montessori (1967) and Steiner as cited in Clouder 
and Rawson (2003). Steiner’s’ recognition of the importance of the outdoor 
environment and passion for the natural environment to promote children’s 
learning (ibid) is mirrored in Forest Schools. Steiner also recognises the way that 
the outdoor and natural environment provides a wealth of self-exploration and 
learning opportunities for children.  
 
Montessori’s (1967) recognition of children’s learning through experiencing 
things first-hand is replicated through the provision of child-size furniture, which 
is evident throughout the early years provision today. The Montessori approach 
focusses on the child as a whole and how opportunities and experiences support 
the holistic development of each child thus leading to independence. Montessori 
did not believe in a ‘one size fits all approach’ as she identified that each child is 
a unique individual. An aspect that is evidently reflected in today’s EYFS. 
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Hughes (2009) states a fundamental aspect of today’s childcare provision is the 
concept of free play. He recognises this is an area that can be traced back to the 
work of Froebel (1837) as cited in Tovey (2016).  In addition, Hughes (2009) also 
recognises Vygotsky's theory of child development, in that Vygotsky believed 
that the gap between what the child could do now and what they can do with 
assistance, supports the development and recognition of the child’s potential. 
The concept of The Zone of Proximal Development (ibid) is an idea of which the 
EYFS resonates. The recognition of the practitioner identifying, through 
observation, where the child is currently at regarding their developmental 
progress and then being seen to make plans for further opportunities to support 
their development, continues to promote a move to towards a child’s 
independence (DCSF, 2008).  
 
Early mathematical thinking supported by Piaget (2002), whose research was 
systematic and structured in looking into children’s development. His focus was 
on problem solving, reasoning and the development of children’s numeracy 
skills. Despite the passage of time these are key features of current practice 
when implementing the EYFS (DCSF, 2008). The works of Rousseau (1762), 
Dewey (1897), Pestalozzi (Silber, 1965) were also of the belief that each child 
was unique. It is with these historical concepts in mind that the recognition of a 
child’s development, how it is observed, assessed and planned for by early years 
practitioners can be seen. Through the implementation of the EYFS by early 
years practitioners and childminders, a child’s holistic development can be 




2.3 Support for children in education 
Plowden (1967) was a significant figure in the review of the education system in 
England. Her research and findings led to the discontinuation of the 11+ school 
exam for 11-year olds (ibid) which was devised to identify those children with the 
potential to achieve higher academic achievements. The review allowed many 
primary schools to implement a ‘more informal, child-centred style of education 
with an emphasis on individualisation and learning by discovery: in short, a 
'progressive' style of education’ (Plowden, 1967, p. 1). 
 
This ‘progressive’ or ‘informal characteristic style’ of the delivery of education in 
schools, was not necessarily seen as a beneficial method of delivery (Bennett, 
1987). Bennett concludes that many teaching - learning processes and 
behaviours as suggested by Plowden (1967) that are ‘progressive, informal or 
exploratory, do not provide any particular advantages in teaching’ (Bennett, 
1987, p. 67). He suggests that effective teaching practices bear little relationship 
to Plowden’s ideal type (ibid). 
 
In contrast, in the field of early years, the EYFS introduced by the DCSF in 2008 
can be seen to embed many of Plowden’s (1967) concepts of learning. Today’s 
ethos of child-centred play can be epitomised by Plowden’s perception of “in the 
free day during which children take every opportunity to experience their 
environment, learning by discovery will take precedence over learning by 
description” (Plowden, 1967), thus developing the concept of the holistic view of 




To support the holistic approach to children’s learning, the early years sector 
needs a competent staff base. The government’s perception of quality practice, 
with a strengthened well-qualified workforce was embedded in their policy: 
Choice for parents, the best start for Children: a ten-year strategy for childcare 
(DfES, 2004).  
 
The move to develop a better-qualified workforce had already begun with the 
National Childcare Strategy (DCSF, 1998) outlining its intention to “develop and 
support high quality, sustainable childcare for 0-14 year olds” (ibid). It was 
anticipated that this initiative would achieve its objective within five years of its 
introduction. However, many within the field considered this expectation to be 
over-ambitious. 
 
The challenge was to develop ‘robust qualifications’ and ‘a career structure’ that 
would provide “the expertise, skills and qualifications of those who work in the 
childcare and play work sector” (DCSF, 1998 para 1:16). It was still an ambition 
of the DfES in 2004 that by offering a more robust training structure, it would 
“drive up quality practice” and create “a first class workforce” (ibid, para1:14) that 
would be “among the best quality in the world” (DfES, 2004, p. 4). In providing a 
“climbing frame” (Bourn, 2004, p. 44) model of training and development it would 
ensure staff were able to move within the early years sector without having to 
completely retrain.  
 
It was envisaged that by improving the quality of childcare practice and 
extending formally recognised early years provision including that of care 
provided by childminders, parents would gain confidence in the quality of the 
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provision of childcare, thus become more likely to make a step towards returning 
to work and re-contributing to the wider economy (DfES, 2004).  
 
Within these changes there was an additional expectation that children's 
outcomes would also improve if parents received better support in the choices 
they made about their work and family responsibilities. Parents are recognised 
as key factors in planning healthy environments for children’s learning. This 
stresses the importance within their earliest years that where parents, alongside 
school educators, could work together, as partners then healthier and safer 
places for children to learn could be provided (DfES, 2004). This reiterates 
Cromer & Haynes’ (1991) and Bronfenbrenner’s (1979) recognition as the basis 
for the empowerment of parents and families in a child’s life to improve 
outcomes. 
 
The Every Child Matters agenda (HM Treasury, 2003) introduced the intention to 
offer a holistic provision of services for parenting and family support to children 
and their families in one centralised location: Children Centres. The focus 
included childminders in becoming part of the core offer of services along with 
Jobcentre Plus, the Health Service and the Education Service. This 
complementary support to parents was also outlined in the Children Centre 
Practice Guidance (DfES, 2006, p. 21) which supported the Childcare Act of 
2006 (HM Treasury) that placed a duty on the local authority to secure a 
sufficient array of childcare provision accessible for working parents.  
 
Children centres were initially introduced in the most disadvantaged areas of the 
country progressing during phases two and three to the wider communities, but 
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with a with less structured provision (HM Treasury, 2003). Whether this would be 
sufficient provision to support families and children was a question that many 
practitioners had concerns about. In implementing such significant programmes 
within the early years sector, their success, if achieved, would have been 
revolutionary in their holistic provision of services.   
 
The effectiveness of these initiatives would see an increase in the opportunities 
for people to return to work or gain employment for the first time. In doing so for 
those families with young children it would increase the need for childcare 
places. Early years schools and nursery settings were required to look at ways in 
which to provide extra places for children. In many boroughs, schools extended 
their current provision, whilst in other areas there was increased provision within 
the private sector, creating more private day nurseries and playgroups whilst 
encouraging an increase in the number of childminders offering home-based 
care.  
 
This move was made more achievable by private settings offsetting the cost of 
such developments through support grants made available through government 
initiatives. The New Opportunities Fund (NOF) introduced by the Department for 
Education and Skills (DfES, 2004)  worked in conjunction with the Community 
Fund (2004) to provide improvement grants for early years providers to improve 
their facilities. These grants proved invaluable to some early years settings. The 
extra funding allowed refurbishments and extensions to buildings that created 
additional childcare places within day nurseries, playgroups, and out of school 
clubs as well as within newly built Sure Start Children’s Centres. Extra funding 
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was provided to replenish or purchase additional resources to equip the setting 
to enable them to provide better opportunities for children (DfES, 2004).  
 
Although funding and extra provision for the early years sector was emerging, 
the support for childminders was limited. Childminders, whilst encouraged to 
expand their provision, highlighted that they had capacity to increase their 
numbers without additional government funding (Bourn, 2004). The development 
of childminder networks that co-occupied the new children’s centres was a 
provision to encourage childminders to collaborate with early years providers, 
offering an opportunity to develop practice and professionalism across provision 
with the sector (DfES, 2004). The intention was that childminders could work 
effectively with their peers and develop relationships with other professionals 
under the same roof. In reality, support offered within the children centres directly 
to childminders compared to the support offered to the private, voluntary and 
independent sector day care settings appeared to take a lesser priority role and 
was one that would require continuing development (DCSF, 2009). 
 
2.4 EYFS and subsequent changes 
The introduction and implementation of the EYFS in 2008 (DCSF), brought about 
a collation of legislative documents that governed the daily practice within the 
early years sector: the National Standards for Under 8s Day Care and Child 
Minding (DfEE, 2001), Birth to Three Matters Framework (DfES, 2003a) and the 
Curriculum Guidance for 3 & 4 year olds  (QCA, 2004). These documents were 
realigned and combined to provide a collective Early Years Foundation Stage 




This framework was in place when the election of the coalition government in 
2010 brought with it a review of early years legislation and policies. One 
withholding action from the previous government was a review of the EYFS 
(DCSF, 2008), it was outlined on its introduction that, “after a period of 
settlement, the impact of the EYFS on children’s outcomes and on those working 
in the Early Years should be evaluated” (Tickell, 2011, p. 2). 
 
Although a significant document designed to change the way in which a child's 
development was supported, there was a question as to how effective the new 
system of recognising, monitoring and evaluating children's development had 
been. Accordingly, the ‘Early Years: Foundations for life, health and learning: An 
Independent Report on the Early Years Foundation Stage’ (Tickell, 2011) was 
undertaken to review the effectiveness of the existing EYFS. Its completion 
outlined five key areas to establish its effectiveness within practice:    
• strong foundations for all children 
• an inclusive, accessible and flexible EYFS  
• equipped for life, ready for school  
• keeping children safe 
• a professional, well-supported workforce 
 
This review was significant in its findings and prompted 46 recommendations of 
change to the EYFS framework (2008). Tickell was of the view that 'The EYFS 
has contributed to improvements in quality across the sector' (Tickell, 2011, p. 5) 
and found that many early years practitioners were happy with its introduction. 
To sustain its ethos, Tickell further recommended: “… that there should continue 
to be a framework that applies to all providers working with children in the early 
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years” (ibid) including that of childminders. Tickell’s research (2011) supported 
that of Field (2010) and Allen (2011) in that positive outcomes for children in their 
early years afforded a strong basis for future success, whilst a weaker foundation 
found an increase in difficulties being experienced in later life.  
 
Taking the recommendation for parents to become more involved within their 
children's lives and the need to be more informed of their child's developmental 
progress, Tickell further suggested that the new EYFS (2012a) should provide an 
opportunity for early years practitioners to formally review and share a child's 
progress reflecting on a child’s communication and language, social and 
emotional and physical development. Two key stages of development were 
identified: 24-36 months of age, where a short summary of a child’s development 
was introduced and the continuance, but reduced, EYFS Profile at age five. 
(Tickell, 2011). 
 
The progress check was introduced to support practitioners in sharing 
information of a child’s developmental progress with parents, carers and other 
professionals. Therefore, aiding the communication of a child's development at 
an early stage and prompting possible interventions from health professionals 
and other agencies as soon as a need was identified. The progress check had 
no set format. The guidance offered was a generalised statement outlining that 
information on children’s development should be provided to parents. The 
information should include the prime areas of learning identified within the EYFS 
and should predominantly be in the recognised areas of: 
• personal, social and emotional development  
• physical development  
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• communication and language (DfE, 2012a) 
 
Although it was intended to strengthen the links between parents and 
professionals in relation to sharing information about children in a more effective 
way (Tickell, 2011), some saw this as a lead to 'testing for tots' (Cassidy, 2011, 
p. 1), which did not always have a child’s best interest at heart. 
 
Childminders as providers of the EYFS were required to adopt the provision of a 
progress check for children in their care, but many shared the views reported by 
Cassidy (2011) in that, although many of the changes were “welcomed by early 
years specialists”, childminders warned that the “progress checks for two-year-
olds could lead to children being labelled as failures” (ibid, p.1). Difficulties in 
whether the progress checks would be an effective way of identifying delays in a 
child’s development were also shared by Nicholson & Palaiologou (2015). 
 
The requirement for the completion of detailed assessments for five-year olds 
generated many problems for staff within the sector. To undertake such 
assessments required recognition of 117 scale points of information within 69 
early learning goals (ELG). Tickell (2011) considered the level of documentation 
to be “both burdensome and cumbersome” on practitioners (2011, p. 3). An 
acceptance by the government of Tickell’s recommendation to simplify the 
content of the EYFS, saw the number of ELG's reduced from 69 to 17 (ibid). The 
scale points were abolished in favour of practitioners, including childminders, 
making their own informed judgements of children's development and progress 
against each ELG. This step was welcomed by many within the early years field, 
as the impact on recognising and valuing the judgement of practitioners in their 
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observation of children’s development in practice was felt to be long overdue. 
This recognition could also be associated with elements of credentialism 
explored in paragraph 2.9 in recognising that the value of opinion is associated 
with the achievement of formal qualifications (Brown, 2001).  
 
Ultimately, the revised EYFS (DfE, 2012a) brought with it many of Tickell's 
recommendations. The EYFS framework outlined principles and commitments to 
deliver quality childcare and is split into three distinct sections: The Learning and 
Development Requirements, Assessment and The Safeguarding and Welfare 
Requirements. The compliance with the framework is formally inspected by 
Ofsted, which when successful, allows the childcare provider to be graded on 
quality and be added onto the Early Years Register. Further non - statutory 
guidance to support practitioners in recognising and assessing a child’s 
developmental progress was provided in the Development Matters guidance to 
support the EYFS (DCSF, 2008). 
 
The Support and Aspiration: A new approach to special educational needs (SEN) 
and disability (SEND) - progress and next steps, published by the DfE (2012b), 
offered guidance to practitioners and reinforced that ‘children’s special 
educational needs are picked up early and support is routinely put in place 
quickly’ (p. 4). In addition, it recognised that staff within the working environment 
should ‘have the knowledge, understanding and skills to provide the right support 





The national drivers that underpin practice and subsequently informs the support 
packages offered to the early years and childcare sector are based on such 
reviews and reforms. Several key documents support the essential need for 
change in practice whilst others make strong recommendations that are intended 
to lead to better outcomes for children. Regarding the type of training prospective 
childminders should undertake to satisfy the legal requirements for registration 
with Ofsted is outlined within the EYFS. This, over the respective reviews of the 
EYFS, has somewhat changed the perception of what training should be 
completed and who the training should be coordinated by. The changes made by 
BLA in response to these changes are detailed in the case study in Chapter 3 
where a review of the training pathway to support each review of the EYFS is 
established. 
 
2.5 Qualification requirements in the early years workforce 
It is recognised that the provision of quality childcare in early years settings 
requires quality provision and teaching (DfES, 2004). Prior to the launch of the 
National Vocational Qualifications (NVQ) in 1992, the National Nursery Nursing 
Education Board (NNEB) certificate for nursery nursing (Penn, 1995), was the 
recognised qualification, but not a regulatory requirement for the early years 
sector. This qualification was the basic requirement for those wishing to work 
within the early years sector and one that was recognised to work in school 
establishments and manage a children’s day nursery, however it was not a 
requirement for those who offered a childminding service.  
 
For childminders wishing to commence on a pathway to training - although not a 
requirement to practice, formal qualifications were available: the Cache Level 3 
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Diploma in Homecare and the NVQ Level 3 in Children’s Care, Learning and 
Development (Cache, 2012) were qualifications that supported the childminding 
sector. Support from the Professional Association for Childcare and Early Years 
(PACEY) formerly the National Childminding Association (NCMA), the 
professional body supporting childminders in England, has a strong background 
and commitment to training. Similarly, childminders in Scotland are substantially 
supported in their work by the Scottish Childminding Association (SCMA),  
(Stephen & Duncan, 2014).  
 
2.6 Common Core Skills and Knowledge 
For those wishing to register with Ofsted on the Voluntary aspect of the 
Childcare Register (DfE, 2012) there is a requirement for the individual to hold an 
appropriate Early Years qualification at level two or alternatively hold recognition 
of achieving the Common Core of Skills and Knowledge (CWDC, 2010). Demand 
for this training, which is a requirement of registration, was limited, therefore, the 
local authority undertook a review of the competencies within the optional unit of 
the Children and Young People’s qualification: referred to as ‘CYPOP5’ and were 
able to map the majority of the Common Core of Skills and Knowledge 
competencies against the content of the module. As a result of such mapping, 
the childminder pre-registration course to support the 2012 EYFS (DfE) was 
adopted to signpost individuals who wanted such registration.  
 
Once developed this programme was put into place for prospective childminders 
to undertake and prepare them for future registration with Ofsted. The use of 
CYPOP 5 as a module of training to support those wishing to register with Ofsted 
on the voluntary aspect of the Childcare Register can be found in Chapter 3. 
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2.7 Review of the early years and childminding workforce  
Tickell’s (2011) review emphasised the importance of a strong, well-qualified 
early years workforce. This was a consistent message throughout her review 
which continued to support the previous government’s ambition of the early 
years workforce attaining a Level 3 qualification (DfES, 2004). However, Tickell 
believed that the minimum level of early years qualification should be that of a 
Level 3 and this would include the achievement by childminders as they were an 
integral part of the early years workforce. In 2010 childminders were providing 
245,100 places of early years provision across the country (DfE, 2010). 
 
In strengthening the early years profession as an attractive career option. The 
early years profession needs both men and women to join the workforce. The 
number of men within the field of early years is generally low and has been for 
many years. Statistics from the Survey of Childcare and Early Years Providers 
(DfE, 2016) has shown a consistent low male to female ratio in the early years 
sector, a reason which Sargent (2005) attributes to the workforce being 
perceived as having a feminised nature. Overall statistics for 2016 showed the 
number of childminders across England to be that of 46,600, with just two 
percent of childminders being male (DfE, 2016), supporting the notion that the 
profession had a predominantly female workforce. An exploration of the gender 
gap is undertaken in Chapter 5, where analysis of the number of enquiries made 
by both male and female prospective childminders within BLA is made.  
 
The pathway to professional development was outlined with the need for a 
definitive and clear route for people to progress their career. This was lacking for 
many who wanted to enter the workforce and undertake a clear pathway to 
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achieve their highest qualification. This recommendation (Tickell, 2011) was one 
that prompted a more in-depth review of early years qualifications (ibid). 
 
Professor Nutbrown undertook such a review (2012b) and in doing so 
acknowledged a rise from “three formal Early Years qualifications in the 1980s to 
that of many hundreds”  (2012b, p. 17:2.2) of early years qualifications that were 
recognised as appropriate to work within the early years sector. In reality there 
were over 400 different qualifications (ibid).  
 
To support the need to deliver high-quality childcare, the EYFS had initially 
brought with it a requirement for staff to hold ‘full and relevant’ qualifications 
(CWDC, 2008). This was further strengthened and reiterated in 2012 when the 
National College for Teaching and Leadership (NCTL) (2015) was identified in 
the Statutory Framework for the EYFS as the organisation responsible for 
defining qualifications acceptable for registration and regulatory purposes. (DfE, 
2012a). This would ensure that practitioners training in early years and childcare 
were receiving training robust enough for them to deliver quality practice. Making 
these changes was intended to ensure that the 2008 and subsequent 2012 and 
2014 EYFS frameworks would be implemented successfully, by a 
knowledgeable, well-qualified workforce. Again, for childminders this was still a 
difficult pathway to embark upon as there was still no formal qualification 
required to become a childminder. 
 
One of the main findings of the qualifications review (Nutbrown, 2012b) showed 
that the present system of gaining formal qualifications did not always provide 
practitioners with the adequate knowledge and understanding of child 
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development. Additionally, the wider aspects of early years provision that 
enabled them to deliver a high standard of quality care and have a sound 
understanding of early education was inadequate (ibid). Nutbrown's (2012b)   
recognition for the need of a quality-led workforce, supported Tickell's (2011) 
findings when reviewing the EYFS (DCSF, 2008) and agreed with the clear 
evidence base of how those who held high-level qualifications were able to make 
a more significant difference to the children in their care than those with lesser 
qualifications (DfEE, 2004). The evidence base gave a clear insight into the 
increased quality of provision, which consequently benefitted children.  
 
To move forward, Nutbrown (2012b) reiterated the need to improve the quality 
and consistency of early years training courses themselves. The 
recommendation of a new Level 3 professional qualification was suggested, as 
one that combined practical experience with the development of expert 
knowledge, similar to the previous NNEB qualification. Although still not a formal 
requirement for childminders, the development of the new qualification would 
include optional units specifically designed for childminders to undertake if they 
wished to do so. The case study in Chapter 3 recognises the adoption of the 
optional unit from the Children and Young People’s qualification (Cache, 2012) 
referred to as ‘CYPOP 5’ by BLA as a pathway of training for prospective 
childminders in preparation for registration with Ofsted.  
 
Ultimately Nutbrown’s (2012b) review recognised 19 areas that warranted 
specific recommendations of change. In adopting such recommendations, it was 
envisaged that this would result in an improvement and re-establishment of the 
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commitment to raising quality within the early years sector, including that of 
training for the childminder as an active provider of childcare. 
 
2.8 Requirement of qualifications 
The government's response to Nutbrown's Foundations for Quality (2012b) is 
embedded in ‘More great childcare’ by the DFE (2013a) which aimed to raise the 
quality of childcare, giving parents more choice. Although the government had 
commissioned the review, in practice, their response was not a straightforward 
one (DfE, 2013a). The response received many mixed reviews, particularly from 
Nutbrown. Nutbrown’s (2013) dissatisfaction at only five of the original 19 
recommendations being accepted was evident in her response ‘Shaking the 
Foundations of Quality’, which addressed the issues around the government not 
accepting all the recommendations made. Of the remaining recommendations 
proposed, a further seven were accepted in principle, three aspects were under 
consideration subject to further consultation whilst two recommendations were 
not accepted at all, one recommendation was highlighted as having no need for 
a response from the government.  
 
The issues expressed by Nutbrown surrounding the non-acceptance of many of 
the recommendations were considered not only by Nutbrown (2013), but by 
practitioners and managers within the early years sector. Brunton & Thornton 
(2013) cite the proposals identified within the government's response as 
expecting to: 
• raising the status and quality of the workforce 
 
• freeing high-quality providers to offer more places 
 




• giving more choice to parents 
 
Although cited as specific expectations, they are just that, expectations of what 
would be adopted within practice, which was yet to be seen. 
 
The statutory EYFS (2008) requirement for childminders was not as stringent in 
relation to holding recognised qualifications as that in full day care. The EYFS 
acknowledged that: 
Childminders must have attended a training course within six months of 
registration and... The training should be approved by the local authority and 
provide support for childminders in meeting and putting into practice the 
requirements of the EYFS (DCSF, 2008, p. 17). 
 
Nowhere within the guidance did it suggest that childminders had to hold any 
formal qualifications. The requirement of achieving a Level 3 qualification, and 
progress to undertaking a Level 5 and then Level 6 qualification before they 
could even progress to undertaking the EYP status for some childminders, 
seemed too large a task and without apparent reason. Others felt that not having 
the need for childminders to have a formal qualification at Level 3, did not 
recognise the value of the work that childminders did and ultimately cheapened 
the profession. 
 
The support offered by BLA, for those who wished to, was, once registered as a 
childminder, an opportunity to register and complete a recognised Quality 
Assurance Framework: Quality First, issued by the National Childminding 
Association (Hobart & Frankel, 2003). This support was considered by many as 
a ‘token gesture’ of support rather than equal to the support provided to progress 
professionally within the childcare field (Bolton Council, 2009). 
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Childminders also seemed to be disregarded when considering a progressive 
pathway in achieving formal qualifications. The ‘climbing frame’ model of training 
the workforce, a way that supported the transference of training and 
qualifications (Bourn, 2004) was not evident for childminders.  The review of 
qualifications to support the early years sector could be seen to support the 
pathways for practitioners working within the day-care sector and schools. 
However, there were no proposals to support childminders in developing their 
qualification base. 
 
To extend this further, within the context of childminding, a formal qualification 
pathway was not always suitable for childminders to develop their practice or 
their own professional development. Childminders provide care that is unique 
and helps children to build attachments and relationships in environments where 
they need to feel safe, loved and secure. Tickell (2011) recognised this and 
urged local authorities to consider the needs of childminders, especially in 
ensuring they continued to receive support, where needed. The provision and 
development of childminder access to Children’s Centres and other support 
networks were regarded as a continuing necessity (ibid). This support was 
already evident, as childminders throughout the country received support from 
local authorities and childminder networks. In removing this support, Tickell 
believed that childminders would become vulnerable and possibly struggle to 
access advice on ways in which to improve and maintain their practice. This 
point is explored in Chapter 3 as part of the case study of BLA and the support 




2.9 Professionalism, Quality and Credentialism 
Professionalism of the early years workforce is something that is viewed 
differently by those questioning what it is. Nutbrown (2012a) acknowledged a 
number of factors that make up the perceived professionalism of the early years 
sector including opinions of “early years workers themselves, parents, families 
and other professionals” (p43).  
 
The position and value of childminders as quality childcare providers have been 
recognised to be undervalued (Nutbrown, 2012a). Evans (2013) recognised that 
childminders own feelings around the lack of recognition and not being seen as a 
professional (ibid) contributed to the perception of childminders not being 
recognised as a quality and valued profession. The complexity of identifying 
professionalism is epitomised by Brock  (2012, p. pa. 5) in recognising that the 
‘definitions of professionalism are complex’. This is in light of Friedman’s (2007) 
recognition that ‘professionalism is like a ball of knotted string’ that requires such 
‘knots’ as gender and power, ethics, leadership and change to be opened and 
untangled’ (ibid p.126). 
 
For some, the view professionalism with that of achieving qualifications. The 
previously mentioned NNEB and NVQ are but two of the early years and 
childcare qualifications within the early years sector that are recognised as being 
full and relevant qualifications (CWDC, 2008). These qualifications are accepted 
and recognisable for the holder to be viewed as a professional member of the 
early years workforce (ibid). For childminders, although not required to hold a 
formal qualification, some childminders have invested in their professional 
development to achieve recognition by being suitably qualified. This perception 
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has parallels with credentialism, in that recognition of quality is associated with 
that of formal qualification (Brown, 2001). Osgood (2006) further explains that 
the professionalism of the early years professional is one that  
relies upon the availability and quality of early childhood education and care – to 
ensure the young generation is taught ‘correct’ values; so that maternal 
employment is feasible; and so that citizenship rests upon credentialism, technical 
competence and economic activity (para 5). 
 
Professionalism and quality provision within the childminding sector are not 
necessarily associated with formal qualifications. A professional approach in 
childminding begins with the self-belief that the practice offered is that of a high 
quality (Roger, 1983). An understanding of what requirements are needed 
against recognition of how those requirements are implemented, can inform the 
baseline of childminders ability to adopt and implement high values in their own 
role (Murray, 2013). In doing so, this will inevitably inform their professionalism 
and aim to raise quality practice. Stigler and Hiebert (1999) perception is that:  
a profession is not created by certificates and censures but by the existence of a 
substantive body of professional knowledge, as well as a mechanism for 
improving it, and by a genuine desire of the profession’s members to improve 
their practice (p.171). 
 
Fauth et al., (2013) and Forry et al., (2013) recognised this in their work, whilst  
Evans (2013) recognised that childminders accredited the quality of their practice 
to training, support from their peer group, childminding networks, both formal and 
informal and from support via their local authority development officers. The 
professionalism for childminders is then based more on recognition, 
implementation and active awareness of the changing early years agenda. This 
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enables them to review and amend their practice and to empower them to 
continue delivering high quality childcare. According to Evans (2013) the need 
for a formal qualification therefore is not seen as a necessity. 
 
2.10 EYFS training requirements for childminders 
Whilst a plethora of requirements for a qualified early years workforce was 
evident, the recognition that to narrow the gap in children’s outcomes between 
the most advantaged and disadvantaged children by addressing the provision of 
early years childcare (DfES, 2004): of which childminders were recognised as a 
contributor, is clear. There was and still is, no requirement for childminders to 
hold any kind of formal qualification (other than those working within accredited 
networks, who would be required to have achieved or work towards a Level 3 
qualification) (Fauth, et al., 2011).  
 
Although no formal qualification was needed to practice, there was a need for 
childminders to be regulated (HM Treasury, 1989). Prior to 2001, this was done 
by local authority Registration and Inspection Units. Local authorities had the 
responsibility for the training, recruiting and vetting of the suitability of the early 
years workforce including childminders. The Children Act 1989 (HM Treasury) 
first outlined that the local authority had the responsibility of providing training to 
new childminders. This was applicable to those wanting to formally offer 
childcare to children under eight years of age within their own home. This was 
also seen within the Childcare Act of 2006 (HM Treasury) where it states that the 
local authority should provide childminders with the ‘opportunity for learning and 




From 2001, this responsibility was devolved to Ofsted and as the governing body 
for the Inspectorate of childminders, offered clarification of the local authority’s 
responsibility in their publication ‘a Guide to Registration on the Childcare 
Register’ (Ofsted, 2010). This document is constantly updated with each review 
of the national guidelines around the EYFS, and from 2010 explains that it is the 
responsibility and duty of the local authority ‘to provide information, advice and 
training to childcare providers’ (ibid p. 15). Therefore, the training for 
childminders still rested within the responsibility of the local authority. A more 
detailed overview of Ofsted’s role in childminder registration is established in 
Chapter 3 where the case study of BLA explores the options available for 
prospective childminders to undertake the childminder registration process. 
  
The introduction of the EYFS (DCSF, 2008) required childminders to implement 
the EYFS with children in their care. They were required to register with Ofsted 
and undertake ‘training approved by the local authority’ (ibid). This provision 
and what were deemed as acceptable for a local authority’s approval, was at the 
discretion of each local authority. Fauth, et al., (2011) and Riddall-Leech, (2002) 
recognised that the majority of childminders undertook a unit of training that was 
part of a Level 3 certificate ‘Introduction to Childminding Practice’ (ICP). In 
completing this module, prospective childminders did not have to complete the 
formal assessment aspect of the training to become a childminder as no formal 
qualification to become a childminder was required (DfES, 2003b). 
 
The review of the EYFS in 2012 maintained many aspects of the original, but in 
relation to the specific pathway of childminders becoming registered with Ofsted, 
there was a subtle change to the terminology describing the requirements for 
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training. The change of language to state the completion of ‘a local authority 
training programme’ (DfE, 2012a, p. 17 pa 3.23) meant that the training offered 
was no longer specific to an individual local authority where a childminder would 
practice, but could be that of training provided by any local authority. This subtle 
change meant that local authorities no longer had a full understanding of the 
training prospective childminders within their locality had received.  
 
Although Ofsted remained the Inspectorate of childminders, the support offered 
by local authorities was based on the requirements of the EYFS. The support 
offered would be based on what training childminders had already received, 
enabling the development of a more detailed training programme to support 
further professional development to childminders in their locality. As a result of 
the changes in terminology, there was now a need to question individuals to 
ascertain the training they had received and to what extent it was understood. 
The only way in which any local authority could check the training undertaken 
was to contact the local authority that delivered the training and request a copy 
of the scheme of work used to support the training.   
 
After Tickell (2011) and Nutbrown’s (2012a) reviews, the 2014 publication of the 
EYFS saw more changes. Yet again there was a change to the criteria required 
for the training of prospective childminders to become registered with Ofsted. 
Consistent with the previous change, the terminology amendments further 
reduced the responsibility of the local authority to provide a comprehensive 
training programme. The amendment indicated that anyone wishing to become a 
childminder now had to complete ‘a training programme’ (DfE, p. 21: pa 3.24). 
This now meant that the training required for people to become childminders 
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could be delivered by any training provider, at any time and in any way. Local 
authorities had no control over the content of the training undertaken by 
prospective childminders and there was no apparent need for them to be 
involved in supporting individuals in the registration process. However, once 
registered with Ofsted, regardless of which training option was undertaken by 
prospective childminders, in the event of any Ofsted inspections recording an 
inspection outcome of inadequate, the support of the local authority would be 
required.  
 
The DfE’s (2013b) introduction of Childminding Agencies was a catalyst to 
support the childminders of the future. In addition, the DfE recognised that 
Childminding Agencies would provide a new alternative pathway to provide 
parents with more options to access high-quality childminders and childcare 
provision. In practice, the pilot schemes of Childminding Agencies were received 
with mixed reviews. In 2013 Yvette Oliver-Mighten ran an agency model for 
childminding, and she fully supported the proposal and was confident that 
Childminding Agencies could: 
 help to promote the development of more home-based childcare and 
consequently drive up the professionalism and visibility of home child carers, 
especially nannies, who are often referred to as the invisible children’s 
workforce, thus giving families more choice (Oliver-Mighten, 2013, p. 8). 
 
Pacey (2013) also acknowledged limitations within the provision of Childminding 
Agencies. The agencies were of the perception that quality support could only be 
provided if parents and childminders were charged significant fees for the service 
provided, however there was no universal delivery model that stipulated the cost 
to either the childminder or the parent. The success of Childminding Agencies at 
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the time of this study had yet to be evaluated, further exploration of Childminding 
Agencies to support childminders is given in Chapter 3 as part of the case study 
of BLA and are noted as a recommendation for further study in Chapter 6. 
 
2.11 Challenges of learning – training delivery methods 
Several methods of delivering pre-registration training to prospective 
childminders were available for local authorities to implement.  
• Traditional face to face, classroom-based learning.  
• A mix of classroom-based learning and e-learning (online electronic 
learning) known as Blended learning.   
• E-learning (online electronic learning via the internet).  
 
The success of such variants in delivery styles can be attributed to the ways in 
which people learn. People’s learning styles can be explored to capture a 
preferred method of learning using the senses: Sight (visual learning), Hearing 
(auditory learning) and smell, taste and touch (kinaesthetic learning) (Beverley & 
Worsley, 2007). In understanding learning styles trainers can explore and embed 
the ways in which people learn into their teaching, creating learning 
environments for a mix of students learning preferences. However, it can be 
acknowledged that this does not necessarily suit all learners. Historically, 
learning styles have been identified by the completion of questionnaires 
designed to establish a person’s preferences in a variety of scenarios. Apter 
(2001), Allinson and Hayes (1996), Honey and Mumford (1996), Myers-Briggs 
and McCaulley (1985) have all explored people’s learning preferences. Although 
these methods are still used and beneficial, they do not necessarily prepare 
learners for different situations that they encounter (Coffield, et al., 2004), in 
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addition they are only manageable for those in situations where there is an 
informed trainer and student.  
 
Blended learning, a term that has become more familiar in the last two decades, 
is a mix of traditional face-to-face learning and online or computer-based 
learning (Graham, 2006). Although maintaining the benefits of face-to-face 
training it incorporates the possible benefits of using technology to research 
information to support learning. By accessing the internet for research purposes, 
the prospective childminder can access a wealth of information in a fraction of 
the time it would take through more traditional methods of research. In doing so, 
an increase in flexibility of the learner is afforded and the cost of training delivery 
is reduced (Bernard et al., 2014; Graham 2006). 
 
Garrison and Vaughan (2008) consider face-to-face delivery and e-learning as a 
combined way of learning and one that is complementary to each other. They 
acknowledge that the strengths of the two models in blended learning, “are made 
better by the presence of the other” (p. 5). The development of e-learning and 
self-research to replace face-to-face or blended learning again affords the 
learner access to a wealth of information, flexibility of learning and is cost-saving, 
but at the expense of human interaction. Graham (2006) and Bernard et al., 
(2014), acknowledges that human interaction via face-to-face learning or as part 
of a blended learning delivery style has given learners an increased interest in 
the subject as well as a better understanding and engagement level.   
 
In the development of pre-registration training for prospective childminders, each 
of these aspects of delivery was available to local authorities to adopt. Those 
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adopted by BLA and their evaluation of effectiveness in their delivery of their pre-
registration programmes for prospective childminders is explored in the case 
























3 Findings – A Case Study of BLA. 
3.1 Contextualisation of case study  
This case study reflects on the literature detailed in Chapter 2 of this thesis that 
has influenced and informed the development of the childminding sector of the 
early years workforce to provide quality childcare. It recognises the Every Child 
Matters agenda (HM Treasury, 2003) and the Choice for Parents, the best start 
for Children: a ten year strategy for childcare (DfES, 2004) in the need to raise 
the quality of early years practice. The intention of these being to build on the 
recognition through the EPPE research (DfEE, 2004) outlined in Chapter 2 
where it expands on children’s outcomes are improved when led by a qualified 
workforce.  
 
The case study explores the impact of the CSR (HM Treasury, 2010) that 
reduced funding available to BLA to spend on training. This reduction in funding, 
Tickell’s (2011) review of the EYFS, initially introduced by the DCSF in (2008) 
alongside Nutbrown’s (2012b) review of early years provision and the quality of 
early years qualifications had a significant impact on the training provision 
offered by BLA to its early yeas workforce. Chapter 2 paragraphs 2.4 and 2.5 
explains in detail the findings of the research undertaken and the 
recommendation outlined for future practice. An updated version of the EYFS 
(DfE, 2012a) and the introduction of ‘More great childcare’ (DfE, 2013a) brought 
with it changes in the responsibilities of BLA to its provision of training, whist the 
introduction of ‘More affordable childcare’ (DfE, 2013b) brought the concept of 
affordable childcare to the fore and the need to extend funded childcare places 
to 2 year olds. These changes required an increase in childcare places and a 
return to ensure the delivery of quality early years practice.   
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Exploration within this case study reflects on the changes made to the delivery 
and achievement of training and qualifications and the impact of legislation 
changes to staffing within BLA to provide a supportive service in addition to the 
provision of training offered to prospective childminders and the children’s 
workforce. A second review of the EYFS in 2014 (DfE) further reduced BLA’s 
responsibility to provide pre-registration training to prospective childminders. This 
version of the EYFS also reiterated the requirement for childminders not to hold 
formal qualifications to enable them to undertake childminding practice.  
 
This case study continues with a reflection on the perceptions and recognition by 
Fauth et al., (2011) and Forry et al., (2013) of childminders professionalism and 
their development as a quality provider of childcare without formal qualifications. 
Evans (2013) supports the notion of childminders benefiting from training. The 
case study offers an opportunity to voice the perceptions of those undertaking 
pre-registration training via BLA and their need to be better trained in preparing 
them for Ofsted registration and the delivery of sustainable, quality childminding 
practice. These elements are supportive of the recognition initially outlined in the 
review by Bourn (2004) in that childminders do want to undertake further training 









3.1.1 Abstract   
BLA is situated in the North West of England and provides a pre-registration 
training pathway for those wishing to become registered with Ofsted as a 
childminder. The Early Years Foundation Stage (EYFS) (DCSF, 2008) 
introduced guidance for local authorities with regard to the provision of suitable 
training for prospective childminders. The Comprehensive Spending review of 
2010 reduced funding available for local authorities including BLA, resulting in a 
variety of cuts including that of training and development. Formal reviews of the 
EYFS in 2012 (DfE) and 2014 (DfE) gave rise to subtle changes to the 
terminology used to guide local authorities on the training prospective 
childminders should receive. This longitudinal study followed a total of 268 
prospective childminders who were monitored from their initial request to 
become a childminder through to their progression and completion of a pre-
registration training pathway to support the EYFS of 2008 (DCSF), 2012 (DfE), 
and 2014 (DfE). The timescale to review each of the training pathways was 
approximately 12 months. The case study culminates with the identification of 
the pathway of training that was perceived to be most effective in preparing 
prospective childminders for Ofsted registration. The outcome of undertaking this 
study would inform BLA around any future provision of childminder pre-






3.2 Case study structure 
The initial EYFS (DCSF) was introduced in 2008 and continued through to 2012. 
To support the initial version of the EYFS, the pre-registration training 
requirements were the responsibility of BLA. Therefore, the pre-registration 
pathway was developed and delivered by BLA staff in partnership with the local 
college. As part of this study, the last three groups undertaking this version of 
pre-registration training were referred to as groups 1, 2 and 3 and forming Cohort 
1. 
 
Cohort 2 also consisted of three groups (group numbers 4, 5 and 6) and was 
established as those prospective childminders who attended training to support 
the EYFS of 2012 (DfE), this being implemented through to 2014. The delivery of 
this pre-registration training pathway was provided by BLA but in partnership with 
a private training provider. Cohort 3 (group 7) was established as self-
researchers who did not have any direct face to face delivery of training that was 
arranged by BLA. Alternatively, information was collated into a fact sheet that 
was available via BLA’s website which sign-posted prospective childminders to a 
variety of research and training opportunities to support the EYFS of 2014 (DfE).   
 
This study and ultimately the contribution to knowledge, was to identify how well 
the knowledge gained from childminder pre-registration training informed and 
prepared prospective childminders about childminding, implementing the EYFS, 
business sustainability and the process of registering with Ofsted. The data set 
for this thesis was collated by following the progress of the 268 prospective 
childminders who made initial enquiries with BLA’s Families Information Services 
(FIS), to identify what childminder pre-registration training pathway was available 
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to allow them to then register with Ofsted as a childminder. These enquiries 
relate to the timeframe of the study from 2009 – 2014. 
 
3.2.1 Research Matrix  
A research matrix (Cohen, et al., 2011) as outlined in Chapter 4.1 as a means of 
undertaking research was utilised to highlight the steps needed to support the 
development of the case study. The structure of the case study follows the 
research model identified by Yin (2003) which enabled the researcher to focus 
on the systematic development of the study as a whole and identified key 
aspects of information to inform the purpose of the study.  
 
An example of Yin’s case study model (Figure 10) can be seen in paragraph 
4.17.2 , whilst Figure 11, also in 4.17.2 demonstrates how the researcher 
modelled the case study of BLA on that of Yin’s model (2003).   
 
3.2.2 Who wanted the study to be undertaken?    
BLA provided childminder pre-registration training to those who wanted to 
become a childminder. The introduction and subsequent changes to the EYFS 
meant that the training provided to prospective childminders had changed 
considerably between 2009 and 2014. A review of the training provided by BLA 
during this timeframe was undertaken to ascertain which of the pathways of 
training best prepared prospective childminders for registration with Ofsted.  In 
doing so it would enable BLA to review the training and support offered to 
prospective childminders in the future and afford an opportunity to further review 
any budgetary savings. Budgetary cuts in response to the coalition governments 
CSR (2010) and the impact on training are explored in Chapter 3.3 of the thesis. 
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3.2.3 The aims of the study 
The aims of the study were to:  
• Identify the legislation and policies governing the early years sector, 
including that of the documentation outlining the support required to be 
given to prospective childminders to prepare them for registration with 
Ofsted. 
• Review three training pathways of support that enabled prospective 
childminders to undertake Ofsted registration: one training pathway for 
each of the EYFS frameworks. 
• Ascertain the benefits and weaknesses of each pre-registration training 
pathways. 
• Analyse the impact of the change in support offered by BLA. 
 
3.2.4 Key stakeholders and audience 
To establish an effective case study, it was necessary to identify the key 
stakeholders. This included those involved in the  
• commissioning of childminder training   
• those delivering the training  
• those who had experienced the training  
Gaining information and data from these key stakeholder groups would provide a 
primary data set to effectively inform the case study (Bassey, 1999). The benefits 
of primary data are explored in Chapter 4.10 as part of the methodology adopted 
for this study. 
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3.2.5 The main methodological approach 
The research philosophy to support this case study is explained in paragraph 
4.3. and outlines the main methodological approach as that of a mixed method 
approach to research (Yin, 2003). This approach allowed the use of both 
qualitative and quantitative data to be collected from several stakeholders. This 
approach enabled participants to share information in a variety of ways thus 
aiding the triangulation of data to ensure the validity and reliability (Hatch, 2002) 
of the research undertaken. The research design follows a pragmatic philosophy 
(Wisker, 2001) as the study draws on insights and understanding of prospective 
childminders who have experienced the various training pathways offered by 
BLA. This method supports the exploratory elements of research and aids the 
understanding of people’s perceptions (Dudovskiy, 2018). 
 
3.2.6 Gathering data   
Although this case study supports the pragmatic philosophical approach, the 
phenomenological concept of research acknowledges the exploration of human 
experiences. The opinions of those stakeholders who delivered the training were 
essential in order to understand the planning and development of the training 
pathway, scheme of work and session topics. Whilst the opinions of those 
experiencing the training would be key in defining the outcomes of the study.  
 
To obtain such information the author gathered qualitative data using the 
research methods of semi-structured interviews alongside discussions of focus 
groups (Coleman & Briggs, 2002). In contrast, to identify statistical aspects of the 
research, it was necessary to adopt a quantitative aspect of data collection. This 
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was best supported by the use of questionnaires (Blaxter, et al., 2001).The 
benefits of piloting of the questionnaire can be further explored in paragraph 
4.12.3. 
 
3.2.7 The author and bias 
The author’s role within BLA gave an insight into aspects of this case study that 
although could be considered as introducing an element of bias (Braun & Clarke, 
2013), the author felt the knowledge and experience of the subject matter gave a 
greater insight and understanding of the research question. This point is 
explored in Chapter 4.8 where the consideration of bias is examined. 
 
3.3 Management of case study 
3.3.1 Bolton Local Authority (BLA) 
BLA is situated in the North West of England and has a Workforce Planning and 
Development team that is responsible for the provision of mandatory training and 
development for their children’s workforce. This includes the training to support 
prospective childminders who are required as part of the EYFS to undertake 
training to enable them to register with Ofsted to become a childminder.  
 
3.3.2 Information sharing  
To demonstrate how the organisational development within BLA was 
implemented, the administration of consultation between those at director level 
through to the various departments and teams could be seen through the 
identification of a ‘golden thread’ (Trine, 1897), (Bolton Council, 2007) that 
followed a cascading model of information sharing. On a practical level the 
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‘golden thread’ concept shows a ‘horizontally controlled approach’ to decision 
making rather than that of a ‘vertically, hierarchical, approach’ (Hamel & 
Prahalad, 1996). It highlights the decentralisation of the establishment’s 
decision-making responsibilities at the level of the director through the various 
departments of the council. This is recognised by Hamel and Prahalad (1996) as 
they identified that: 
Given that knowledge work is too complex to be vertically controlled, management 
has to throw out the rule book and develop horizontal co-ordination, with collegial, 
collaborative methods (p. 154). 
 
Figure 1 shows where BLA has cascaded the legislative requirements via its 
adopted golden thread methodology (Trine, 1897) yet allows for each level of the 
workforce to give suggestion to implementation and practice. This allows for the 
stakeholders to receive training and development opportunities to support daily 
activity that is meaningful to their practice as well as how it supports its wider 
workforce and stakeholders. 
 
Figure 1 Decentralisation of decision making from Legislation to Stakeholder 
Legislation
BLA 
Planning, Resource and Performance
Children’s Services
Human Resource Business Partner
Deputy HR Manager
Workforce Planning and Development Team
Children’s Services Workforce Planning and Development Strategy




By adopting a cascading model and a structure that allowed a variety of decision 
makers to influence practice, BLA adopted an ‘adaptive’ approach (Hannagan, 
2002) to its decision making, allowing for a motivated workforce to become 
involved in its own progression as opposed to one that adopts more of an ‘inert’ 
(ibid) approach where the workforce is not involved in any of the decision-
making. 
In sharing BLA’s strategies and information from senior management to a wide 
variety of stakeholders, Figure 2 shows how BLA’s model can be aligned to the  
organisational structure outlined by Hannagan (2002). 
          
 
Figure 2 Interpretation of Organisational Structure adopted from Hannagan 
(2002, p. 132). 
 
Changes to BLA’s central policies were implemented on the strength of 
government policy changes including the requirement to have a ‘Children and 
Young Peoples Plan’ (Bolton Council, 2007). On commencement of this study 
the BLA’s Children and Young Peoples Plan  (Bolton Council, 2007) had two 
main aims to support those within the borough. These were ‘narrowing the gap 
between the most and the least well off’ and ensuring ‘economic prosperity’ (ibid 





who is to be 
served?
what benefits are to be 
delivered?






identifying six specific themes of priority for those within the community to 
become: 
• healthy  
• achieving 
• prosperous 
• strong and confident 
And for the community in which they live to become 
• safe 
• cleaner and greener 
Each of these areas had significant visionary aspects from BLA to deliver to its 
inhabitants. Within the area of ‘achieving was the need to ‘improve skills and 
qualifications’ (ibid p.6). It was recognised through research and legislation 
identified throughout Chapter 2, that the raising of the standard of practice stems 
from investing in training and development of the workforce. This was recognised 
by BLA and embedded in their Children’s plan, as it acknowledged, that a 
number of people requiring higher level qualifications including that of ‘degree-
level qualifications’ would be needed to support the growth of the town (ibid 
p.23). 
 
3.3.3 BLA’s Workforce Planning and Development (WPD) team 
The CSR of 2010 (HM Treasury) saw great changes in the funding provided to 
local authorities. As a result of the removal of funding, BLA had significant 
changes and savings to make. When such change occurs, it is necessary for 
organisations to be adaptable and to ascertain to which areas changes could be 
made. BLA identified their savings via several efficiency consultations, and one 
area that was identified as having potential areas of savings was that of training 
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and development. As a result, the staffing structure within the Workforce 
Development department was reviewed. Senior (1997) suggested there is: 
a connection between organisational strategy and organisational structure – as 
an organisation changes its strategy to respond to political, economic, 
technological or socio-cultural changes in its external environment, so should its 
structure change to maintain the strategy-structure relationship (p. 77). 
 
The organisational structure of the Workforce Development department prior to 
the savings can be seen in Figure 3. This establishes the structure of the various 
teams supporting training and development whilst Figure 4 (p.47) shows the 
reconfiguration of the teams as a result of savings and efficiency changes.  
 
Figure 3 Training and Development structure prior to the 2010 review  
 
The original structure of the Workforce Development department to deliver 
elements of training consisted of four teams with 15 staff (Figure 3) whilst the 
post review structure not only combined departments but reduced the overall 
















Figure 4  Training and Development structure post 2010 review  
 
The challenge of the new WPD team was to establish the impact of the review 
and the support now offered to the early years sector in relation to training and 
development opportunities. The amendment to the structure of the Workforce 
Development department was seen as a ‘quick win’ (Kotter, 1996) for BLA as it 
was achieved in a short period of time in relation to the level of savings that had 
to be made. As a result of the dramatic reduction to the level of the funding now 
made available to the early years and childcare sector, there was a direct impact 
on early years practitioners receiving funding to support the cost of completing 
formal qualifications and undertaking training.  
 
A revision to this plan was recognised via the production of a Community 
Strategy (Bolton Council, 2012)  which saw a new focus for Children’s Services 
that centred around:  
• raising attainment 
• improving children’s health  
• improving outcomes for looked after children  










• keeping children safe 
 
The newly refreshed aims identified within the Community Strategy (Bolton 
Council, 2012) informed BLA’s Children’s Services Workforce Strategy. This 
strategy incorporated areas of work that supported: 
• The adoption of a strategic approach in developing a framework to outline 
the provision of training and development. 
• A review of undertaking in-house training and the commissioning of new 
training, with a focus on mandatory and essential skills to support the 
statutory training to the service.    
• The review of existing commissioning of training to ascertain the most 
cost-effective procurement methods. 
   
This revised strategy still had training and development as a key feature within 
its remit, thus supporting the need to increase the skills and qualification of the 
workforce identified in Chapter 2 by both Nutbrown (2012b) and Tickell (2011), 
however it was reduced in its delivery to that of mandatory and essential training. 
Without the provision of financial support from the government due to the CSR 
(HM Treasury, 2010) and cuts in funding the emphasis on continuous 
professional development (CPD) was reduced and in some areas removed.  
 
3.3.4 Sufficiency needs for new childminders  
Examining the need for childminders within the workforce to support parents 
returning to work was a key statement of the ‘Choice for parents, the best start 
for children:a ten year strategy for childcare’ (DfES, 2004) that is discussed in 
Chapter 2 outlines the continuous need for childminders to be a provider of 
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childcare. This document also conveys the development of Children Centres that 
would host the combined provision of integrated early education and full day 
care, health services and family and parenting support. By developing links with 
childminders and embedding a childminder network within children centres, it 
was envisaged that it would provide an opportunity to introduce parents to the 
home based childcare option of children being looked after in a person’s home 
rather than that of a nursery environment. With childminders also attending 
children centre activities, parents would become more familiar with the care that 
they offered and with it encouraged parents to choose a childminder to provide 
childcare should they wish to ‘take up or remain in work’ or ‘undertake education 
or training’, ultimately resulting in a need for more childminders. This, in turn, 
would increase the number of pre-registration courses to train new childminders 
(Bolton Council, 2009).  
 
This perception was received with differing opinions. Many BLA childminders felt 
that they already had good links with parents and being part of a childminder 
network within children centres would not strengthen their position within the 
community, therefore, would not necessarily increase the number of parents 
returning to work. Within BLA, there was already a large number of childminders 
within the sector and it was felt by BLA, that at the time of this study, there were 
small areas of the borough that needed additional childminders. BLA was 
fundamentally well served with a number of registered childminders, however 
statistics showed that a large number of childminders still had one or more 




Although the return of parents to the workforce would be a key element in the 
need to increase childcare provision and the demand for additional childminders, 
this demographic was not part of this study and would need to be investigated to 
identify if there was direct correlation between the two factors. 
 
3.3.5 Definition of a childminder 
The concept of a childminder and what constitutes a childminder varies 
dependant on who is asked the question. For many, childminding is a glorified 
extension of babysitting whilst others see it as a professional career that is of 
value to the childcare sector. To ascertain the meaning of, what establishes a 
person to be a childminder, clarity can be sought within the ‘National Standards 
for under 8s Day Care & Childminding guidance’ (DfEE, 2001) and as reviewed 
and adopted by the DfES (2003b) a childminder is a person who: 
is registered to look after one or more children under the age of eight to whom 
they are not related on domestic premises for reward and for a total of more than 
two hours in any day (ibid p. 1). 
It is this definition of childminders that informs the data collection for this study. 
 
3.3.6 Childminder Registration and Inspection  
Prior to 2001 the registration of childminders sat within the remit of local 
authorities. This is explored in Chapter 2 and details the legislative responsibility 
of the local authority in their registration of childcare providers. BLA’s 
responsibility for the Registration and Inspection of childminding practice 
included on completion of inspection, allocating inspection ratings and 
establishing the suitability of people to become childminders. From 2001, Ofsted 
became the Inspectorate for early years and childcare, including the registration 
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of new childminders. Although not responsible for the registration of 
childminders, local authorities still had a responsibility of implementing an 
inspection element on practice until 2013. This was to enable government 
funding for free childcare places to be paid (DfE, 2013a) to the childcare provider 
by the local authorities. The practicalities of having both the government’s 
provision of an independent Registration and Inspection Agency (Ofsted) issuing 
guidance on practice alongside support and guidance offered via the local 
authority, for some, was contradictory (DfE, 2013a).  
 
The interpretation of quality practice was on occasion seen to be different. BLA’s 
unannounced visits to review quality offered one layer of interpretation resulting 
in action plans and recommended changes to practice. Yet when formally 
inspected by Ofsted, the same issues, action points and recommendations were 
not necessarily recognised. This in effect, created, for some, a two-tier inspection 
regime. To avoid this situation continuing, the government removed the 
responsibility of the local authority to provide training and support to new 
childminders (DfE, 2013a). This would ensure that the childminder, when 
inspected by Ofsted, would receive one set of action points and decision 
outcomes. This was beneficial in childminders adhering to one inspectorate, but 
on a negative level, it meant that future childminders had fewer opportunities to 
gain information, support and guidance from the local authority. This resulted in a 
reduced network of practical support, and was a risk recognised in Chapter 2 by 
Tickell as part of her review of the EYFS (2011). Her concerns were that 
removing local authority support could make childminders vulnerable and 
possibly struggle in accessing advice on practice.  
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3.3.7 Childminding Agencies  
The government’s introduction of Childminding Agencies, the background of 
which is introduced in Chapter 2 as part of the governments introduction of More 
affordable childcare (2013b) and is mentioned as part of the Children and 
Families Act 2014 (HM Treasury), provided prospective childminders with two 
options in becoming registered to provide a childminding service: Firstly, 
registering directly with Ofsted via an online application process that required the 
prospective childminder to have sought out and completed training that would 
give them the knowledge and understanding of how to implement the EYFS. In 
adopting this option, the childminder would pay a registration fee direct to Ofsted 
and would self-select any additional training to support the EYFS requirements 
and daily practice. Childminders taking this route would also be responsible to 
advertise their practice to parents independently using their own marketing tools. 
The effectiveness of marketing is explored in paragraph 3.3.16 where greater 
detail is given to the marketing tools available to use in business. 
 
A review of the quality of their childminding practice, and an inspection 
judgement on the quality of their provision, would be undertaken by Ofsted and 
published on their website as an individual provider of childcare for parents to 
review.   
 
Secondly, the prospective childminder could now choose to sign up to a 
Childminding Agency for an agreed fee. In return for the Agency Fee the 
prospective childminder would receive enough training to enable them to 
implement the EYFS effectively and any future training would be determined by 
the Agency itself. All marketing of vacancies would be supported via the 
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Childminding Agency who would also offer administrative support and be a 
catalyst for parents to use to identify childminders’ availability within their local 
area. More significantly the Childminding Agency would be inspected by Ofsted 
and only a random selection of childminders would be sampled for inspection of 
quality practice. In effect, it was possible that as a childminder they would never 
have a direct Ofsted inspection, but they would still have to be seen to be 
complying with the Childminding Agency criteria on quality.  
 
As Childminding Agencies were a new concept introduced as an amendment to 
the Childcare Act 2006 (HM Treasury), there were many aspects that were 
unclear. Uncertainty around what would happen at inspection and the amount of 
fees payable to the Agency were questions that prospective childminders would 
need answers too. At the time of this study, Bolton was a borough that was host 
to one of the first Childminding Agencies, however, the evolvement of 
Childminding Agencies was in its infancy and their success in being the catalyst 
for childminders and parents in providing and accessing to quality childcare had 
yet to be determined. 
 
3.3.8 Introduction of EYFS 2008 
The introduction of the EYFS (DCSF, 2008) brought with it the necessity for BLA 
to review the training on offer to those wanting to become a childminder. BLA 
was one that undertook a full review of their existing training pathway and as a 
result, the initial change to the training offered reflected the requirements of the 
EYFS (ibid). The development of the EYFS (ibid) was a collaboration of 
documents identified in Chapter 2 that created a concise framework to govern 
childcare practice within the early years sector. BLA also moved from the 
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delivery of a non-accredited training programme to that of one accredited via the 
local college. This revised training offered a more comprehensive learning 
pathway that included greater structure and was in line with progression to a 
recognised Level 3 NVQ qualification in Early Years and Childcare. Making these 
changes supported the national drivers outlined in Chapter 2 to increase the 
level of qualifications as a move to develop a better qualified workforce (DfES, 
2004; DCSF, 1998). The training had to be completed prior to or within a 
maximum six-month period after registration with Ofsted. Further training was 
also identified in the areas of Paediatric First Aid and Safeguarding children. 
 
The timescale to undertake this training requirement caused confusion within the 
sector as the terminology of what was needed was ambiguous in its 
interpretation. The training referred to was entitled ‘pre-registration training’, 
however this was contradicted in the same document as it outlined the need to 
have ‘completed the training within six months of registration’ (DCSF, 2008). In 
effect the interpretation of the terminology used, left the sector confused as it 
meant that prospective childminders could register with Ofsted and not have any 
First Aid or Safeguarding children training. It was also possible to practice 
without any understanding of child development for the first six months of 
registration, which when looking after the very young was a very contentious 
issue. This also contributed to an awareness of some childminding practice not 
being classed as quality practice, as there was no firm benchmark to recognise 




3.3.9 BLA organisational considerations to support EYFS 2008 
Changes to BLA’s pre-registration pathway for prospective childminders to 
support the EYFS (DCSF, 2008) were undertaken by their Workforce Planning 
and Development (WPD) team. It was their responsibility to ascertain what the 
new training pathway should look like in relation to: the subject matter and 
content, style of delivery, timing and frequency. To undertake this project, it was 
necessary to adopt an Organisational Management structure to help inform the 
planning and implementation of the new pathway. Hannagan’s model (2002) as 
cited in paragraph 3.3.2 and Figure 2, was a model that offered a structure of 
headline prompts and was adopted by BLA to plan the new training pathway as 
explained in Figure 5.    
 
Model    BLA’s Need 
PURPOSE      - to review the current pre-registration training pathway 
MISSION  - to design a new pathway of training and support 
OBJECTIVES - to comply with new legislation and government policy 
GOALS  - to provide comprehensive and affordable training 
Figure 5 BLA’s Organisational structure aligned to Hannagan’s Model (2002).   
 
In planning the new pathway, the WPD team needed to consider all aspects of 
practice that would influence the coordination of an appropriate training pathway.   
WPD team adopted a model outlined by Johnson & Scholes (1993) that 
identified areas of influence that would need to be considered. These areas 
comprised the Political, Environmental, Social, Technological, Legal and 
Economic influences (Figure 6). In adopting this model, BLA were able to take 
these influences into consideration when making decisions on what to retain or 
change from the current training arrangement. 
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Figure 6  P.E.S.T.L.E. Analysis overview for BLA adopted from model identified     
by Johnson and Scholes (1993) 
 
Although the use of a P.E.S.T.L.E. analysis was beneficial to ascertain the 
outside influences to design the new pathway, another recognised management 
tool was also used by WPD team to identify the benefits (or constraints) of the 
current pathway. Stokes and Lomax (2008) see the use of identifying and 
analysing the strengths, weaknesses, opportunities and threats (S.W.O.T.) of a 
situation as beneficial when gathering information to advise change. By using 
this method, the WPD team were able to identify aspects of training that were 
found to be working effectively to be maintained, whilst those that were not as 
effective could be changed, withdrawn or discarded for alternative aspects that 
would benefit the sector.  
 
3.3.10  Curriculum considerations: pathway to support EYFS 2008 
In developing a new training pathway to support the changes to the EYFS 
framework, the WPD team identified the various aspects of the curriculum that 
they felt needed to be included. Many theoretical concepts of curriculum delivery 














cited in Reece and Walker (2003) can be seen to show a simplistic 4 step model 
of learning that encompasses the “concrete experience, reflective observation, 
abstract conceptualisation and active experimentation”. Schön’s (1987) model of 
learning also highlights the reflective aspect of learning. 
 
Goodman (2014) recognises five stages of curriculum design, these being: 
developing curriculum themes, exploring resources, developing learning 
activities, pupil evaluation and unit evaluation. Equally, Tyler’s (1969) concept of 
four discrete steps to curriculum planning cover very similar headings:  
• determine the school’s purposes  
• identify educational experiences related to purpose 
• organize the experiences 
• evaluate the purposes 
 
Each model offered a suitable framework for curriculum development to support 
a scheme of work for the childminder pre-registration training.  
 
BLA’s WPD team adopted the model identified by Tyler (1969). The benefit of 
adopting such a structure to guide the curriculum development offered a vehicle 
to review the course content in relation to key legislation and expected 
outcomes, whilst also allowing for an evaluation of the pathway once completed. 
The key requirements for the WPD team were those of the guidelines set out for 
pre-registration training by Ofsted (2010), and that of implementing the Early 




3.3.11 The Hidden Curriculum – Prospective Childminders  
In addition to the planned curriculum, BLA considered the hidden curriculum as it 
played an even bigger part in learning. Kelly (1999) speaks of the hidden 
curriculum as a way in which pupils learn at school because of the way in which 
the work of the school is planned and organised, and through the materials 
provided, but which are not in themselves overtly included in the planning or 
even in the consciousness of those responsible for the school arrangements.  
 
Not only is there a planned curriculum to support the purpose of what is intended 
to be learned but also a hidden curriculum that covers informal lessons that do 
not form part of the set curriculum. In addition, the hidden curriculum in relation 
to prospective childminders can be regarded as being two-fold. The first element 
of this hidden curriculum is applicable to the childminders themselves and what 
they learn from the curriculum delivered to them through the training pathway. 
The second element refers to the way in which they deliver their own 
professional practice.  
 
Within the curriculum delivered to prospective childminders via the pre-
registration pathway, the scheme of work and lesson plans all show what subject 
matter will be attempted to be covered, albeit by sharing information or 
developing a skill that can be assessed. This can also be seen to bring with it 
some hidden aspects, with two examples of these being:   
• The ethos that all children should be cared for with a high standard of 
practice. This is a concept reiterated throughout Chapter 2 in the 
recognition of literature influencing early years practice. 
• What behaviour children exhibit is acceptable and what is not. 
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Any curriculum brings with it the need for classroom etiquette, and an 
understanding of listening skills. These comprise of when to contribute to class, 
sharing and taking turns in conversation, constraints of challenge to the teacher. 
The boundaries between teacher and student relationships and the difference 
between professionalism and friendship is also something to be considered. All 
these are likened to Jackson’s (1968) view around students and child 
relationships when attending school that they know how to “…sit and listen… 
wait… raise their hands, pass out paper… stand in line… sharpen pencils” (p. 4).  
These aspects are not learned directly but are learned vicariously (Bandura, et 
al., 1963), in that individuals learn from those around them, from watching the 
behaviour of others, and how they behave within the environment.   
 
Within the home environment, the concept of gender, feminism and the 
underlying influences of stereotypical tendencies can also be recognised (Meyer 
& Gelman, 2016). It is within the delivery of the organised curriculum that the 
principles of perception and influences of the hidden curriculum are shared. 
Gender stereotyping within the principle awareness of role models is one aspect 
that is highly regarded when caring for young children (ibid). The requests from 
parents around what their expectations are for their children can be in direct 
conflict with what quality practice and equal opportunities looks like. Parents who 
wish their sons not to be exposed to prams and dolls for fear of this being more 
specific to the role of females, does not support the future experiences of boys 
becoming fathers caring for their children. Likewise, parents who request the 
restriction of girls playing with play equipment that lends itself more to the 
traditional view of boys toys, namely playing with cars, can be seen as not 
supporting equal opportunities to girls who may be driving in the future or 
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becoming professional drivers as a career opportunity. These are just two 
concepts where the hidden curriculum can be identified and used to aid learning. 
The WPD team took the hidden curriculum into consideration to aid the concept 
and development of quality practice whilst indirectly supporting the notion 
identified throughout legislation identified in Chapter 2: to build a better trained 
workforce (DfES, 2004). 
 
3.3.12 Considerations from existing workforce   
From consultations between BLA and the local college, BLA recognised that the 
new training pathway should be developed to support the needs of prospective 
childminders. The main cohort of people recognised by BLA as attending the 
pathway was that of people returning to work after starting a family or those who 
wanted to change career pathway. As a result, it was felt that delivery during the 
day was prohibitive to some people’s attendance, and therefore the pathway was 
delivered in the evening. Consideration was also given to the timing of the 
individual sessions. With an evening delivery, thoughts to both start and finish 
times were pertinent. A start time had to be one that allowed prospective 
childminders to finish work and undertake family commitments, whilst the 
finishing time had to reflect the length of attention to learning and the 
arrangement of transport to and from the session (Maslow, 1954). With these 
aspects in mind BLA decided to start the sessions at 6.30 pm and finish at 
9.00pm.  
 
By taking these aspects of delivery into account and providing a training pathway 
that was considerate of the prospective childminders needs, it supported the 
aspiration identified in Chapter 2 by the DfES (2004) in that they wished to 
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increase the number of people returning to the workforce. Both in the 
introduction of new childminders as part of the workforce and in the provision of 
extra childcare to allow parents to return to work. 
 
Evaluations of training undertaken by previous childminders at the end of their 
training had indicated that they would have preferred a more comprehensive 
training pathway, this was to reflect the amount of work undertaken within the 
training and give accreditation towards a formal qualification, thus making  
progress toward creating a better qualified workforce and supporting the DfES 
(2004) in their aspirations of a better trained early years workforce.  
 
It was agreed between BLA and the local college that research into existing 
qualifications be conducted to see if they could be adapted to the delivery of a 
pre-registration pathway. On undertaking research into the qualifications and 
training available, the local college identified a specific training module that was 
available within the Children and Young Peoples Level 3 qualification (Cache). 
This was recognised as a full and relevant qualification as outlined in Chapter 2 
as a requirement for those working within the early years sector and supported 
the ‘climbing frame’ (Bourn, 2004) model of training.  
 
 An optional module of training within this framework entitled CYPOP5 (ibid), 
when explored, was found to contain several elements of the existing pre-
registration training content. Adoption of this module thus became a manageable 
task. To map the existing training to the CYPOP5 module (Cache, 2012)  and to 
allow for formal accreditation of the training, it was necessary for the local 
college to continue to deliver the training pathway and to add the formal 
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assessments, appropriate to aspects of the CYPOP5 module to ensure its 
validity and level of understanding.  
 
The scheme of work developed by the local college alongside BLA for the new 
training pathway also included two extra sessions at the end of the pathway. The 
aim of the first session was to facilitate the knowledge and understanding of the 
registration process with Ofsted. The second session would include an invitation 
to organisations within the borough that could offer support to the childminding 
practice. These organisations included NCMA as a professional organisation to 
support childminders, National Toy Library and Local Business Support Services.  
Adding such sessions now created a new 12-week pre-registration pathway. As 
the last two sessions were not part of the accredited CYPOP5 programme, the 
WPD and Early Years and Childcare team (EY & CC) took responsibility for their 
development and delivery. To quality-assure the programme and to ensure 
standardisation of the course content (Reece & Walker, 2003), members from 
both the WPD and EY & CC teams from BLA attended the first full pathway of 
delivery.  
 
To support the EYFS 2008 (DCSF) BLA’s childminder pre-registration pathway 
offered face-to-face, classroom-based training with the addition of practical 
support, advice and guidance around the suitability of the home environment. 
The development of the training pathway had been developed from open 
consultation with the existing workforce around what had worked well for them in 
their initial set-up and from contributions from key stakeholders. This led to a 
comprehensive training pathway supporting business, self-employment, and an 
69 
 
understanding of what constituted quality practice. This was evidenced via a 
detailed scheme of work supporting a 12-week face-to-face training pathway.  
 
3.3.13 Legislation influencing change  
The Early Years Foundation Stage (DCSF, 2008) was reviewed in detail by 
Dame Claire Tickell who produced an in-depth report entitled The Early Years: 
Foundations for life, health and learning: An Independent Report on the Early 
Years Foundation Stage outlined in Chapter 2 by Tickell (2011) proposed a 
revised version of the EYFS that was subsequently brought into force in 
September 2012 (DfE). To support the new EYFS, there was a need to offer a 
comprehensive framework to support early years qualifications. Tickell (2011) 
recognised the role of education as being defined by achieving formal 
recognised national qualifications. She considered this as being integral to the 
creation of a workforce capable of professionally delivering a service, and being 
motivated to do so, by the achievement and associated kudos arising from 
certificated success. Whilst it might be perceived as a somewhat dogmatic 
stance, there are a range of qualities professionals needed if they are to be 
proficient. The minimum entry requirement to undertake formal qualifications 
highlighted in Chapter 2 gave rise to an important issue of role and function, in 
that, to develop within children such basics as letter recognition and early 
phonics, requires understanding and competence within the practitioner (DfE, 
2013a).  
 
Within the early years sector itself, the response to such a requirement was one 
that had a variety of viewpoints. There were those who were fully in support of 
such a requirement and those who saw it as a barrier to progression and 
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professional development. For those holding a qualification in Mathematics and 
English it was seen as an essential need for future practitioners to hold such 
qualifications, this could be viewed as another element of credentialism as 
explained in Chapter 2 by Brown (2001). Those who did not have the 
qualifications at the right level argued that there was no need to have 
Mathematics and English at GCSE Level 2 as there was ‘no need to use 
quadratic equations and trigonometry when undertaking basic mathematical 
concepts with children’. However, there was recognition that there was a need 
for basic mathematics at ‘functional skills’ (Edexcel, 2010) or ‘key skills’ level 
(QCA, 2004). In general, such a high level of achievement was not a popular 
decision. The perception of needing a sound basis in Mathematics and English 
for the workforce is not something that Nutbrown (2012b) found to be a unique 
finding. Wolf (2011) stated, when undertaking a review of Vocational Education 
in English and Mathematics that both subjects were required by the labour 
market and “extremely important for labour market entry” (p. 32).    
 
In implementing new standards and requirements to support the delivery of 
quality childcare, it is necessary to not only look at what the formal requirements 
are, but also at how it is intended that the workforce commits to undertaking any 
additional requirements. Nutbrown in her review identified that recognition should 
be given to ‘ways in which children learn’ (2012b, p. 18).  As part of the 
workforce, when developing training, the needs of all practitioners, including 
childminders, should be considered and responded to so that the appropriate 




3.3.14 Effects of Change 
No matter what the outcome of the new programme structure or the cost of what 
was available, the end-product of the pre-registration training pathway for 
prospective childminders was one that was changed. Due to the government’s 
CSR (HM Treasury, 2010) detailed in Chapter 2 that impacted on the  
subsequent changes in funding, BLA’s decision to achieve ‘quick wins’ in saving 
money by reducing funding available to the early years sector resulted in a new 
pathway design. Such a change had varying impact on the stakeholders involved 
in the process. The changes made impacted on those involved with curriculum 
design, those who delivered the training, the prospective childminders 
themselves and those who supported prospective childminders to effectively run 
a successful childminding practice. The impact of change and how some people 
accept it more easily than others is something that has a direct impact on the 
success of the reviewed action. Some accept change no matter how adverse, 
whilst others may not be so understanding nor accepting of what needs to 
change, nor understand why it has been changed. Fisher’s ‘process of transition’ 
(2005) is a useful tool to recognise and possibly pre-empt the actions of those 
affected by change and the transition from one stage to another. This is 




Figure 7  Fisher’s ‘Process of Transition’ (2005). 
 
Some staff within BLA who were involved in the development of the training did 
not want to see the pre-registration training pathway changed. The existing 
pathway had been developed with information obtained from previous attendees 
and the current programme was felt to support all aspects of childminding. BLA 
staff themselves could recognise their own feelings and perceptions of change 
within Fisher’s model and found such recognition beneficial in addressing the 
changes needed in moving forward to the next steps of developing training.  
 
For prospective childminders, some vocalised that the training on offer to them 
was different to what their co-workers had received and questioned why this was 
so. BLA responded with reference to the legislation identified in the literature 
review of this thesis (Chapter 2) and the reduction in government funding both 
having contributed to the changes made to the training pathway and its delivery. 
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3.3.15 Two-year-old funding and SEND 
In the wider context of early years, the publication of the intention to provide an 
extension to funding for two-year olds to attend early years settings, including 
care provided by childminders, had an impact on what support should be made 
available for those wishing to become a childminder. The document ‘Extending 
Free Early Education to More Two-year-olds’ (Rogers, 2012) outlined the 
intention to provide additional hours of free childcare for those children 
considered to be most disadvantaged. This extension would be in the region of 
reaching 40% of two-year-olds by 2014 (ibid). The purpose of the funding was 
predominantly to assist in narrowing the gap in the attainment levels of the most 
disadvantaged children in the country, to fall in line with that of their peers. The 
extra provision of funding would have a direct impact on the number of childcare 
places available within the early years sector. It was expected that many two-
year olds who would not previously have attended an early years setting would 
now do so and would be attending early years provision for the first time.  
 
The extension of such provision would have a direct impact on the capacity of 
the workforce within the early years sector. With more children attending 
childcare provision there was a direct impact on the need to recruit relevantly 
qualified staff to maintain the Ofsted legal requirements of the child-staff ratios. 
Implementing such an agenda brought with it the need to review the needs of the 
workforce, not only in numbers of early years practitioners, but also within the 
quality of the training that they received. This gives correlation to the 
expectations in legislation reviewed in Chapter 2 around the issue of sufficiently 




The training of the early years workforce not only meant an increase in formal 
training but also in recognising the need for basic training opportunities to 
support early years practice. In looking at the quality of provision in the early 
years sector, there was recognition that training in child development was 
fundamental to practitioners understanding of children and their behaviour when 
in their care. EYFS (2012a) recognises that each child is ‘unique’ in their 
character and genetic makeup and that there was a need for practitioners to 
have an understanding of each child, their individual needs and that of any other 
additional needs that a child may have. This included that of any special 
educational needs (SEN) and disabilities (SEND). This reiterates the literature 
outlined in Chapter 2 identifying the support and provision needed for children.  
BLA in themselves rely on legislation to inform them of the actions, knowledge, 
and understanding that they need to share with the early years workforce. 
 
It was a duty of BLA to ensure that local early years providers, namely children’s 
playgroups, day nurseries, nursery classes and childminders, in both the 
voluntary and independent sectors, were aware of the requirement for them to 
have a full understanding of the EYFS, in addition to have an understanding of 
the Special Educational Needs (SEN) Code of Practice, (DfE 2015). This would 
ensure that the support and provision for children in their care, was sufficient for 
them to be safe and support them to make good progress.  
 
3.3.16 Marketing  
For each of the EYFS pathways the ‘marketing mix’  (Wilson & Gilligan, 1997, p. 
390) was an effective way of reviewing the pre-registration training pathway. The 
‘soft’ elements of marketing (ibid) including that of price, promotion, place, 
75 
 
people, physical evidence, and process management were considered by BLA. 
By involving those who were instrumental in the delivery of the existing pathway, 
these key aspects provided a comprehensive insight into what the new pathway 
should consist of and which aspects of the existing pathway worked well, needed 
to be adapted or abandoned. 
 
 The Pre-Registration Pathway: Promotion  
The success of the pathway relies significantly on the way in which it is 
publicised, hence the way in which people find out about the pathway and book 
their attendance. Wilson and Gilligan’s (1997) understanding of the marketing 
mix fully supports the recognition of using a combination of strategies including: 
Advertising, Sales Promotion, Public Relations, Personal Selling and 
Merchandising, all of which would positively influence the success of increased 
attendance. For BLA, their pre-registration training pathway was not one that 
needed to be advertised in ways that encouraged people to attend. Rather, it 
was more a case of having a training pathway that was available for those who 
sought to become a childminder. Therefore, the concept of the ‘marketing mix’ 
was not fully utilised by BLA in promoting their pre-registration training.  
 
 The Pre-Registration Programme: as a Product  
In looking at the various aspects of the marketing mix it was possible for the 
WPD team to consider the pre-registration pathway as a product. In doing so 
they reviewed the training pathway in the context of using the ‘product lifecycle’  
(Dibb & Simkin, 1996, p. 137) and used it as a guide to review the ‘actions for 
product additions, modifications, deletion, design, positioning and branding’. 
An example of this structure can be seen in Figure 8. 
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Figure 8  Product Life Cycle  (Dibb & Simkin, 1996, p. 137). 
 
 The Pre-Registration Programme: Cost effectiveness 
In reviewing the training pathway, BLA reflected on the key components that 
made up the training pathways. Funding changes identified by the new coalition 
government had removed the ability for BLA to provide the programme to 
prospective childminders at no financial cost to the childminder. BLA identified 
many reasons as to why people choose to become childminders, and these 
varied from that of unemployment, new to parenthood, a need to provide 
childcare for self or family members, change in job career and redundancy. All 
these reasons could contribute to financial limitations when starting a new 
business and becoming self-employed.  
 
It was essential for BLA to determine the true cost of the programme, to enable 
them to determine whether a cost to the practitioner should be implemented, and 
if so, what the cost would be. This had to be done to maintain an active pathway 
for those wishing to become childminders, whilst remaining in support of BLA’s 
responsibilities and compliance with legislative requirements. Terpstra & 
Sarathay (1999) and Hatton (2000) all support the notion that the key to the 
success of a product or business is its availability and cost. By changing the cost 
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of the training programme, BLA were concerned that the costs would have a 
detrimental impact on its future success. By adding a cost to the programme, it 
was feared by BLA that this cost would deter people from achieving the 
necessary training requirement identified by Ofsted to undertake successful 
registration.  
 
3.3.17 Review of EYFS 2012 
The revision of the EYFS in 2012 (DfE) saw a reduction in the autonomy of BLA 
in providing a training pathway of its own design. Therefore allowing those 
wanting to become childminders to attend ‘a local authority approved’ (DfE, p. 
20) training pathway. Childminders could now train within one local authority 
borough of the country, relocate to an alternative borough and still be able to 
practice as a childminder without having to repeat any pre-registration 
childminder training. This had an impact of the delivery of the training offered by 
BLA as there was now no need for training to be as onerous for them as it 
previously had been.  
 
This decision favoured the practitioner more than BLA as it meant that 
individuals could transfer their skills and knowledge without repeating training 
and without paying additional training costs to do something that had previously 
been undertaken. This was not as well received by BLA: indeed, quite the 
opposite, causing concern that the only way to establish the calibre of the 
training and the subject areas covered by new childminders, was to contact the 
authority in question who had initially delivered the training and request a 
schedule of work. This approach was met with trepidation. The sharing of 
information was felt to be poaching training that others had planned and 
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developed. This was confusing for the sector and new guidance had to be 
developed by BLA to explain the changes. This had an additional impact on 
BLA’s ability to identify the support needed for each childminder coming into the 
borough to practice as a childminder, as it was not clear what elements of 
training they had received. In many cases, extra support visits were needed to 
ensure that the childminders knowledge around BLA policies and procedures 
were known.  
 
The changes to the EYFS 2012 (DfE) also meant that the training provided did 
not need to be delivered by BLA. This resulted in BLA being approached by a 
private training provider that offered accredited childminder pre-registration 
training on a fully funded basis. This then led to BLA moving away from the direct 
delivery of an accredited course delivered in partnership with the local college 
that was financially costly to the practitioner, to an accredited course that was 
offered free of charge and delivered by a private training provider. The private 
training provider was willing to work in partnership with BLA in providing free 
training to those interested in becoming childminders, in return for use of training 
rooms and the provision of appropriate documentation to support the eligibility of 
prospective childminders. The required eligibility was broad enough to enable 
anyone wishing to attend the pathway to do so. If someone was not eligible for 
funding under the new pathway, BLA was prepared to meet the cost.  
 
The outcome of the pathway remained that the CYPOP 5 module had to be 
completed (Cache, 2012) but with a revised course content. One condition BLA 
imposed was the inclusion of the safeguarding element. This was to be retained, 
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as the existing provision stipulated that all safeguarding children training was to 
include elements pertinent to BLA’s own policy requirements. 
 
The provision of the pre-registration pathway was an area that received several 
amendments. The local college was no longer delivering the training pathway 
and was decommissioned. The delivery of the sessions by the private training 
provider was also reviewed. The new pathway was restricted to being delivered 
during the day, with the sessions taking longer in delivery. The timing of the 
session still allowed for prospective childminders to address to family 
commitments prior to attending training, with sessions commencing at 9.30am 
and finishing at 3pm. In addition, a crèche facility was provided for those 
attending who had small children and could not find alternative childcare.   
The make-up of the new pathway remained at 12 weeks; however, direct face-to-
face delivery was reduced from 12 weeks to six weeks, with an additional week 
in between each session to allow prospective childminders to undertake 
research and complete assignments. This in effect, meant that the level of 
information delivered would be revised to allow the information to be delivered 
within the timescales offered, whilst still sufficient enough to achieve formal 
accreditation of the CYPOP 5 module. This pathway was developed in a way 
that still supported legislation outlined in Chapter 2 around the raising the quality 
of childcare provision.  
 
The scheme of work developed for the new programme of delivery still included 
an opportunity to discuss Ofsted registration and additional support; however, 
this was undertaken in the last session as part of a closing discussion to mark 
the end of the programme. Information relating to the awareness of NCMA as a 
80 
 
professional organisation to support childminders, National Toy Library and Local 
Business Support Services was also reduced. This information was 
amalgamated into the last session of the programme with the information 
collated into a factsheet. 
 
3.3.18  Review of EYFS 2014 
Revision of the EYFS in 2014 (DfE) further reduced BLA’s autonomy, and control 
of the pre-registration training offered to prospective childminders wishing to 
register with Ofsted. There was no longer a need for any local authority to 
develop and deliver a pre-registration training pathway. Prospective childminders 
could now undertake any training programme that offered knowledge and 
understanding of the EYFS (DfE, 2014a). There was no mention of accreditation 
or the need for the training to be approved by any local authority. In effect, the 
training could be accessed via any training provider if it allowed the prospective 
childminder to demonstrate their understanding of how to implement the EYFS 
during the registration inspection process with Ofsted.  
 
BLA had mixed feelings around this move, and some within BLA saw this as yet 
another step in removing the control of quality from the authority. On the other 
hand others saw it as a way of empowering the individual with the freedom to 
choose the most appropriate training to suit them. Prospective childminders 
could now choose a training pathway that fitted their current work pattern and 
style of learning and at a cost that was suitable to them as an individual. 
 
This flexible learning approach included e-learning as a preferred method of 
training. Therefore as a result of the changes in how childminders trained for 
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their registration with Ofsted, BLA ceased their face-to-face delivery and 
developed an online factsheet that offered information signposting to a variety of 
training providers offering training that would support the knowledge element of 
the EYFS, and would satisfy the Ofsted requirements for registration.  
 
This provision of training for childminders had now clearly shifted away from any 
suggestion of Tickell (2011) and Nutbrown’s (2012b) move to improve practice 
by achieving a formal qualification. Although recognised as a large sector of the 
early years workforce that provided childcare, the widening gap in training and 
development between childminders and early years practitioners within day care 
settings was clear.  
 
3.3.19 Common Core Skills and Knowledge 
The EYFS of 2008 (DCSF), outlined the opportunity for those wishing to care for 
children for not more than two hours per day and those providing childcare in 
parents own homes to register on the voluntary element of early years and 
childcare register with Ofsted. The Common Core Skills and Knowledge (CWDC 
2010; Ofsted 2010), were identified as a set of standards that recognised good 
working practice and were deemed suitable training for this group of childcare 
providers. These standards are initially outlined in Chapter 2.     
 
As the CYPOP 5 was a module within a formal qualification (Cache, 2012), most 
of the criterion for achieving the Common Core Skills and Knowledge (CWDC, 
2010) was validated and embedded with tasks and assignments identified within 
the CYPOP 5 scheme of work offered by the local college. Where aspects of 
criterion were missing, additional tasks were added to the training pathway. A 
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further requirement to complete First Aid and Safeguarding Children training, 
allowed the pre-registration training pathway to be appropriate for this group of 
people to satisfy the registration requirements of the voluntary register and to be 
registered with Ofsted.  
 
The changing of the training provider by BLA in 2012 saw the option of adding 
additional tasks removed from training. As a result, the training could no longer 
be constituted as sufficient for those wanting to use the pre-registration training 
pathway to register on the voluntary aspects of Ofsted’s Early Years and 
Childcare register. This was also applicable for all future training. Therefore, 
anyone wanting to achieve the Common Core Skills and Knowledge was 
signposted to alternative sources of training.   
 
3.4 Case Presentation 
3.4.1 Structure of Pre- Registration training  
Each childminder pre-registration training pathway’s content and structure 
altered in relation to the revisions of the EYFS frameworks. Table 1 shows an 











Table 1 Content of training pathways 
Training to support childminder 
pre-registration  
EYFS 2008 EYFS 2012 EYFS 2014 
 Delivered by BLA Delivered by BLA N/A 
Telephone Conversation 
Basic Information 
Yes Yes Yes 
Information Pack Yes Yes Yes 
Business Awareness Session Yes Yes No 
Practice Awareness Session Yes Yes No 
Home Visit 







Delivery Delivered by BLA 













Face to face delivery 
 






6 weeks face to face 
delivery 




Fact sheet of 
information 
Common Core of Skills and 
Knowledge (CWDC 2010)  
Yes No No 
 
3.4.2 Telephone conversation and Information Pack 
Anyone wishing to become a childminder within BLA could contact the Families 
Information Service (FIS), the WPD team or EY & CC team to discuss the role of 
a childminder. Once this initial contact had been made, the prospective 
childminder was then sent an information pack detailing the work of a 
childminder and an outline of the training requirements necessary to become 
registered with Ofsted. This practice was consistent through each of the EYFS 
revisions, and the information provided included: 
• A letter of introduction to the information provided in the pack. 
• Leaflets detailing aspects of what a Childminder was expected to provide 
(This was a document provided by the Children’s Workforce Development 
Council (CWDC)). 
• Information from the National Childminding Association (NCMA) outlining 




• Additional training opportunities.  
 
On receipt of the initial information pack, if the person wished to gain further 
information about childminding, there was an open invitation to attend two 
awareness sessions. In order to attend these sessions, each person was 
requested to initially book onto a Practice Awareness session. After this, if the 
subject area was still felt to be appropriate, they could then book onto a Business 
Awareness session. This progression option was not available for those 
accessing training to support the EYFS of 2014. 
 
3.4.3 Pre-Registration Awareness Sessions 
A decision by BLA to provide two detailed Awareness sessions was established 
to support the EYFS of 2008. One session was based around the daily practice 
of a childminder and a second session was based on being self-employed and 
running a business. Each of the sessions would be beneficial in informing those 
interested in becoming childminders about the necessary commitment to the 
profession and the process of becoming registered with Ofsted. The reasons 
many people in the past did not progress onto childminding, or were 
unsuccessful at registration with Ofsted, were perceived by BLA to be centred 
around the uncertainty of the level of commitment needed to make childminding 
a successful business both in practice and financially.  
 
These awareness sessions supported the EYFS of 2008 (DCSF) and were 
organised to run between three and six times a year depending on the demand. 
It was intended that the sessions would run to coincide with the newly developed 
pre-registration training pathway which was delivered three times per year. Each 
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awareness session ran for three hours and commenced at a time appropriate for 
the audience attending, this took into consideration any prior commitments, such 
as school times, childcare or taking time off from existing employment. The 
sessions were delivered in Children Centres across the borough, offering a 
variety of geographical venues and catered for up to 35 prospective childminders 
at any one time. The session content was delivered in a formal manner with the 
tutors adopting the style of a ‘lecturer’, by standing in front of the group to share 
the information required. The introduction of group work to support greater 
interaction and understanding of the subject matter (Reece & Walker, 2003) was 
also included. Subsequent changes in the EYFS in 2012 (DfE) and again 2014 
(DfE, 2014a) saw some changes to these sessions which are outlined in Chapter 
3.3.17:3.3.18. 
 
3.4.4 Practice Awareness Session 
The Practice Awareness session was co-authored by the WPD team and the EY 
& CC team from within BLA. The sessions were also co-delivered by members 
from each team, thus enabling any questions around Early Years and Childcare 
and subsequently the EYFS to be answered appropriately. The session was 
available for all who undertook the training pathway to support the EYFS 2008 
(DCSF) and it remained with slight changes for the revised training pathway to 
support the delivery of training for the EYFS of 2012 (DfE). However, on the 
introduction of the EYFS 2014 (DfE), this session was no longer made available 
to those wishing to become a childminder. The content of the session was split 
into two sections. Section one stated the generalised needs of becoming a 
childminder as outlined by Ofsted practice guidance including:  
• lone working  
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• the use of social media  
• use of own home as a base for self-employment  
• registration requirements of Ofsted 
• completion of First Aid and Safeguarding Children training 
• a requirement to provide a sufficient health check from a GP 
 
The need for those over the age of 16 years of age living on the registered 
premises to have a clear Criminal Records Bureau check (CRB) was also 
included. Section two focused on the introduction of the EYFS, its make-up and 
the need to establish an understanding of child development, observation, 
assessment and planning for children in their care, as explained in paragraph 
3.3.10.   
 
3.4.5 Business Awareness Session 
The Business Awareness session was authored by the WPD team and enlisted 
the support of HMRC to ensure that the legalities of self-employment were 
accurate. The delivery of the session was split into two sections. Section one 
was delivered by representatives from HMRC around the legalities of self-
employment that covered aspects of:  
• tax  
• national insurance 
• accounting requirements and self-assessment 
• data protection 
 
Section two was delivered by a member of the WPD team. A member of the EY 
& CC was present at this session to enable them to be aware of the subject 
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matter and able to address any questions arising at the newly revised home visit. 
This section included aspects of:  
• marketing 
• financial planning  
• cash flow projections  
• future training and development opportunities 
 
The session was available for all who undertook the training pathway to support 
the EYFS 2008 (DCSF). However in order to support the EYFS of 2012 (DfE) 
BLA decommissioned HMRC to co-deliver the session, the information provided 
by HMRC was combined with the rest of the session and delivered by WPD. 
Furthermore, on the introduction of the EYFS 2014 (DfE), this session was no 
longer made available to those wishing to become a childminder.  
 
3.4.6 Progression to pre-registration training 
On completing the two awareness sessions it was envisaged that those wishing 
to become childminders would have received enough information about 
childminding to enable them to make an informed decision about their 
commitment to undertake further childminder training to then become a self-
employed childminder. The information in the awareness sessions would have 
informed them of the complexity of the training involved to become familiar with 
EYFS and gain an understanding of business and self-employment factors. 
These sessions offered prospective childminders an opportunity to become 
familiar with the commitment needed prior to them formally committing their time, 
money and efforts. Without this information, their business could potentially fail 
due to inadequate provision or becoming unsustainable.  
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For those who after attending the awareness sessions, wished to continue to 
become a childminder, they could attend a more detailed training pathway to 
support the implementation of the EYFS. This would allow them, on completion 
of their training, to apply for registration with Ofsted. 
 
3.4.7 Home Visits 
To help prospective childminders in their understanding of how becoming a 
childminder would impact on the use of their home, the EY & CC team offered a 
home visit. During this visit, any points raised by the prospective childminder 
could be clarified, and a ‘walk through’ of the home could be undertaken to 
ascertain the suitability of the premises. Such an experience would allow the 
prospective childminder to ask questions, consider the rooms to be made 
available for childminding and consider any modifications if required to the home 
environment to ensure the safety of minded children.  
 
In addition, this visit provided an opportunity to discuss the requirements of the 
health declaration that would be needed to be supplied by their GP and the 
Criminal Record Bureau (CRB) application process. Discussing this subject in 
the home provided a confidential area to discuss any personal aspects that may 
affect registration with Ofsted. A second home visit was offered at the end of the 
pre-registration pathway to allow prospective childminders to ask further 
questions or clarify any issues prior to the formal Ofsted registration process. 
 
The changes in BLA’s provision to support the 2012 EYFS (DfE) had a direct 
impact on the number of home visits offered. One visit instead of two, was 
offered to the prospective childminder and it was for them to decide when they 
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would most benefit from this visit. Ultimately by the time the 2014 EYFS (DfE) 
was introduced, BLA had no direct responsibility to support prospective 
childminders prior to registration. Consequently, all home visits were withdrawn.      
 
3.4.8 Cost of training  
Prior to the introduction of the EYFS (DCSF, 2008) pre-registration training   
provided by BLA was fully funded via local government funding. The extended 
sessions to the training programme to support the EYFS 2008 brought about a 
financial charge to the prospective childminder to cover the direct cost of training. 
Although prospective childminders were now required to pay towards the cost of 
the training, it was still subsidised by BLA. The new pathway of delivery in 2012 
(DfE) attracted funding to cover the full cost of delivery via the private training 
provider, therefore undertaking this pathway of training reduced the cost to the 
prospective childminder and to BLA. All financial support towards the cost of 
training was removed when, with the introduction of the EYFS in 2014 (DfE) BLA 
ceased direct delivery of a pre-registration pathway. It was replaced with a 
factsheet of information whereby prospective childminders could undertake their 
research independently. 
 
3.4.9 EYFS Pathways 
 Pre-Registration training to support the EYFS 2008-2012 
The following outline shows the training pathway designed to support the EYFS 
(2008). This was a fully developed programme, written and delivered BLA in 
partnership with the local college. This pathway included: 
• FIS Fact Sheet of information. 
• Practice Awareness Session. 
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• Business Awareness session with HMRC input. 
• A 12-week programme of face-to-face delivery.  
• A guide to Ofsted Registration session. 
• Additional information on practical support available within the borough. 
• Professional Support and Membership organisations. 
• Two visits to the prospective childminder’s home. 
 
Information gathered from prospective childminders who attended pathway 1 
(adhering to regulations stipulated in EYFS 2008) consisted of data gathered 
from three separate groups. Within this study these groups are referred to as 
Groups 1, 2 and 3 and were give a collective term of Cohort 1. 
 
 Pre-Registration training to support the EYFS 2012-2014 
This was a blended learning programme provided by a private training provider, 
designed to support the EYFS (DfE, 2012a), comprising:  
• FIS Fact Sheet of information.  
• Practice Awareness Session. 
• Business Awareness session with no direct HMRC input. 
• A 12-week programme of blended learning: 6 weeks face-to-face delivery 
and 6 weeks self-research. Week 12 was a celebratory session combined 
with an overview of Ofsted Registration and additional professional 
support.  
• One visit to the prospective childminder’s home. 
 
Information gathered from prospective childminders who attended Programme 2 
(adhering to regulations stipulated in EYFS 2012) consisted of data gathered 
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from three separate groups. Within this study, these are referred to as Groups 4, 
5 and 6 and a collective term of Cohort 2. 
 
 Pre-Registration training to support the EYFS 2014 
Designed to support the EYFS 2014 (DfE), training was replaced with an 
internet-based factsheet advertised on BLA’s website that signposted individuals 
to a variety of web- based organisations offering information to support child-
minding practice and registration. No home visit was available. Information 
gathered from prospective childminders who attended programme 3 (adhering to 
regulations stipulated in EYFS 2014) consisted of data gathered from four 
separate prospective childminders. Within this study these are referred to as 
Group 7 and a collective term of Cohort 3. 
 
3.4.10 Progression to Ofsted registration 
Once prospective childminders had completed training to satisfy their 
understanding of ways in which to implement the EYFS, they would then be 
eligible to formally apply to Ofsted to become a registered childminder.  
 
It is with these changes to the EYFS in mind that BLA questioned what support 
offered to prospective childminders prior to registration afforded the best 
outcomes in preparing them for the registration process with Ofsted and enabling 
them to maintain self-employment as well as developing a financially sustainable 
business. It is difficult as a lone worker to successfully run a childminding 
practice as a business without the delivery of quality childcare. It is also true to 
say that it is difficult to deliver quality childcare without the business acumen 
(Conner & Prahalad, 1996) to maintain sustainability as a business. Therefore, 
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the question of the impact that the pre-registration training has on those wishing 
to successfully register with Ofsted to become a childminder is asked. 
 
3.5 Discussion and Outcome of case study 
Both Tickell and Nutbrown in their reviews of the EYFS and the need to improve 
training and qualifications within the early years sector recognised childminders 
as an effective provider of childcare. Each embraced childminders in their 
involvement in strengthening quality practice by suggesting the undertaking of 
formal qualifications and training. However, with each review of the EYFS, the 
need for childminders to hold any formal qualification was not supported.  
 
Instead, the requirement of childminders to complete training and development 
sufficient enough for them to implement the EYFS has been left for them to 
decide for themselves what this training would be. This case study recognises 
these changes in its literature review in Chapter 2 and explores prospective 
childminders perceptions of the training they accessed to prepare them for 
registration with Ofsted in the analysis of the case study detailed in Chapter 5.  
 
An awareness of how to implement the EYFS being key to Ofsted registration is 
evident through the analysis of prospective childminders responses to training. 
The analysis in Chapter 5 shows that childminders themselves aired their 
concerns around the gaps in their training that left them uncertain of what was 





Ultimately the outcome of this case study reflects the notion of both Tickell 
(2011) and Nutbrown (2012b) alongside wider aspects of legislation, namely 
More great childcare (DfE, 2013a), More affordable childcare (DfE, 2013b) and 
previous legislative documents outlined in Chapter 2 , that a quality, well trained 
workforce is beneficial to early years practitioners and childminders being more 
prepared in enabling them to provide quality childcare. 
 
Figure 9 shows the contextualisation of the case study undertaken against the 
literature review in Chapter 2 to support the training and development of 










The purpose of this thesis is to determine the benefits and restrictions of the pre-
registration training offered by BLA to those wishing to become a registered 
childminder approved by Ofsted. The thesis explores three different pre-
registration pathways constructed with differing levels of curriculum content to 
support of the EYFS pertinent to the timeframe. The empirical study aimed to 
establish whether a more detailed curriculum-based pathway: authored and 
delivered by BLA, offered greater preparation for the registration process to 
becoming a childminder than that of a pathway that was split between face to 
face delivery and online research, or that of a pathway that was reduced in its 
subject content to that of a single fact sheet. The fact sheet was devised in a way 
which signposted prospective childminders to a variety of internet-based 
websites to research information on becoming a childminder.  
 
By identifying the most effective pathway available to prospective childminders, it 
is expected that the outcome of the study will contribute to the development of 
future support and guidance offered by BLA to prospective childminders in 
preparing them for registration with Ofsted. 
 
This chapter looks at the scope of the study and the stakeholders relevant to 
providing information. An outline of the rationale behind the research design and 
research methodology is explored alongside the underpinning epistemological 
and ontological stances. The chapter reflects on the data collection methods and 
the piloting of the questionnaire developed for the study. An examination of the 
data collection process, together in identifying the approach adopted for data 
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analysis is conveyed, using the triangulation of data to support the reliability, 
validity and generalisability (Hatch, 2002) of the research design.  
 
Ethical considerations and the limitations of the study are explored along with a 
review of myself as the author. An outline of the support offered by BLA for each 
of the three training pathways is portrayed as a case study (Yin, 2003) and aims 
to establish the perceived best training pathway that could be reflected upon to 
inform any future pre-registration training pathways.  
 
The chapter concludes with a summary of the chapters methodological 
approach. 
 
4.1 Scope of the study 
A review of the literature that governed the responsibilities and actions of BLA 
(as outlined in Chapter 2), gives an insight into the content of the  
pre-registration training to be provided by BLA. In looking at the task of the study, 
reviewing the current training pathway was not enough to provide sufficient data 
for the completion of the study. Reviewing just the curriculum content satisfied 
the need of curriculum provision, but not what was beneficial in preparing 
prospective childminders for registration. Consequently, it was necessary to look 
beyond the delivery of the existing pre-registration training pathway and explore 
the wider parameters of previous and future cohorts of prospective childminders.  
 
A critical viewpoint on the pathways previously delivered would give BLA the 
advancement of knowledge (Bassey, 1999) needed to develop any future 
training pathway, whilst at the same time offering a professional reflection on the 
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current provision. The identification of the aspects of training that were beneficial 
or detrimental to prospective childminders who had taken steps to get to the 
stage of registration or recently become registered with Ofsted would be 
instrumental in informing future change (Coleman & Briggs, 2002). 
 
Scoping the study’s purpose and progress by developing a research matrix 
(Cohen, et al., 2011) enabled a focus on the systematic development of the 
study as a whole. The identifying questions to support the study are:  
• who wanted the study to be undertaken?  
• what were the aims and objectives of the study? 
• who were the key stakeholders and audience? 
• how the study would be undertaken? – the main methodological approach  
• the instruments to be used in gathering data (ibid) 
 
The research matrix for this study ultimately informed the development  of  a 
case-study approach to research (Yin, 2003) and is further explained in Chapter 
4.17.2  and is further reviewed as part of the case-study in Chapter 3.3.2.1. 
 
4.2 Stakeholders 
The breadth of early years and childcare provision recognises many 
stakeholders including that of parents, childcare providers, managers and staff, 
health care professionals and schools etc. Wisker (2001) establishes 
stakeholders as those who have significant input into the study being undertaken 
and who are key to providing information that will inform the data collection 
process. For the purpose of this study it was necessary to establish the key 
stakeholders involved in the development, coordination and provision of 
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childminder pre-registration training pathways. In addition, input from those who 
had been recipients of the training pathways that fell within the timescales of this 
study would also be key to providing primary data (Bassey, 1999). 
 
4.3 Research Philosophy  
The philosophical stance of this study does not sit under one paradigm. 
Throughout the study there are aspects that can be seen to fluctuate between 
philosophies because the nature of the study warrants an understanding of a 
multi or mixed approach to research (Cohen, et al., 2011; Yin, 2002; 
Robson,1993). 
 
Ultimately this study shows a clear recognition of a pragmatic philosophy 
(Dudovskiy, 2018), one that works most practically in a given situation and is 
often the most successful approach due to it not being aligned to certain theories 
and rules (Wisker, 2001).   
 
Although a strong pragmatic philosophy is used in undertaking this study, other 
research philosophies are not ignored. The interpretivist philosophy relies more 
on an understanding of what people do and why they do it, the posteriori, which 
allows the author to review the research question and evaluate the findings. 
In extending this to the phenomenological concept, the recognition of using 
several methods of data collection offers a variety of different perspectives 
(Dudovskiy, 2018). This gives a greater insight into the subject matter over a 
period of time and helps to understand people’s perceptions, thus creating a way 
of exploring human experiences. This concept is directly apparent in the 
structure of this study. By gathering and exploring the identified prospective 
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childminders perceptions and experiences, thus supporting the nature of 
pragmatism in that there is no single answer, there are several aspects of the 
study to take into account to get the full outline of what is needed (Saunders, 
2012). 
 
4.4 Epistemology and Ontology 
Defining the epistemology: what is known to be true against the doxology: what 
is believed to be true, (Coleman & Briggs, 2002) is a concept that is evident in 
the design and structure of this study. Both interpretivism and pragmatism 
identify a focus on the details of the situation being relevant and that no single 
viewpoint can give the complete picture (Saunders, 2012). In adopting a mixed 
method approach to gathering the data (Yin, 2003), the identification of the 
experiences and perceptions of the prospective childminders that had 
participated in the various training pathways enabled the empirical knowledge 
gained to be analysed. The findings could then be used as recommendations to 
inform any future training pathways. 
 
4.5 Research Design     
In exploring the pragmatic philosophy, the nature of this study in its design is 
difficult to ascertain if it is exploratory or conclusive (Dudovskiy, 2018). There is a 
conflict in the identification as characteristics of both aspects are evident 
throughout the study. The assignation of the characteristics assigned to the 
design of exploratory research, is that its objectives are to establish insights and 
understanding. The characteristics of exploratory research are primarily that of a 
small sample group with the outcome being one that would require further 
research to determine the final outcomes. In contrast the conclusive design 
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requires a much larger sample group and the outcomes of the study are 
expected to be complete and used to inform decision making (ibid).  
 
The purpose of this study identifies with both these design factors. The 
objectives of this study are exploratory in nature with the basis of the information 
ascertaining the perceptions and opinions of prospective childminder’s 
experiences. The initial group size included the details of 268 prospective 
childminders enquiring about becoming a childminder between 2009 and 2014. 
This is a small sample group in relation to the 5,200 registered childminders 
within the North West of England at the time of this study (DfE, 2014b).   
 
The nature of the outcomes of the study are conclusive, in that they inform any 
future provision of pre-registration training. Due to the nature of the study, the 
research approach adopted is that of an inductive approach, as this is one that is 
connected to “observations and seeks to find a pattern within them” (Babbie, 
2010, p. 52).  Facilitating the collation of the data from prospective childminders 
was carried out with the intention of identifying any trends, preferences and 
consistency in responses. The aim was to identify aspects of the training 
pathway that were perceived to be beneficial to future programmes as opposed 
to those that were not.  
 
4.6 Research Methodology 
4.6.1 Quantitative research methods v Qualitative research methods 
Research methodology is split into two paradigms, qualitative research and 
quantitative research (Coleman & Briggs, 2002). The distinction between the two 
is very clear, many theoretical resources offer the description of the data that is 
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collected in a statistical manner is recognised as being of a quantitative nature: 
things that are countable, whilst data collected via the narrative or words are 
recognised as being of qualitative nature (Blaxter, et al., 2001). However, the 
ways in which these are represented varies considerably with each element, 
providing different outcomes. 
 
4.6.2 Quantitative research 
Quantitative research requires an understanding of measurement, with variables 
that can be measured and therefore quantified (Coleman & Briggs, 2002). 
Typically, the data collected has a structure to it that is pre-determined by the 
author (Punch, 2005). Aspects of quantitative research include that of 
questionnaires, surveys, and polls (ibid). In using such methods, the numerical 
data collected can be analysed using the scaling process of a measurement to 
describe the relationships between numbers against the perceptions of people’s 
experiences, allowing them to be categorised and have meaning.  
 
If the mind-set of 100% is at the top of the measurement scale, evoking a 
perception of high quality, then a measurement of 0%, being at the bottom of the 
scale would reflect a perception of poor quality. It is thereby possible to 
distinguish what is perceived as good and what is not (Coleman & Briggs, 2002). 
 
4.6.3 Qualitative Research 
In contrast to quantitative research, qualitative research is one that deals with an 
attempt to understanding beliefs, idea and values of individuals who have 
experiences of any given phenomena (Coleman & Briggs, 2002). The nature of 
qualitative research is not numerically based but offers an investigative basis 
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structured or unstructured around words, responses and perceptions. The use of 
qualitative tools to support such research includes: case studies, interviews, 
observations and recordings, all of which can be undertaken in a structured, 
semi-structured or unstructured manner (Denzin & Lincoln, 2005). The element 
of data collection is extrapolated by the adoption of coding and categorising the 
information gathered. Using such methods predominantly allows the nature of 
the data to unfold as the responses to questions are developed as the 
information is shared and reviewed.  
 
The identification and adoption of either a purely qualitative or quantitative 
approach for gathering data for this study would not achieve the most effective 
outcome. The data required was both quantitative (generalisable data) and 
qualitative, to explore participants experiences and feelings about the training 
they received by providing a narrative of their opinions and perceptions. Adopting 
a mixed methods research approach (Yin, 2003) whilst remaining within the 
pragmatic philosophical paradigm (Dudovskiy, 2018). 
 
4.7 Ethical Considerations  
In undertaking this study, consideration was given to the ethical aspects of 
research (Bell & Waters, 2014). This was to ensure that the information gathered 
and the manner in which it was obtained was fair, equitable, valid and reliable to 
both the author and those who participated in the study (Coleman & Briggs, 
2002). Consideration of the Data Protection Act (HM Treasury, 1998) and the 
Privacy and Electronic Communications (EC Directive) Regulations 2003 (HM 
Treasury) was applied and all information acquired was stored in accordance 
with the University of Bolton’s Research Ethics Sub-Committee’s Policy for 
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Research Health and Safety (2012). In addition, further consideration was given 
to the guidelines provided by the British Psychological Society regulations 
(2009). 
 
Within the undertaking of any study, it is the ethical responsibility of the author to 
ensure that the data collection is undertaken in a manner that protects the 
participants and ensures that their contributions are allowed and respected. The 
author of this study gathered primary data to support the purpose of the research 
question and recorded individual responses, whilst maintaining confidentiality of 
their contributions and the respect of individuals’ perceptions (Bell, 2010; 
Bassey, 2010; Hatch, 2002).    
 
Information provided by those who contributed was not personally attributed. All 
participants were only identifiable by nature of being a contributor to the training 
pathway or being that of a prospective childminder. If names were provided, the 
author redacted such information to maintain anonymity of the contributor. To aid 
future analysis, the author coded their responses in a way that linked the data to 
the training pathway that they had undertaken. 
 
The data collection for this study was gathered from information provided by 
BLA, those who contributed to the coordination and development of the training 
pathways and prospective childminders who undertook the pre-registration 
training pathways. More detailed aspects of the data collection for this study can 




Opportunities for gathering data that was subject to interpretation e.g. semi-
structured interviews, were planned in advance. The responsibility of the author 
extended to ensuring that the environment in which the study took place was 
supportive, safe and appropriate for information to be shared without interruption 
or disruption (Bassey, 1999). The information gathered was collated and offered 
to the stakeholder as a transcript of the discussion undertaken. Each stakeholder 
was given the opportunity to review each transcript and amend, extend or 
remove information, as they felt appropriate to the study. In doing so, no 
amendments were requested, and no information was used within this study that 
had not been universally agreed by the stakeholder concerned. All information 
remains confidential and anonymised accordingly (Robson, 1993). 
 
The completion of questionnaires gave prospective childminders an option to 
include their name. If the name was included, for the purposes of this study, the 
name was redacted. All returned questionnaires were numerically coded to the 
group and the training pathway to which it was pertinent.    
 
Approval and agreement from all aspects of management and participants were 
gathered and agreed. An example of documentation used to gather permissions 
can be seen at Appendix 7.1. All participants were given the freedom to withdraw 
their permissions to use their data at any stage throughout the study. Any such 
withdrawal also meant that no information gathered from that source would be 
used as part of the study (Blaxter, et al., 2001). All evidence gathered in support 
of this study is stored securely by the author in a locked cabinet and will be kept 
for a period of six months after the study is fully completed at which point all 
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The role of the author of this study was to be the conduit to gather, collate and 
analyse data that would support the research question. The author’s role was to 
gather data from a variety of sources whilst remaining as objective as possible 
and avoid bias. Due to the author’s role within the organisation and within the 
research domain, recognised as ‘insider status’ (Robson, 1993, p. 297) and 
undertaking research in the environment in which the author worked (Braun & 
Clarke, 2013) the author’s role offered an insight into some aspects of 
development / information that was not generally available as part of the 
research process but via direct experience. This is noted as an area that could 
offer bias to the research undertaken but the author sees this as an added 
insight into the greater understanding of the research question.    
 
To ensure that an ethical approach to gathering data was implemented, it was 
necessary to share the author’s position with participants. The author recognises 
that insider research has its advantages in that it offers an understanding of the 
of the organisation, subject knowledge and has easier access to participants 
(Robson, 1993) but that it also has its disadvantages in that information from the 
study could be problematic when made public once published.  
 
Throughout the study the author guarded against imposing their own opinions 
and perceptions whilst remaining impartial to information shared. The author was 
aware of their position but ensured that it was acknowledged to all participants 
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prior to the gathering of any data. Those who did not wish to be involved in the 
study or who may have had an objection to the collection of data to support the 
research question were given the opportunity to withdraw and request any 
contributions made not to be included in the study. No objections were received; 
therefore, all comments were coded accordingly.   
 
4.9 Data Collection 
The timing of this study was fortuitous in that the EYFS was due to be revised by 
the DfE. The EYFS had been in existence since 2008, in which, childminders 
were required to undertake a pre-registration training programme coordinated by 
BLA. The pre-registration training programme on offer at the time of the start of 
this study was in support of the revised EYFS of 2012 and within 6 months of this 
study commencing, the EYFS was reviewed again, allowing recognition of the 
differing requirements on access to pre-registration training.  
 
In wanting to discover a wide range of views on the differing pathways available 
to prospective childminders, adopting a mixed methods approach to gathering 
data (Yin, 2003) and further adopting a case study approach (ibid) allowed for a 
wider scope of participants perspectives to be gathered, offering a stronger 
correlation of findings and a greater understanding of views and perceptions.  
 
4.10 Reliability, Validity and Generalizability 
Both qualitative and quantitative aspects of research need to be reliable. It is a 
feasible concept that defines the nature of the study in itself (Coleman & Briggs, 
2002). The methods by which the study is undertaken, should provide 
information that can be tested and re-tested and no matter how many times the 
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study is undertaken, it will provide the same outcomes (Punch, 2005) thus, 
consolidating the reliability of the study. 
 
Reliability within this study, is based on the authenticity, honesty and level of 
detail of those involved in sharing their experiences (Cohen, et al., 2011). 
Respondents who have contributed to the design, curriculum content and 
delivery of the training pathways, as well as to those who attended the training 
have been identified based on their direct involvement of the subject matter. By 
adopting the use of questionnaires, the information from three pre-registration 
training pathways was gathered, whilst the use of focus groups allowed further 
information about the experiences of the training pathways to be obtained. The 
data gathered from those who commissioned, designed and delivered the 
training was gathered by interview.    
 
The concept of the validity of the information gathered is different from that of the 
reliability of the information gathered. Validity aims to ascertain how accurately 
the information gathered is related to what it refers. Did the methods for data 
collection used in the study correspond to the questions of the study overall? 
(Blaxter, et al., 2001). The notion of reliability leads to the consistency of the data 
gathered. Could the study be repeated with the same outcome? (Coleman & 
Briggs, 2002). To aid the internal validity (Cohen, et al., 2011) of this study,  
several aspects that assist validity were adopted by the author, these being: 
• Identifying the timescales in which the study would be undertaken. 
• Selecting a variety of methodological tools that would support the study. 




• Checking information shared at focus groups and interview for meaning.  
• Context adopting a mixed method approach to data collection that could 
be analysed and triangulated to aid consistency of results. 
 
Adopting this multi-method approach to data collection was beneficial in that it 
allowed the generation of data that was directly experienced and considered as 
primary data, thus, was more reliable than from the interpretation shared by a 
third party (Bell, 2010). The challenge in doing so was that of the analysis of the 
data collected. The use of a data analysing tool: Statistical Package for the 
Social Sciences (SPSS) was used to collate the data gathered. To do this an 
initial coding and categorising of information (Bell, 2010) was undertaken within 
each method of research and recorded accordingly to enable appropriate 
analysis and triangulation of information (Blaxter, et al., 2001).     
 
4.11 Prospective childminders 
In ascertaining the benefits of the three pre-registration training pathways that 
form this study, there was a need to identify the number of prospective 
childminders considered to be within scope of the study. The number of 
participants in scope for this study was 268. Table 2 (p.103) shows the 
progression rate in which prospective childminders moved through each step of 







Table 2 Number of prospective childminders in scope of the study timeframe 
Prospective childminders Number 
Prospective childminders in scope of study 268 
Progression to Practice Awareness Session 173 
Progression to Business Awareness Session 157 
Progression to Pre-Registration training pathway   57 
 
Once each of the training pathways (relevant to the EYFS in place at the time) 
was identified, the collection of prospective childminders for each pathway were 
referred to as a Cohort. Therefore, prospective childminders undertaking the 
training pathway were identified as: 
• Cohort 1 - EYFS 2008. 
• Cohort 2 - EYFS 2012.  
• Cohort 3 - EYFS 2014.   
Within the duration of each Cohort timeframe, there was a need to split the 
Cohort into groups. This was because the training to support the various 
pathways spanned several different delivery dates. For each of the pathways the 
number of groups undertaking training was identified as: 
• Cohort 1 – three pre-registration training courses took place - 3 groups 
(referred to within the study as group numbers 1, 2 and 3). 
• Cohort 2 – three pre-registration training courses took place - 3 groups, 
(referred to within the study as group numbers 4, 5 and 6) whilst 
• Cohort 3 – one group was identified (referred to as group 7). 
A full outline of the training pathways, Cohorts, groups and the number of 
prospective childminders who undertook pre-registration training can be seen in 
Table 3. The findings and analysis of their experiences can be found in Chapters 
4 and 5 of this study.  
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4.12 Questionnaires 
4.12.1 Use of questionnaires 
To evaluate the experiences of those attending the pre-registration pathways it 
was necessary to undertake a data collection process that was consistent to 
each group and that the information was reliable and valid to support the 
research question (Robson, 1993).  
 
It was with this concept in mind that the use of questionnaires was considered. 
The use of questionnaires is “one of the most wildly used social research 
techniques” (Blaxter, et al., 2001, p. 179). They offer a logical, yet easy option for 
gathering a variety of data from people.  The flexibility of questionnaires allows 
for many respondents to be targeted in a short period of time and maintains the 
consistency of questioning to a wider audience. In addition, the element of 
confidentiality can be maintained, as questionnaires can be kept anonymous. 
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The design of questionnaires can include open questions (more freely chosen to 
prompt descriptive response) or closed questions, which are more specific in the 
response required. Alternatively, the author could pose a multiple-choice 
response allowing subtle prompts for the respondent (Wisker, 2001).   
 
Questionnaires are a good source for collecting data but are not without their 
difficulties. Their design, structure and clarity in defining the specifics of 
information gathered can be difficult and ambiguous if not constructed wisely 
(Wisker, 2001). In addition, a problem with the use of questionnaires, mainly as 
they are so frequently experienced, is that of the rate of return. The success in 
using questionnaires lies in trying to find a way in which the author can 
encourage the completion of the questionnaire, and for them to be returned or 
preferably completed on the spot, thus not relying on a separate task to return 
them (ibid). It is also practical to set timescales for their return and to consider 
the avoidance of a mid-score system in identifying their responses. The use of a 
Likert scale (Cohen, et al., 2011) in recording responses is common. However, 
caution needs to be given to the use of a response format of 0-5 as this could 
encourage people to repeatedly respond with a mid-term reply of three, which 
may or may not give an adequate, realistic response to the questions asked. 
 
Adopting the use of a survey as opposed to a questionnaire was also considered 
by the author to gather appropriate data for this study. In looking at the benefits 
in doing so, although surveys are like questionnaires and can be used for a 
variety of studies, they are considered more suitable for those research projects 
that can be undertaken on the spot or via post for completion and return. They 
generate data that can be quantified like that of questionnaires and again need 
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consideration in their design (Marlon, 2007). As surveys tend to be undertaken 
using an audience of random selection (Robson, 1993), it was not felt that this 
was an appropriate research tool for this study as the audience was to be of a 
specific targeted nature. Therefore, the author did not feel that using surveys as 
a method of collecting data was conducive to the research question and instead 
adopted the use of questionnaires as a suitable research method. 
 
4.12.2 Design and development of questionnaire   
The development of a questionnaire needed to be carefully considered. It was 
imperative that any questions asked would ensure a robust response. This would 
mean that several steps in the design of the questionnaire were needed 
(Venkitachalam, 2015).  
 
The validity of the questionnaire: it is essential to ensure that the questions are 
formulated in a manner that gathers the right information and are appropriate to 
the purpose of the research. Reliability: that the questionnaire is being completed 
by the right people and if repeated would provide the same outcomes. Format 
and data analysis: that the questionnaire is easily understandable and that the 
responses are easy to read and measurable. When asking questions, the way 
they are asked are consistent and asked in a manner that would allow the 
collation of the data and analysis of the responses be coded, grouped, and 
analysed effectively. 
 
The structure of the questionnaire needed to be considered prior to the 
completion of any training pathway so that when completed, it informed the 
purpose of the study. To do this prior to the end of the training pathway, an 
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existing template of an end of course questionnaire (see Appendix 7.2) was 
used., It had been designed in conjunction with BLA and the local college, and it 
was felt that it would be appropriate to adopt the same template format and 
amend the questions to suit the pre-registration pathway being delivered. The 
items on the questionnaire were derived from the current pathway options 
available to prospective childminders. However, it was seen that this could be a 
prescriptive account of what childminders had received, rather than what they 
needed in relation to training. Therefore, free-standing text boxes were added to 
the questionnaire to attract responses to what prospective childminders felt they 
needed more information on or what the programme lacked in information 
sharing.  
 
In jointly producing the questionnaire, the intellectual property of its development 
sat with both the college and BLA, and accordingly, both would benefit from the 
data gathered. Permission to share the data collected was sought from all 
participants and collected in accordance with the ethical requirements explained 
in Chapter 4.7 of collecting and sharing data.  
 
In encompassing these aspects in the design of the questionnaire, it was 
identified that the purpose and background of the questionnaire was to establish 
from those undertaking training, their opinions and perceptions as to how well 
they thought their training had helped them to prepare for childminder 
registration with Ofsted. Asking the attendees at the end of each training 
pathway ensured that the data were relevant, valid and reliable (Bell, 2010). 
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The benefit to the college was that due to the nature of the questions being 
designed around the college course content, they would have direct feedback on 
the training that they delivered.  
 
4.12.3 Piloting of questionnaire 
Wisker (2001) and Blaxter, et al., (2001) strongly advise the use of pilot-testing 
any questionnaires used, prior to any full distribution to ascertain the reliability of 
the question design. This allows the design of the questions to be reviewed to 
see if they prompt responses that can be quantified. The construction of the 
questions has been undertaken in a manner that is intended to give the author a 
mixed response of qualitative and quantitative data to provide information to 
support the study, and to offer opportunities to review, analyse, disseminate and 
triangulate the data collected (Currie, 2005). All questions were designed with no 
specific individual in mind. Once constructed, the questionnaire was piloted with 
the attendees of a childminder drop-in centre.   
 
This centre was where existing childminders gathered to encourage children in 
their care to socialise, and where aspects of childminding practice was shared 
with other like-minded people. Their viewpoints on the questionnaire design were 
not considered in the main analysis of the study, as the study needed to be that 
of the perception of experiences from the three Cohorts of prospective 
childminders and their answers to the questions posed (Wisker, 2001). 
 
The outcomes of the pilot study provided a comprehensive overview of the 
readability and understanding of the questionnaire including the ease in which 
the questions could be understood. It also tested the 4-point Likert scoring format 
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(Bell, 2010) on which the responses were based. The findings from this pilot 
were beneficial as it was the perception of the pilot group that prospective 
childminders would choose a mid-way score if given the opportunity (Pilot Study 
2012).  It was felt that this was an invaluable exercise and the questionnaire 
maintained a 4-point scoring scale with a score of 1 being very good, 2 being 
good, 3 poor and 4, very poor. A sample of the questionnaire can be found at 
Appendix 7.3. 
 
4.12.4 Distribution of questionnaire 
The final questionnaire was distributed to each of the groups at the end of their 
training pathway. Their content and purposes were fully explained to those 
completing the training and they were given the option to complete the 
questionnaire. All completed forms were collected and photocopied for both the 
purpose of the college receiving feedback on the course delivery and for the 
purpose of this study.  
 
To aid continuity of gathering information for future analysis purposes, when the 
pre-registration training pathway changed from the college to an alternative 
training provider, the end of course questionnaire was adopted to suit the title of 
the new programme. This ensured that the information gathered was consistent 
and therefore suitable to be used in a direct comparison of prospective 
childminders’ experiences. 
 
Once completed by each group of prospective childminders, this element of data 
was gathered and considered as the primary source of information that would be 
triangulated with other aspects of data collected to support the study. An 
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Inductive analysis (Spradley as cited in Hatch 2002) was chosen to analyse the 
data and was simplified in the initial stages by adopting a ‘domain example’ of 
the data analysis. This type of analysis identified a variety of relationships 
between comments and opinions within the data collection methods and made 
for the analysis to have a thematic approach. 
 
4.13 Focus groups 
The notion of focus groups is that of a small group of individuals brought together 
for a particular purpose (Wisker, 2001), and that when together, through 
discussion they are likely to disclose information that would enable the author to 
collect a wealth of data to support their research (Currie, 2005). The context in 
which focus groups are used, similar to the interview, requires consideration to 
be given to the structure of the session. In this situation, the researcher is more 
of a facilitator than an interviewer (Punch, 2005). It is not possible to direct a 
question and expect one answer. The purpose of the focus group is to prompt 
discussion around a particular aspect of the study in question and then gather 
collective responses that will inform the research. In doing so there is the need to 
structure the initial questions as to ensure that the subject matter is discussed 
and addressed. It is here that the skill of the facilitator is needed. The answers 
need to be recorded and ultimately the responses need to be coded and 
categorised before any sense and meaning can be derived. 
 
This method of data collation is beneficial when trying to ascertain the feelings of 
a subject and with the free opportunity to speak, it is easy to allow ideas and 
opinions to be explored. Although there may be an initial question, the ideas 
around the subject flourish and take shape as people speak (Wisker, 2001). 
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However, the use of focus groups has its limitations and comes with a need for 
firm ground rules. Human nature is one that if not carefully guided, allows those 
more dominant to rule the session, whilst those amongst the group who are the 
least confident in speaking, may not have their opinions fully explored thus not 
necessarily contribute as effectively as they might (Bell, 2010). It must be 
recognised that the responses of the group may also be affected by the 
presence of the author. There is the possibility that the researcher by subtle 
nodding or agreeing with responses could lead the group to believe that they are 
answering correctly thus distorting the true meaning of their intended ideas and 
experiences. Therefore, the need for the author to stay focused, on track and 
impartial is essential.  
 
The use of focus groups at the end of each group’s training was deemed 
appropriate to aid triangulation (O'Donoghue & Punch, 2003) of the data 
gathered. It was felt that the information from prospective childminders learning 
at this time would be recent and would identify key findings from the training that 
they had undertaken. Questions were asked and responses from the group were 
noted. In doing so, this supported evidence being gathered from a primary 
source, therefore, be able to be considered most valuable in supporting the 
findings to support the various pathways to registration. This would include the 
benefits found as well as identifying those areas which needed improvement.     
The timing of discussions had a timescale agreed to ensure that the session did 
not deviate from the purpose of the data collection, it is quite easy, when 
discussions take place to get side-tracked and go off on a tangent and ultimately 
a different trajectory. This can be avoided by having limited time given to each 
question asked or discussion pathway followed. The author needed to adopt a 
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pragmatic approach to the questioning and whilst allowing time to answer across 
the group, maintain a hold on where the answers were leading. Thus, ensuring 
that the subject discussed is relevant to the study (Dudovskiy, 2018) . 
 
In holding focus group discussions, the information gathered would be a 
secondary source of data and information (Hatch, 2002) to support the study’s 
findings after the initial gathering of information from questionnaires. It is also 
recognised that the views of the data gathered concerned attitudes and opinions 
of how they felt they were prepared to undertake the registration process, rather 
than experienced, as the prospective childminders would not, as at the time of 
this study, by definition have undertaken the childminder registration process.  
 
4.14 Interviews  
The benefit of conversation in gauging experiences, thoughts and feelings within 
any given phenomenon is one that provides a rich source of data. The interview 
enables such opportunity (Wisker, 2001).  Adopting interviews as a qualitative 
research method was beneficial in relation to the research for this study, 
especially within the realms of those who had been involved in the 
commissioning, development and delivery of the training programmes.  
 
Although an appropriate method of gathering information, undertaking interviews 
needed careful consideration. The implementation of the interview itself, without 
careful thought, may produce differing responses (Punch, 2005). The art of 
interviewing would require the interviewer to adopt skills that would put the 
interviewee at ease, as the persona of the interviewer could restrict the 
willingness of the interviewee to share information. The dynamics of the 
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interviewer: interviewee relationship is essential for a successful interview. (Gadd 
as cited in Cohen, et al. 2011). 
 
To support the reliability of the interview, consideration was given to the structure 
of the interview and the process of how and where the interview will take place 
(Coleman & Briggs, 2002). The structure of the questions asked would need to 
be relevant to the subject of the study and written in a manner that avoided 
ambiguity. The design and the structure of the questions could vary from a 
closed question which would limit the responses given to that of an open 
question that could lead to endless discussions around aspects that did not 
benefit the study. The adoption of a semi-structured question schedule would 
allow for the interviewee to feel confident in sharing their experiences and 
feelings whilst still under the constraint of the question (Silverman, 2010).  A 
neutral location of a local café was chosen to undertake the interview as this was 
considered an area where either party could feel relaxed and contribute to the 
interview.   
 
In adopting the interview as a data collection method, consideration was given to 
how the data would be gathered and interpreted. Analysing the information 
gathered is time-consuming and requires the skill of the author to offer a coded 
and categorised outline to the analysis of the data gathered (Coleman & Briggs, 
2002). This took several attempts of coding by the author to ensure that the data 




4.15 Prospective childminders. 
4.15.1 Attendees of pre-registration training (Cohort 1) 
Due to the timing of the study, groups of prospective childminders were currently 
attending pre-registration training provided by BLA. It was felt that the most 
appropriate method of data collection was that of a questionnaire distributed at 
the end of the training pathway, followed by a focus group discussion with semi-
structured questions. As the group in question were at the forefront of training, it 
was deemed an appropriate way to gather data that would provide the most 
informative responses and reflect their experiences.  
 
4.15.2 Attendees of pre-registration training (Cohort 2) 
By formalising the outline for focus group questioning and the use of a 
questionnaire within the current Cohort of attendees, the structure of gathering 
data was repeated with those attending and completing the next training 
pathway.  
 
4.15.3 Attendees of pre-registration training (Cohort 3) 
For those who had selected and completed their own of training, there were a 
variety of options available in gathering the data. Option 1 involved the use of the 
questionnaire already devised, piloted and used for Cohorts 1 and 2, which was 
the first choice of gathering information.  As there was no record of their 
attending any training that was accessible via BLA records, the constraints of 
questionnaires and how they would be distributed and returned was problematic. 
Questionnaires distributed by post are renowned for a poor response rate 




Option 2 was by means of interview. Once identified, the opportunity to interview 
such people brought with it the challenging aspect of time. For those who had 
progressed to registration with Ofsted, there was the likelihood that they were 
practicing as childminders, which in turn brought with it the practical issue of 
trying to interview someone when they are predominantly working on a one-to- 
one basis with a child. From the element of safeguarding children, undertaking 
interviews with an unknown person in the presence of children rendered this 
option unworkable. With interviews not being considered as an appropriate 
option, more consideration was given to a third option: the use of focus groups. 
 
To gather a group of people unknown to BLA to gain information about the 
training that they had undertaken without any contact details was a cause for 
concern. There needed to be a way to identify those who had undertaken their 
own pre-registration training. Although difficult, there were naturally occurring 
opportunities to undertake such research. Childminder network meetings were 
held by BLA on a regular basis and were held in a manner that afforded 
discussion around many subjects. Using this option to gather data did have 
elements of apprehension; these events were organised by BLA and it was felt 
that if members of BLA were at the meetings when questions around the training 
that BLA offered was asked, would a true answer by those in attendance be 
given? A way to avoid a cloaked response to any questioning, was to ask BLA 
representatives to excuse themselves from the meeting. This action was 
possible and facilitated the opportunity for gathering information. Childminder 
drop-in sessions were also available as a way of undertaking a focus group 
discussion. The only constraint to this scenario was that of timing, and many 
childminders attended such sessions as small groups of friends and with family 
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members of the children they were looking after. This meant more people were 
available to look after the children and allow attendees to answer any questions 
and or give feedback to the training that they received.  
 
Undertaking data gathering via a focus group meant that a small number of 
childminders could give information in relation to the training they received. It had 
to be anticipated that the attendees at both the childminder network meetings 
and the childminder drop-in sessions may not have been from the target 
audience. i.e. they attended training prior to the timescales in which the study 
was focusing on. Undertaking focus groups in this way would rely on a process 
of elimination of those attending and would be more of ‘hit and miss’ approach, 
therefore very sporadic in obtaining relevant data.  
 
In reviewing the options available, the use of focus groups at both the 
childminder network events and at childminder drop-ins was undertaken.  For 
those identified as undertaking their own training, the questionnaire used for the 
previous two cohorts was also used.   
 
Once gathered, the data was analysed and coded to highlight any themes and 
trends in line with data gathered from other groups within the study.  
 
4.16 Commissioners of training 
The nature of the study required data to be collected from stakeholders who 
were involved in the commissioning of the programme and who were individuals 
within BLA, and therefore to some extent more accessible to gather information 
from. Due to possible time constraints on staff job roles and availability to share 
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information, although a common form of gathering data is to pose a 
questionnaire followed by interview (Bell, 2010), in this instance it was felt that a 
semi-structured interview would initially be the most appropriate data collection 
method. This could be supplemented later with a questionnaire to identify any 
missed information.  
 
This was also the case with those who were commissioned to undertake the 
delivery of the training.  In both instances, an appointment was set up to allow a 
semi-structured interview to take place. An appointment was arranged at a 
convenient time to all parties and interviews were undertaken at a venue within 
BLA. The use of a questionnaire would be developed if any gaps were to be 
found in the data provided. 
 
Consideration was given to the structure of the interview, as it was essential to 
standardise the questions in a manner that stated the question to be answered 
but allowed for extension and additional information as appropriate to each of the 
pathways. In some instances, two people from the same organisation were 
involved in the delivery of the training, therefore, to maintain the reliability of the 
data, the question to each stakeholder had to be the same. This is something 
outlined by Blaxter, et al., (2001) in that they suggest that undertaking research 
should recognise that “different kinds of research approaches produce different 






In conducting the interviews, the data gathered was in the form of statistical 
information and a narrative account of the training pathway in which they were 
involved. The data gathered provided a significant insight into what the training 
pathway consisted of and what, if any, the benefits and restrictions of the 
programme delivered were.   
 
4.17 Data analysis  
4.17.1 Triangulation  
To ascertain the validity and reliability of the study, there is a need to ensure that 
the information gathered is done in more than one way. To support Currie’s 
notion of triangulating data collection (2005) and the need for “combining several 
methods in the same single study” (p. 91), a variety of data collection methods 
have been used. Triangulation provides a means of testing one source of 
information against other sources. If two sources give these same messages, 
they cross-validate each other. If there is a discrepancy, further investigation will 
help in explaining the phenomenon. The use of both qualitative and quantitative 
data collection within this study allowed triangulation of the data collected and 
showed consistency within the analysis of information. 
 
4.17.2 Case studies – BLA 
Case studies enable contributors to share their thoughts, understanding and 
knowledge of a specific experience or event (Marlon, 2007). They are governed 
by time and allow the collection of data from multiple sources (Coleman & 
Briggs, 2002). This can be undertaken in a way that is descriptive of the activity 




Yin’s (2003) approach to case studies predominantly identifies a case to be 
studied and then the process is repeated with other cases to establish the 
findings. For this study the case study approach is a model that the author found 
to be suitable and identifies the cases to be that of the Cohorts of training that 
was undertaken to support differing training pathways for prospective 
childminders to become registered with Ofsted. Undertaking the same study, 
repeating the same procedure with the three separate Cohorts of attendees to 
pre-registration training (cases), would ultimately produce comparable sets of 
data, specifically, that of the thoughts and feelings around the training that 
prospective childminders have been able to access to prepare for registration. 
The basis of Yin’s case study approach (Figure 10) lends itself easily to the 
nature of this study. The key elements of arranging such a study include the 
development of the following:  
• determine and define the research questions 
• identify the Cohorts of training (cases) and determine data gathering and 
analysis techniques 
• prepare to collect the data 
• collect data in the field 
• evaluate and analyse the data 





Figure 10  Yin’s Multi-Site Case Study Approach (2003)  
 
In reviewing the structure of Yin’s Multi-Site Case Study Approach (Yin, 2003) it 
was possible to identify a research structure that afforded itself to the nature of 
the research in question.  
 
Stake (2005) further recognises that case studies can be categorised into three 
main classes. These are; the intrinsic case study that allows the author to gain a 
better understanding of the phenomena, the instrumental case study which gives 
an insight into a particular case study that is examined to refine an existing 
theory and finally the collective case study, one that is extended to cover several 
other cases to enable the author gain more understanding about the study in 
question. The author of this study felt that the collective case study approach, in 
line with Yin’s Multi-Site Case Study, was one that was beneficial and was 




Figure 11 shows how the author used Yin’s case study model as a base line of 
planning the structure of the study. By using each of the headings outlined by 
Yin, the author was able to develop the research in line with the research matrix 
identified in Chapter 4.1. 
 
The Define and Design stage established the initial outline and title of the study 
and was a platform from which to identify the stakeholders who were key to 
informing the research. The methodological aspects of research detailed in 
Chapter 4.6 was explored and both qualitative and quantitative methods of data 
collection was adopted.  
 
Progression of the study developed in looking at the preparation, collection and 
analysis of the data explored in Chapter 4.12:14, with the gathering of data 
undertaken using interviews, questionnaires and focus groups. In identifying the 
three versions of the training pathways outlined in Chapter 4.15, this gave rise to 
the three case studies that needed to be reviewed. The preparation and 
collection of data was gathered, and analysis performed using SPSS.    
 
Once the analysis was complete, it was possible to follow the last stages of Yin’s 
case study model in that the findings were reviewed. These can be found in 
Chapter 5. Ultimately the feedback of the findings, conclusions and any 
recommendation from the study were fed back to BLA who used the information 














Figure 11  Case Study model used for research 
 
A full case study of BLA’s approach to the changes in legislation outlined in 
Chapter 2, and the interpretation of the support offered by BLA to prospective 
childminders can be found in Chapter 3. 
 
4.18 Limitations of the study  
The limitations of the study of the study will be reflected on at the end of the 
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5 Analysis and Results 
This chapter focuses on the analysis and interpretation of the key findings of 
research collected from prospective childminders undertaking pre-registration 
training as detailed in the Case Study outlined in Chapter 3.  
 
5.1 Establishing each pre-registration pathway in relation to Cohort   
To establish a greater understanding of each of the pre-registration training 
pathways, it was necessary to evaluate each pathway in greater depth. 
Acknowledgement is given to the differentiation in the number of people 
participating in each pathway, therefore, the percentage figures in the analysis 
are included in the statistical representation of the findings. 
 
Gathering data from Cohorts 1 and 2 was conducted via the distribution of a 
questionnaire at the end of the last session of the training pathways. This was 
followed by a focus group discussion. This ensured the information gathered was 
consistently obtained by the researcher and analysed accordingly.    
For Cohort 3, gathering the knowledge and understanding of information from 
prospective childminders was challenging. This was due to no specific face-to-
face training taking place, and no contact details being obtained. Therefore, it 
was not possible to distribute the questionnaires to prospective childminders. 
Furthermore, there was an inability to hold a focus group discussion on the 
completion of their self-research. This posed a problem for data collection, and 
consequently, the gathering of data was limited.  
 
This resulted in the author widening the focus group research to identify recently 
registered childminders who attended a childminder drop-in session. Three drop-
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in sessions over a period of 12 months were visited by the author to establish 
whether any of the childminders in attendance had undertaken the pre-
registration training with Ofsted during the last 12 months. One of the visits 
identified four childminders who agreed to participate in the study. To maintain 
consistency the same questionnaire used with cohorts 1 and 2 was given to this 
group. Their information and feedback were analysed as part of this study in the 
same manner as Cohorts 1 and 2. 
 
The restricted number of participants from Cohort 3 had an overall impact on the 
study and an outline of this is discussed in the limitations of the study in Chapter 
6.10. 
 
5.2 BLA’s Family Information Service (FIS) 
The FIS was the most consistent element of all the childminder training. For each 
of the three pathways, the FIS was the first port of call for anyone interested in 
becoming a childminder. Between 2009 and 2014, a total of 268 people enquired 
to BLA about becoming a childminder and were subsequently sent an 
information pack. From these, 266 enquiries were from within BLA, whilst two 
were from out of the borough. These two enquiries were sent information as they 
may have been considering a move to the area or attending training at a later 
date.   
 
5.2.1 Demographics of information distribution 
From the data gathered for this study, the distribution of information to 
prospective childminders throughout the geographical areas in the borough 
varied. In identifying the distribution of the information through BLA, a numerical 
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code of 1 to 7 was applied to each of the areas within the borough. Each number 
represented a specific area of differing population size within the borough’s 
geographical boundaries. This made it possible to match prospective childminder 
enquiries via postcode to a locality within the borough and identify which area 
was attracting the most enquiries about becoming a childminder.   
 
The number of requests from the highest to the lowest was reviewed and a 
significant difference in the number of requests for information was identifiable 
between areas 2 and 7. Area 2 generated the most requests for information with 
46 (17.2%) packs sent out, whilst in area 7, only 10 information packs (3.7%) 
were distributed. These can be seen in Table 4. In evaluating the two locations, 
area 7 was considered to be a more affluent suburb of the borough where it 
could be perceived that there were fewer households. Whereas, area 2 was 
more centrally located in the borough where the number of households were 
greater, resulting in a higher population.  
 









Various postcode areas Frequency % 
Area 1 30 11.2 
Area 2 46 17.2 
Area 3 40 14.9 
Area 4 28 10.4 
Area 5 29 10.8 
Area 6 26 9.7 
Area 7 10 3.7 
Unknown location 57 21.3 
Out of borough 2 .7 
Total 268 100.0 
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Information packs distributed to the remaining areas of the borough within BLA   
varied between 26 (9.7%) and 40 (14.9%). A total of 57 (21.3%) packs 
distributed had no postcode recorded. This was due to the information packs 
being sent via email rather than by postal mail. Therefore, consideration to the 
exact number of packs attributed to areas within the borough can only take into 
account the number of packs delivered by post.  
 
5.2.2 Gender breakdown of enquiries 
The gender of the people enquiring about training (Table 5), showed that the 
majority of the enquiries were from women. This was shown to be a total of 261 
(97.4%) enquiries being female as opposed to 7 males (2.6%). This number can 
be seen as a reflection of the findings identified within the literature reviewed in 
Chapter 2 by the DfE, (2016); Nutbrown (2012) and Sargent (2005) whose 
research identified that the role of the childminder is predominantly one that is 
held by females. 
Table 5 Gender 
 
Gender Frequency % 
Female 261 97.4 
Male 7 2.6 
Total 268 100.0 
 
 
5.3 Practice Awareness Session  
5.3.1 Attendance 
Attending the Practice Awareness session (Table 6) gave prospective 
childminders information on the professional practice side of childminding, 
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including an overview of the EYFS (2008) and the necessity of observing, 
assessing and planning in order to support children to make developmental 
progress; an element identified in Chapter 2 by the DCSF (2008) as key to 
moving children towards independence.     
 
Table 6 Prospective childminders attending the Practice Awareness Session 
 
Attended Session Numbers % 
Yes 173 64.6 
No 91 34.0 
Not eligible 4 1.5 
Total 268 100.0 
 
Of the 268 information packs distributed (Table 4), 173 prospective childminders 
(64.6%) booked onto the Practice Awareness session (Table 6). This indicated 
that 91 people (34%), after reading the initial information did not wish at that 
time, to progress in finding out more information about registering with Ofsted to 
become a childminder via BLA. Alternatively, they could have sought progression 
to registration via other means. A further four prospective childminders (1.5%) 
were ineligible to access the Practice Awareness session due to the timing of 
their enquiry. For this group of prospective childminders, their information about 
becoming a childminder was undertaken by self-research. 
 
5.3.2 Key aspects of Practice Awareness session   
The key learning from attending the Practice Awareness session identified by 
two groups (67%) in Cohort 1 was a realisation that becoming a childminder was 
‘not as easy a job’ as they initially expected. One group from Cohort 2 and 
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Cohort 3 (67%) felt that there was a lot of information to absorb in pursuing a 
career as a childminder. Table 7 explores the detail of key learning needed to 
support the notion of becoming a childminder. 
 
Table 7 What it means to become a childminder 
 
 
From the data gathered, one group from Cohort 1 (33%) and one from Cohort 2 
(33%) had recognised that there was a difference between childminding and 
private fostering. One group from Cohort 1 (33%) acknowledged the difficulties of 
working alone. This coincided with one group (33%) also from Cohort 1 being 
aware of the importance of support groups. Neither of these two areas were 
acknowledged by Cohorts 2 and 3. The need to be aware of a safe outdoor 
environment, and the safe using of social media, was recognised by one group 
from Cohort 1. On both counts this was recognised by an overall 14% of the 
groups who had attended training and undertaking research. 
 
Two groups from Cohort 2 (67%) felt that the information provided from the 
training that they had attended had highlighted that childminding was not what 
Key information to support 'Becoming a Childminder’ in descending order 
Key aspect Cohort 1 Cohort 2 Cohort 3 Total % 
Childminding as a job is not easy 2/3 groups 0 0 2 29 
A lot of information to take in 0 1/3 groups All of group 2 29 
Importance of support groups 1/3 groups 0 0 1 14 
Awareness of Social media both good and 
bad 
1/3 groups 0 0 1 14 
The difference of private fostering 1/3 groups 1/3 groups 0 2 29 
Difficulties in working alone 1/3 groups 0 0 1 14 
Length of the working week 1/3 groups 1/3 groups 0 2 29 
Need for a safe outside environment 1/3 groups 0 0 1 14 
Childminding is not what I expected 0 2/3 groups 0 2 29 
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they expected it to be. This was an overall response of 29% of those who had 
attended the practice awareness session or undertaken via self-research. 
    
5.3.3 Benefits of attending the Practice Awareness Session  
Of the 53 prospective childminders from Cohorts 1 and 2 who completed the pre-
registration pathway, the Practice Awareness session was attended by 52 (98%) 
people, one prospective childminder did not attend this session although it was 
available for them to do so (Table 8). Of these, 30 prospective childminders 
(52.6%) completely agreed that the training they received was beneficial to their 
understanding of how to progress to registration with Ofsted. This is shown in 
Table 8.  A further 21 prospective childminders (36.8%) agreed that it was 
beneficial to them, whilst one prospective childminder (1.8%) felt that the training 
was not beneficial at all.  
 
Table 8 Opinion on the benefit of attending the Practice Awareness Session 
 
Opinion Number % 
Completely Agree 30 52.6 
Agree 21 36.8 
Disagree 1 1.8 
Did not attend 1 1.8 
Not eligible 4 7.0 
Total 57 100.0 
 
Those from Cohort 3, self-researched information to becoming a childminder that 
was signposted via a fact sheet provided by BLA.  
 
When evaluating the benefit of the Practice Awareness session by Cohort (Table 
9 p.130), the data shows that Cohort 1, consisted of 36 prospective childminders 
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who attended three separate groups of training to support EYFS of 2008, 22 of 
which (61.1%) completely agreed that the Practice Awareness session was 
beneficial to their understanding of becoming a childminder with a further 12 
(33.3%) people agreeing. One prospective childminder (2.8%) felt that the 
session was not of any benefit to them, whilst one prospective childminder 
(2.8%) did not attend the session offered.  
 
Table 9 Responses to benefits of Practice Awareness Session 
 
Opinion Cohort 1 % Cohort 2 % Cohort 3 % 
Completely agree 22 61.1 8 47.1 3 75 
Agree 12 33.3 9 52.9 0 0 
Disagree 1 2.8 0 0 1 25 
Did not attend 1 2.8 0 0 0 0 
Total 36 100.0 17 100.0 4 100 
 
By comparison, in Cohort 2 (Table 9), consisting of 17 prospective childminders 
who attended three separate groups of training to support EYFS of 2012, eight 
prospective childminders (47.1%) completely agreed that the practice awareness 
session was beneficial to their learning. A further nine (52.9%) agreed that the 
training they received helped them in gaining an insight into childminding 
practice undertaken within the home environment. 
 
Of the remaining four prospective childminders from Cohort 3 (Table 9) three 
prospective childminders (75%) when questioned, felt that they would have 
benefited from attending an awareness session around the practice aspects of 
childminding if they had been allowed to do so. One (25 %) prospective 
childminder felt that they knew enough on the subject to enable them to progress 
without further research.  
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5.4  Business Awareness Session  
5.4.1 Attendance 
For those who attended the Practice Awareness session the next step on the 
training pathway was the opportunity to attend a Business Awareness session. 
This session was aimed to develop the business acumen (Conner & Prahalad, 
1996) of prospective childminders and offer an insight into self-employment and 
the requirements of HMRC. This also included information on cash flow 
projections and what to think of in business terms of marketing their potential 
business, aspects marketing are explored in Chapter 3. From the 173 people 
that attended the Practice Awareness session, 157 (90.75%) progressed onto 
the Business Awareness session. This saw a fall of 16 prospective childminders 
deciding not to proceed in registering with Ofsted via BLA at this time. Overall, 
those attending this session equated to 58.6% of the original 268 people who 
enquired about becoming a childminder progressing to this stage (Table 10). 
 







A Further 4 prospective childminders (1.5%), were not able to access the 
Business Awareness session due to the timing of delivery. Again, for this group 
of prospective childminders, their information about becoming self-employed 
would be undertaken by self-research. 
 
Attended Session Numbers % 
Yes 157 58.6 
No 107 39.9 
Not eligible  4 1.5 
Total 268 100.0 
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5.4.2 Key aspects of learning to support: ‘Developing a Business’ 
In wanting to understand the elements of ‘marketing your business’ all three 
groups (100%) within Cohort 1 felt that the information they had received was a 
prominent aspect of the course and that they had developed knowledge and 
understanding in this area. Overall, 43% of prospective childminders felt the 
information received was beneficial. No one from Cohort 2 or 3 identified any 
aspect of marketing their business as a key learning aspect. Cohort 2 did receive 
aspects of training within this subject area, but it was not identified as a key 
aspect of their training. This is shown in Table 11 alongside other key aspects 
that were identified.   
 
 








In looking at developing a ‘cash forecast’ for their business, this was recognised 
as a key feature of the training by those within Cohort 1 (100%). No group from 
Cohort 2 or 3 identified financial information beneficial in their training, this 
equates to an overall awareness of 43% of prospective childminders believing 
this was not a key aspect of their training and research.  
 
Opinions around the registration with HMRC and the awareness of the self-
employment requirements around tax and national insurance contributions 
Key information to support ‘Developing a Business’ in descending order 
Key aspect Cohort 1 Cohort 2 Cohort 3 Total % 
Registration with HMRC 2/3 groups 1/3 groups All of group 4 57 
Marketing your business All 3 groups 0 0 3 43 
Cash Forecast All 3 groups 0 0 3 43 
Tax and National Insurance 1/3 groups 1/3 groups All of group 3 43 
Need of an Accountant 2/3 groups 0 All of group 3 43 
Data Protection 1/3 groups 0 0 1 14 
139 
 
varied, as did the awareness of requiring an accountant to reconcile any 
expenditure. In terms of registering with HMRC as a self-employed person, this 
was a significant learning factor for two groups (66%) within Cohort 1, one group 
from Cohort 2 (33%) and Cohort 3 (100%). This gave an overall view of 57% of 
prospective childminders recognising the need to comply with HMRC 
regulations.  
 
The need to understand the legal requirements to pay tax and national insurance 
was an element recognised within one group from each Cohort. This gave an 
understanding of the requirement to comply with self-employment regulations of 
43% across all groups. The need for an accountant was cited by two groups 
(66%) from Cohort 1 and Cohort 3 (100%) as being a key learning aspect from 
the training and research. However, it was not a recognised learning aspect from 
anyone within Cohort 2. This again gave an overall awareness as a key feature 
of training of 43%. 
 
Within the practice of childminding, the need to be aware of the data protection 
requirements was recognised by only one group (33%) within Cohort 1. This 
resulted in an overall key factor recognition of 14%. This left the remaining 86% 
of prospective childminders not recognising the need of data protection as a key 
learning aspect when working with children. These key aspects of learning are 
outlined in Table 11. 
 
5.4.3 Benefits of attending the Business Awareness Session  
Of the 53 prospective childminders from Cohorts 1 and 2 who completed the pre-
registration pathway, the Business Awareness session was attended by all 53 
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(100%).The response to the question of was the ‘content of the business 
awareness session beneficial’ to developing their understanding of self-
employment and starting a business, 33 prospective childminders (57.9%) were 
of the opinion that the information was completely beneficial to their learning, 
with comments on the information received being viewed by four prospective 
childminders (7%) as ‘excellent’. An overview of responses is shown in Table 12. 
 
Table 12  Opinion on the benefit of attending the Business Awareness Session 
 
 A further 19 prospective childminders (33.3%) agreed that the information given 
was beneficial to their understanding. Only one prospective childminder (1.8%) 
felt that they disagreed that the information was beneficial to them. It was felt in 
this instance, that there could have been more information provided. However, 
the specifics were not identified.  
 
In ascertaining the difference within the individual Cohorts shown in Table 13. 
Cohort 1 saw that 24 prospective childminders (66.7%) completely agreed that 
the information they received was beneficial to them, with an additional 12 (33.3 




Opinion  Number % 
Completely Agree 33 57.9 
Agree 19 33.3 
Disagree 1 1.8 
Not eligible 4 7. 0 
Total 57 100.0 
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Table 13 Cohort responses to the Business Awareness Session 
 
 
In comparison, nine prospective childminders (52.9%) of Cohort 2 felt that they 
were in complete agreement that the training they received was beneficial, 
however, a further seven (41.2%) also agreed that the training was beneficial. 
One prospective childminder (5.9%) from Cohort 2 disagreed that the training 
they received was beneficial in developing their understanding around business 
development but did not specify why. 
 
Of those unable to access an awareness session around the business elements 
of becoming a childminder – Cohort 3, three prospective childminders (75%) 
completely agreed that they would have benefited from such a session, whilst 
one (25%) was of the opinion that they knew some information. However, they 
agreed that they would have benefited from attending such a session to gain 
more understanding of the business aspects of self-employment.  
                      
5.5 Progression to Pre-Registration Pathways 
From the initial number of 268 people making enquiries about becoming a 
childminder between 2009 and 2014, 264 people had access to a face-to-face 
pre-registration training pathway offered by BLA. Four additional prospective 
childminders had access to a factsheet of information provided by the FIS or via 
BLA’s training website. These statistics are shown in Table 14. The factsheet 
Opinion Cohort 1 % Cohort 2 % Cohort 3 % 
Completely agree 24 66.7 9 52.9 3 75 
Agree 12 33.3 7 41.2 1 25 
Disagree 0 0 1 5.9 0 0 
Did not attend 0 0 0 0 0 0 
Total 36 100.0 17 100.0 4 100 
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provided information around a variety of websites where information could be 
found including that of professional bodies who were able to support 
childminders. This included the Foundation Years Website, P.A.C.E.Y, HMRC, 
Childminder drop-in centres and appropriate accredited training providers. 
 
Table 14 Numbers of progression 
 
 
In the overall figures of progression to training or self-research, Table 14 shows 
that 173 prospective childminders (64.5%) progressed to the practice awareness 
session and 157 prospective childminders (58.6%), further progressed onto to 
the business awareness session. Of these, 60 prospective childminders (22.4%) 
progressed to enrolling onto a pre-registration programme or undertook self-
research that, once successfully completed, would see them eligible to apply for 
registration with Ofsted. This showed a 22.4% progression rate from the 268 
people who made an initial enquiry. 
 
In distributing the FIS information pack and providing free of charge, both of the 
Practice and Business Awareness sessions, it meant that 208 (77.6%) of the 268 
prospective childminders making initial enquiries with BLA about becoming a 
childminder were able to make the decision that progressing to registration with 
Ofsted to become a childminder at the time of enquiry was not appropriate for 
them.  
Progression Numbers % 
Initial enquiries to FIS 268 100 
Progression to Practice Awareness Session 173 64.5 
Progression to Business Awareness Session 157 58.6 
Progression to pre-registration training pathway 60 22.4 
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It is recognised that there could be many factors influencing the decisions not to 
progress to childminder registration. Financial commitment, understanding of the 
EYFS, restrictions in the home environment and personal preferences are but a 
few of the possible reasons. In relation to the statistical information gathered on 
the distribution of information packs and attendance at the awareness sessions, 
there was correlation between providing information about childminding and 
developing a business with that of making the decision not to progress to 
registration as a childminder with Ofsted. This does not mean that anyone within 
this group who did not progress would not become a childminder. They may 
have decided to undertake their training with another organisation. It is more a 
reflection on the number of prospective childminders requesting information 
about becoming a childminder by undertaking their training with BLA.   
 
5.5.1 Prospective childminder attendance on training  
Between 2009 and 2014, a total of 60 prospective childminders participated in 
the three training pathways provided for childminder pre-registration training. The 
breakdown of prospective childminders undertaking each training pathway is 
shown in Table 15. 
 
Table 15 Number of enrolments v completion of the pathways 
 
Cohort Group 
Number of prospective 
Childminders enrolling 
pre-registration training 
% of total 
Number of prospective 
Childminders completing 
pre-registration training 
% of total 
1 1 11 18.3 11 19.3 
1 2 16 26.7 16 28.1 
1 3 9 15.0 9 15.8 
2 4 8 13.3 8 14.0 
2 5 6 10.0 4 7.0 
2 6 6 10.0 5 8.8 
3 7 – Self 
researchers 
4 6.7 4 7.0 




Table 15 (p.137) also shows each pathways completion rate. Groups 1, 2 and 3 
(Cohort 1) saw a total of 36 prospective childminders (60.0%) enrol on the 
training pathway of which 36 (100%), completed.  Groups 4, 5 and 6 (Cohort 2) 
saw 20 prospective childminders (33.3%) enrol onto the pre-registration pathway 
provided by a private training provider of which only 17 (85%) completed the 
training. Four self-researching childminders (6.7%) (Group 7 – Cohort 3) 
completed their own research into how to become a childminder.  In total this 
saw the overall number of prospective childminders completing a pre-registration 
training pathway within the timeframe of this research drop from 60 to 57. 
 
The number of prospective childminders completing training to support each 
version of the EYFS frameworks is shown in Table 16.  
 
 Table 16 Prospective childminders completing training per Cohort 
 
 
5.5.2 Focus group feedback  
The focus group session of Cohorts 1 and 2 were undertaken at the end of their 
training pathway. Therefore the question asked was retrospective in: ‘what were 
your expectations of the pathway you have undertaken?’, whilst for Cohort 3,  
although still a retrospective question, the question was phrased as ‘what 
information did you expect to be signposted to from the fact sheet?’ 
Cohort EYFS Prospective childminders 
 
Cohort 1, over three groups of training (no’s 1,2 & 3) 2008 36 
Cohort 2, over three groups of training (no’s 4,5 & 60 2012 17 
Cohort 3, over 12 months to support self-research of 
information (no. 7) 
2014 4 
Total   57 
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The response shared by each group highlighted that there were four main areas 
of information that the prospective childminders were looking for: 
• Information on becoming a childminder from a practice perspective   
• Understanding the Ofsted registration processes 
• Developing a business 
• Becoming self employed  
The expectations from each Cohort are shown in Table 17. 
 
Table 17 Key expectations of learning per Cohort 
 
 
In the first of these expectations, all seven groups (100%) within the three 
Cohorts believed that within the training that they accessed, they wanted to 
become familiar with what constituted childminding practice. Likewise, the need 
to know about the ‘Ofsted inspection process’ was also recognised as a key 
factor of information from the training that they received.  
 
When looking at the information to support them with the setting up a business, 
all three (100%) groups from Cohort 1 and Cohort 3 (100%) identified that this 
was a key expectation from the training and research. Only one group (33%) 
from Cohort 2 established this as a key area of information needed. In relation to 
self-employment, two groups (67%) from Cohort 1, one group (33%) from Cohort 
What were your expectations of the information gained from pathway / fact sheet 
Expectation 





To know about 
childminding practice 
 All 3 groups All 3 groups All of group  7 100 
To know about the Ofsted 
registration process 
All 3 groups All 3 groups 
 
All of group 
7 100 
To understand business All 3 groups  Only 1/3 groups All of group 6 86 
How to become self 
employed 
Only 2/3 groups  Only 1/3 groups All of group 4 57 
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2 and Cohort 3 (100%), expected to receive information about this area, this is 
depicted in Table 17. 
 
5.5.3 Completion of questionnaires    
All 36 questionnaires (Appendix 2) (100%) distributed to prospective 
childminders who attended the pathway to support EYFS (2008) were completed 
and returned (Table 18). This was possible as the questionnaire was distributed 
at the end of the training session and collected by the pathway tutor.   
 
Table 18 Number of questionnaires returned 
 
 
This distribution method was repeated with 17 of the prospective childminders 
(100%) who completed the training pathway to support EYFS 2012 (DfE). The 
four self-researchers (100%) - Cohort 3 undertook their own research to support 
EYS 2014 (DfE) and retrospectively completed and returned questionnaires. The 
returns are outlined in Table18. 
 
5.5.4 Key aspects of learning: Registration with Ofsted  
When considering the key messages in relation to the registration process with 
Ofsted, prospective childminders identified the key aspects as shown in Table 
19. 
 
Pathway EYFS Cohort Number of completed 
questionnaires 
% 
BLA 2008 1 36 63.2 
Alternative training 
provider 
2012 2 17 29.8 
Self-researcher 2014 3 4 7.0 
Total   57 100.0 
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Table 19 Key aspects of learning: 'Registration with Ofsted' per Cohort 
 
 
The responses show that one group (33%) from Cohort 1 felt that being informed 
about the number of children that they could register for was a key factor. Cohort 
3 also agreed that they had found this information via their research as a key 
factor of learning. Overall, this equated to 29% of those attending training 
identifying this as a key element to their learning. 
 
Understanding the different Ofsted registers that prospective childminders could 
register on was a highly featured element of learning from each of the Cohorts. 
Only one group from Cohort 1 failed to express this as a key element of learning 
giving an overall recognition of this aspect of 86%. 
 
The requirement of Paediatric First Aid training was fully recognised by all 
groups from all Cohorts with 100% of prospective childminders recognising the 
importance of such training. This was recognised by all groups within the study 
 Key aspects of learning to support: ‘Ofsted registration process’ in descending order 





Completing Ofsted forms All 3 groups All 3 groups All of group 7 100 
Requirement of Paediatric 
First aid 
All 3 groups All 3 groups All of group 7 100 
Safeguarding children All 3 groups All 3 groups All of group 7 100 
The different registers within 
the registration process  
2/3 groups All 3 groups All of group 6 86 
Need for Health Declaration All 3 groups 2/3 groups All of group 6 86 
Further training required but 
not specified 
0 All 3 groups 0 3 43 
Need for CRB / DBS Check 0 1/3 groups All of group 2 29 
Food Hygiene / Safety 2/3 groups 0 All of group 2 29 
Safety of home environment  2/3 groups 0 0 2 29 
How many children you are 
allowed 
1/3 groups 0 1 All of group 2 29 
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as an area of information that they considered easy to access, therefore there 
was no difference between the Cohorts in gathering this information. 
 
The domain of safeguarding children was one that was recognised by all groups 
within the three Cohorts (100%). The importance of safeguarding children was 
recognised from the perspectives of child protection and keeping children safe.  
All those undertaking each of the pathways of training and research accessed 
Safeguarding Level 1 training (100%) and recognised that without this training it 
would not be possible to register with Ofsted as a childminder. In contrast, the 
recognition of training to support food safety was only a key learning point for two 
groups (66%) from Cohort 1 and Cohort 3 (100%). No one from Cohort 2 
identified Food Safety training as a key learning point, even though provision of 
food and nutrition for children in their care was part of their childcare provision. 
This gave a total awareness of 29% across all three Cohorts.  
 
In relation to the home and immediate outside home environment, 29% of all 
prospective childminders cited that a need for a safe environment was a key 
element of their learning. This was predominantly acknowledged by two groups 
(66%) of Cohort 1, leaving 71% of prospective childminders not recognising the 
importance of safety in the outdoor environment albeit, a key point in all EYFS 
revisions. 
 
In recognising the key aspects of completing the registration process, 100% of all 
cohorts recognised the need to complete Ofsted documentation to progress to 
registration with Ofsted as a childminder. A total of 86% of all groups 
acknowledged the importance of completing a Health Declaration form. Just one 
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group (33%) from Cohort 2 did not acknowledge this aspect of learning. A total of 
29% of the overall prospective childminders cited that the need to have a valid 
CRB / DBS check was a key element of learning from the training and research 
that was undertaken.  
 
It is recognised that all groups in Cohort 2 (100%) established the need for 
further training although there was no specifically identified subject heading.  
 
5.5.5 Key aspects of training pathways  
The design and delivery of each pre-registration programme can be found in 
Table 1.  
 
The key features of learning to support becoming a childminder from a practice 
perspective (Table 20) were identified as follows: 
 










Four groups (57%) in total believed a key feature of learning to support the 
childminding practice was: an understanding of activities to undertake with 
Key aspects of learning about:  'Becoming a Childminder by Cohort' in 
descending order 
Key aspect Cohort 1 Cohort 2 Cohort 3 Total % 
EYFS All 3 groups All 3 groups All of group 7 100 
Developing Contracts 
and Policies 
All 3 groups All 3 groups All of group 7 100 
Working with Parents All 3 groups All 3 groups 0 6 86 
Activities with children 1/3 groups All 3 groups 0 4 57 
Child Development All 3 groups 0 0 3 43 
Awareness of Health 
and Safety 
1/3 groups 0 0 1 14 
Understanding Risk 
Assessments 





Working with each 
other for support 
1/3 groups 0 0 1 14 
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children. This was a prominent feature of learning from Cohort 2 with all three 
groups (100%) citing this as a key learning outcome. This compared to one 
group (33%) from Cohort 1. Group 7 (Cohort 3) did not cite this as an area in 
which they researched.   
 
 All seven groups (100%) felt that the training they received or researched     
informed them of the EYFS. In addition, all three groups (100%) from Cohort 1 
stated that child development was also a key factor in their learning. No groups 
from Cohort 2 or 3 acknowledged child development as a factor of learning. This 
gave an overall awareness of child development being a key factor of learning of 
just 43%. The topic of child development was a specific point of learning within 
the training pathway of Cohorts 1 and 2, but the training was delivered by 
different organisations. Whether the style of delivery played a part in establishing 
the importance of child development is unknown, but it is a surprising element of 
the findings. Cohort 3 researched their own learning and although the subject 
matter was signposted on the fact sheet provided by BLA, this again was not 
seen as a key aspect of learning.   
 
Working with parents was an area recognised by all groups in Cohorts 1 and 2 
(100%) as a key feature of learning whilst Cohort 3 did not cite this as an area 
that they had researched. This indicated that 87% of prospective childminders 
recognised that ‘working with parents’ was a key element of learning across the 
three Cohorts. Although not all groups identified ‘working with parents’ as a key 
factor, developing contracts and policies was outlined as a key learning aspect 
from all 3 Cohorts (100%). Childminders generally work independently with 
children, however, the need and importance of working together with other 
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childminders to develop a support network was only identified by one group 
(33%) from within Cohort 1. This equated to just 14% of those undertaking the 
training pathways. This level of recognition was also evident in relation to Health 
and Safety and completing Risk Assessments.  
 
Undertaking such variations of training was seen through the analysis of this 
study to have varying impact on prospective childminders underpinning 
knowledge of the EYFS. Those in attendance at Cohort 1 recognised eight key 
areas of information from their learning, shown in Table 21. 
 
Table 21 Overall key areas of learning per Cohort 
 
Key area of learning Cohort 1 Cohort 2 Cohort 3 
Activities with children  Yes Yes No 
EYFS Yes Yes Yes 
Child Development Yes No No 
Working with Parents Yes Yes No 
Developing Contracts and Policies Yes Yes Yes 
Working with each other for support Yes No No 
Awareness of Health and Safety Yes No No 
Understanding Risk Assessments Yes No No 
Total 8 4 2 
 
Whilst those attending Cohort 2 recognised four key areas of learning, by 
comparison, there was a reduced number of just two recognised key areas from 
those who had undertaken self-research.   
  
5.5.6 Benefits of pre-registration pathway 
A more detailed pre-registration training pathway followed on from the Practice 
and Business Awareness sessions. A total of 53 prospective childminders 
attended two training pathways, 36 prospective childminders forming Cohort 1 
(68%) and 17 prospective childminders forming from Cohort 2 (32%).  
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In response to question of the pre-registration pathway being of benefit, the data 
showed that 26 (45.6%) prospective childminders were in complete agreement 
that the pathway was beneficial to their understanding of the EYFS and the 
Ofsted registration process. A further 24 prospective childminders (42.1%) also 
agreed that the programme that they attended was beneficial. In total three 
prospective childminders (5.3%) believed the pre-registration programme did not 
benefit them in their understanding of the EYFS and the pathway to Ofsted 
registration. An overview can be seen in Table 22. 
 
Table 22 Overall benefits of Pre-Registration Pathways 
 
 
Regarding the perception of the overall training pathway being beneficial by 
Cohort (Table 23), 22 prospective childminders (61.1%) from Cohort 1 
completely agreed that the programme was of benefit, with a further 13 (36.1%) 
in general agreement. This compares to 4 prospective childminders (23.5%) who 
completely agreed from Cohort 2 with a further 11 prospective childminders 





Opinion   Number % 
Completely Agree 26 45.6 
Agree 24 42.1 
Disagree 3 5.3 
Not eligible 4 7.0 
Total 57 100.0 
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Table 23  Benefits of BLA’s Training Pathway per Cohort 
 
Opinion Cohort 1 % Cohort 2 % Cohort 3 
Would have benefitted 
from the session 
% 
Completely Agree 22 61.1 4 23.5 1 25 
Agree 13 36.1 11 64.7 3 75 
Disagree 1 2.8 2 11.8 0 0 
Total 36 100.0 17 100.0 4 100 
 
For Cohort 3 whose prospective childminders did not undertake a taught training 
pathway, the benefits of attending a training pathway cannot be seen in their 
entirety. Their learning was to be developed by themselves via a series of 
internet searches relevant to areas of information that they felt was relevant to 
the registration process with Ofsted. For the purpose of this study, to ascertain 
the benefits of their research into areas relevant to the preparation of registering 
with Ofsted, the headings from the factsheet provided by BLA was used. In doing 
so, one prospective childminder (25%) from Cohort 3 ‘completely agreed’ that 
the information they sourced was relevant to their preparation for registration 
with Ofsted, whilst the remaining three (75%) felt that they could ‘find enough 
information about becoming a childminder’ to prepare them for Ofsted, but found 
that there was ‘a lot of information to go through’ and one prospective 
childminder (25%) was of the opinion that they were not sure if they read ‘the 
right things’ (Table 23).  
 
From the data gathered, three prospective childminders did not feel that 
attending the pathway of training was beneficial to their learning, it is evident that 
2 prospective childminders (11.8%) who attended Cohort 2 were of this opinion 




5.5.7 Emerging themes relating to the pre-registration pathways 
On completion of the end of course questionnaires by Cohorts 1 and 2, there 
was an opportunity for the prospective childminders to freely record comments 
on the pathway that they attended. Comments were encouraged by providing a 
free-standing text box on the questionnaire big enough to make comments if 
needed. The questions posed were in relation to what they felt went well and 
what, if anything, could be considered to have been improved. As this was free-
flow text, it was at the discretion of the prospective childminder to decide if any 
comments would be made. As a result, the information shown in Table 24 was 
realised about the delivery and content of information embedded within the pre-
registration training pathways.  
 
Recognition is also given to the opinions and feedback from those who 
undertook their research independently (Cohort 3). The opinions from this Cohort 
were gathered retrospectively as part of a focus group. As this was a 
retrospective completion of the questionnaire, the questions were slightly 
amended to use a past tense terminology reflecting on the research that they 
had undertaken. It is also recognised that the research undertaken by everyone 
from Cohort 3 had no structure to any research pathway other than the headings 
established within the fact sheet of information leading to a variety of websites. It 
is also recognised that alternative web pages not listed on the FIS fact sheet 
could have provided information in relation to registering with Ofsted. The format 
and outline of the focus group in which Cohort 3 contributed their findings and 




In relation to specific findings, the question to Cohort 3 was amended to ‘did you 
find sufficient information relating to?’ rather than ‘how beneficial was this 
element of training?’. The opinions on subjects outlined by the prospective 
childminders from all three cohorts are outlined in Table 24 and explored in the 
following paragraphs.  
 
Table 24  Feedback on training 
                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                      
When establishing the opinions on the benefit of the programme, five prospective 
childminders (29.4%) from Cohort 2 expressed their opinion that they enjoyed 
the programme. No direct comment was shared from those within Cohort 1. 
However, on reflection, six prospective childminders (16.6%) from Cohort 1 

















The course should be longer 1 2.8 2 11.8 1 25 
The course was time 
consuming 
3 8.4 0 0 2 50 
The overwhelming amount of 
coursework 
4 11.1 5 29.4   
More information required on 
EYFS 
3 8.3 1 5.9 3 75 
Needed more information on 
Policies and Procedures 
1 2.8 0 0 0 0 
Resources could have been 
better 
1 2.8 0 0 0 0 
Resources were sufficient for 
the course 
4 11.1 0 0 0 0 
Too many handouts 1 2.8 0 0 0 0 
More information required on 
Self Employment 
0 0 1 5.9 4 100 
Difficulties in accessing 
information online 
3 8.4 1 5.9 2 50 
More information on other 
supporting courses 
1 2.8 0 0 0 0 
More information required on 
Registration with Ofsted  
2 5.6 1 5.9 0 0 
Access to existing Childminder 
for view of reality 
3 8.3 0 0 0 0 
Have accessed support 
services 
0 0 0 0 0 0 
Tutors were helpful 15 41.7 1 5.9 0 0 
Enjoyed the training 
programme 
0 0 5 29.4 0 0 
Don’t change any aspect of the 
course 
6 16.6 2  11.8 0 0  
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and this opinion was shared by two prospective childminders (11.8%) from 
Cohort 2. An outline of each of the EYFS training pathways can be found in 
Table 1.  
 
One (2.8%) prospective childminder from Cohort 1 believed the course should 
have been longer. This was also reflected in the delivery for Cohort 2 where two 
(11.8%) prospective childminders were of the same opinion. This was not an 
element of questioning appropriate for Cohort 3, however, it was recognised that 
one prospective childminder (25%) believed ‘ploughing through the various 
websites took longer than expected’. Three prospective childminders (8.4%) from 
Cohort 1 also felt that the pre-registration pathway was time-consuming, 
whereas no prospective childminders were of this opinion when undertaking the 
training delivered in Cohort 2.  It was recognised, however, that four prospective 
childminders (11.1%) from Cohort 1 and five (29.4%) from Cohort 2 believed 
there was an overwhelming amount of coursework. For two of those undertaking 
self-research (50%), Cohort 3, it was felt that the amount of information available 
on the internet was extensive and it was ‘time consuming processing the variety 
of information’.  
 
A total of 15 prospective childminders (41.7%) felt that the tutors who delivered 
the programme of training to support Cohort 1 were extremely helpful, whilst one 
prospective childminder was of the same opinion for Cohort 2. Tutor support was 
not available for those who made up Cohort 3. 
 
In generalised terms, three prospective childminders (8.3%) from Cohort 1 felt 
that they would have preferred more information in relation to the EYFS, whist 
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one (5.9%) was of the same opinion from Cohort 2. Three prospective 
childminders (75%) from Cohort 3 easily found documentation to support the 
relevant version of the EYFS, however, it was considered difficult to ascertain the 
appropriate version of the EYFS and to fully understand the meaning of some 
elements of the framework. One prospective childminder (25%) was familiar with 
the EYFS so was able to identify the information most beneficial to her. 
 
The aspect of understanding Policies and Procedures of childminding practice 
was requiring ‘more detail’ from one prospective childminder (2.8%) from Cohort 
1. This was not commented on from those within Cohort 2. Whilst all those from 
Cohort 3 (100%) completely agreed that the information they had found on 
policies and procedures was freely available on many websites. Some 
alternative local authorities provided free templates of a variety of policies and 
procedures relevant to childminding practice.  
 
It was also felt that in the opinion of one prospective childminder (2.8%) the 
resources provided to support Cohort 1 could have been better. This was not 
commented on from those within Cohort 2.  However, on further analysis of the 
information provided, four of those attending Cohort 1 (11.1%), felt that the 
resources were sufficient for the course and one prospective childminder (2.8%) 
indicated that the resources were in excess of what was needed. No comments 
in relation the resources provided for Cohort 2 were made. No comments were 
made from those within Cohort 3. 
 
One comment was made from Cohort 2 was that ‘more information around self-
employment was needed’. This was also reiterated by two prospective 
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childminders (5.6%) from Cohort 1. Further recognition was given to the need for 
‘more information to support the registration with Ofsted’. This was also 
established from one prospective childminder (5.9%) from Cohort 2. The 
information from 4 prospective childminders (100%) gathered from Cohort 3 
recognised that HMRC offered an ‘extensive amount of information but was a 
little overwhelming’. 
 
Information around the ease of access to the internet, the access to information 
to complete course work, how to gain further information about the course and to 
submit any course work electronically, was required. There were several 
prospective childminders who considered access to the internet ‘quite hard’. This 
was the opinion of three prospective childminders (8.4%) from Cohort 1 and one 
prospective childminder (5.9%) from Cohort 2. One additional comment from 
Cohort 1 was that of the need to provide further information to support the wider 
training needs of the programme, such as, Food Safety. Two prospective 
childminders (50%) within Cohort 3 felt that they got more familiar with the 
internet the more they researched the information that they needed. 
 
One of the main purposes of the pre-registration training programme was that of 
introducing the application process to become registered with Ofsted as a 
childminder. In the feedback provided it was found that two prospective 
childminders (5.6%) from Cohort 1 and 1 (5.9%) from Cohort 2 believed ‘more 
information’ was needed about the registration process with Ofsted.  
 
To extend the prospective childminder’s knowledge and understanding of what it 
was like to be a registered childminder, three prospective childminders (8.1%) 
159 
 
from Cohort 1 expressed their opinion that they would have benefitted from the 
attendance of an existing childminder. It was perceived that this would have 
been an opportunity for them to ask more specific questions around the 
registration process with Ofsted. No one else from any other Cohort mentioned 
this element of awareness. 
 
In relation to accessing any of the support services highlighted, no one from all 
three Cohorts had, at the time of completing the questionnaire, accessed any of 
the support services. 
 
5.6 Benefits of the Home Visit 
The purpose of the home visit was to establish whether the home environment 
would be a suitable place for children to be cared for: as required by the three 
EYFS frameworks. Of the 57 prospective childminders from the three Cohorts 
undertaking EYFS training pathways, a total of 53 prospective childminders 
(92.9%) from Cohorts 1 and 2 were eligible for a home visit (Table 25).  
 
Table 25 Number of home visits 
 
 
Four prospective childminders (7%) were ineligible for a home visit. A total of 52 
prospective childminders (91.2%) took up the option of a member of the EY & 
CC team visiting their home. One prospective childminder (1.7%) did not have 
Received a Home Visit Number % 
Yes 52 91.2 
No 1 1.8 
Not Eligible 4 7.0 
Total 57 100.0 
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the experience of a home visit. In experiencing a home visit (Table 26), the 
prospective childminders were able to experience a person with whom they were 
not familiar, enter their home and offer a critical review on the suitability of their 
premises and prospective provision for childcare. Such a visit offered a review of 
several aspects of childminding including that of: 
• The home environment, the space within the home that was to be used in 
conjunction with the childminding practice – therefore rooms identified to 
be registered with Ofsted. 
• The equipment on offer to support children’s learning and development.  
• A review of the outside environment.   
• A review of the documentation available to support the prospective 
childminding practice using their home as a provision of childcare on non-
domestic premises.     
 







Of those receiving such a visit (Table 26), 38 of prospective childminders 
(66.7%) completely agreed that the visit was of benefit, whilst and additional 14 
(24.6%) agreed. One prospective childminder (1.8%) felt that the visit was not as 
beneficial as it could have been. Four prospective childminders (7%) were not 
eligible to a home visit.  
 
Opinion  Number % 
Completely Agree 38 66.7 
Agree 14 24.6 
Disagree 1 1.8 
Not eligible 4 7.0 
Total 57 100.0 
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When splitting this information into Cohorts of experience (Table 27), 29 
prospective childminders (80.6%) from Cohort 1 completely agreed that that the 
home visit was of benefit whilst this compared to nine prospective childminders 
(52.9%) from Cohort 2.  
 
Table 27 Benefits of receiving a home visit by Cohort 
 
An additional 7 prospective childminders (19.4%) from Cohorts 1 and 2 also 
agreed that the home visit was beneficial. One prospective childminder (5.9%) 
from Cohort 2 believed the home visit was not beneficial at all. 
 
From these statistics, 100% of prospective childminders from Cohort 1 felt that 
the home visit was beneficial compared to 94.1% of Cohort 2. 
 
For those within Cohort 3, all four prospective childminders (100%) did not 
receive a home visit due to the changes in pre-registration training requirements.  
On reflection they felt that the lack of a home visit being made available to them 
was detrimental to their understanding of what an Ofsted inspector would be 
looking for at the point of childminder registration. 
 
Opinion Cohort 1 % Cohort 2 % Cohort 3 % 
Completely Agree 29 80.6 9 52.9 0 0 
Agree 7 19.4 7 41.2 0 0 
Disagree 0 0 1 5.9 0 0 
Did not receive home 
visit 
0 0 0 0 4 100 
Total 36 100.0 17 100.0 4 100 
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5.7 Effectiveness of training 
When reviewing the overall effectiveness of the training pathways, two main 
elements were considered; the overall benefits of the training, and whether the 
prospective childminders felt that the training programme had prepared them 
enough for them to continue to apply for registration with Ofsted.  
 
This chapter has presented the data gathered on three childminder pre-
registration pathways to support three different versions of the EYFS, the initial 
EYFS introduced in 2008 and two subsequent reviews in 2012 and 2014. Each 
version experienced a change in the requirements offered by BLA in relation to 
its involvement in the coordination and delivery of an appropriate pre-registration 
training programme.  
 
Analysis of the data undertaken by the author of this study is outlined with the 
data being collected via interview, completion of a questionnaire at the end of 
each training pathway and from several focus group sessions. These methods of 
collecting data provided a wealth of information to support aspects of learning 
from a variety of prospective childminders. The domain analysis (Hatch, 2002) of 
the data established four key areas of delivery: child-minding practice, self-
employment, business development and registration with Ofsted. Within each of 
these domains, it has been possible to establish areas of strength within each 
Cohort delivery and to identify areas that could be further developed or removed. 






6 Summary and Conclusions 
6.1 Introduction 
The undertaking of this study focused on one sector of the early years workforce: 
prospective childminders, and their pre-registration training pathway in 
preparation for registration with Ofsted.  
 
This chapter summarises the findings in relation to the case study established in 
Chapter 3 and the correlation to the aims of the study set out in Chapter 1. The 
chapter continues with the conclusions of the study and further explores the 
considerations and recommendations for future study.   
 
6.2 Overview of the study  
The aims of this study are outlined in Chapter 1 of this thesis, whilst  
 Chapter 2 shows several elements of policy transformation. The removal of 
‘ring-fenced’ funding for those working with the early years, the review of the 
EYFS and quality of childcare undertaken by Tickell (2011) showed that there 
was a significant need for improvement within everyday early years practice. 
Through the EPPE research (DfEE, 2004), the correlation between the 
achievements of children at the end of the foundation stage who had attended 
early years settings with a workforce lead by graduate trained staff and that of 
children who attended settings with lesser qualified staff was significant.   
 
The revised EYFS (DfE, 2012a) and review of Ofsted’s Inspection Criteria 
(Ofsted, 2012) had a direct impact on the responsibility of BLA offering a pre-




Nutbrown’s (2012b) recognition of the need to increase the professionalism 
within the workforce, a need to raise the baseline in the workforce’s 
understanding of child development and their ability to deliver quality childcare   
saw several aspects of practice that resonated with the early years workforce as 
essential in providing quality childcare. Although the recommendations were 
drawn from Nutbrown’s research (2012b), not all the recommendations were fully 
adopted by the coalition government that instigated the review.   
 
Further legislation introduced by the Department of Education, More great 
childcare (2013a) and More affordable childcare (2013b), established ideas of 
increasing the quality of early years and childcare whilst at the same time making 
the provision affordable for parents. This resulted in further changes to the EYFS 
(DfE, 2014a) which again had an impact in the way BLA delivered its pre-
registration training pathway to prospective childminders.  
 
6.3 Changes to pre-registration training pathways  
The introduction of new legislation led BLA to change the way in which they 
supported training for prospective childminders. The delivery of the pathway at 
the start of this study was seen by BLA to be a successful one: in that it provided 
a wealth of funded (free) information to support prospective childminders 
undertaking registration with Ofsted. The cuts in government funding (HM 
Treasury, 2010) had a direct impact on how BLA managed the training of 
prospective childminders both financially and in terms of physically delivering the 
training pathway. Changes in the availability of funding from the government had 
a direct impact on BLA’s ability to provide a ‘free’ progression pathway to Ofsted 
registration for prospective childminders. Undertaking qualifications and the 
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provision of free training was no longer an option, and the cost of such training 
was now placed firmly with the prospective childminder. In addition, the pathway 
to registration fundamentally varied in the way in which prospective childminders 
accessed the training to support their successful registration with Ofsted. With 
each legislative review of the EYFS, the role of BLA in providing direct face to 
face training for prospective childminders diminished. 
 
This study followed BLA and their adoption and implementation of gathering 
information from key stakeholders (Hannagan, 2002; Armstrong, 2006), to help 
identify and implement the changes to support new EYFS delivery models. BLA 
recognised and developed their pathways of training by adopting a variety of 
management strategies including the use of  S.W.O.T. (Stokes & Lomax, 2008) 
and P.E.S.T.L.E. (Johnson & Scholes, 1993) analysis. 
 
6.4 BLA’s perception of childminder pre-registration training to support 
the varying EYFS frameworks 
This study has given BLA the opportunity to review three pre-registration training 
pathways that were developed in relation to three versions of the EYFS. Each 
programme was coordinated and delivered in conjunction with the requirements 
of each EYFS revision; the initial EYFS 2008 (DCSF), subsequent reviews of 
2012 (DfE) and 2014 (DfE). Within each EYFS review, changes were made 
within the requirements of BLA to provide pre-registration training for those 




6.4.1 EYFS 2008 
Autonomy to provide pre-registration training to prospective childminders within 
the 2008 EYFS was firmly within BLA’s responsibility. The programme offered 
was fully funded by monies provided via the government’s OQI grants (DfES, 
2004). These were awarded to BLA to support the professional development of 
the early years workforce. The coalition government’s CSR (HM Treasury, 2010) 
saw the removal of the ringfence around the funding to support the early years 
workforce. This led to BLA applying a charge to the prospective childminder for 
the main pre-registration training pathway. Nevertheless, BLA continued to fully 
fund the childminder awareness sessions. Investment in informing prospective 
childminders about childminding was considered by BLA to be beneficial in the 
long run. The sessions informed prospective childminders of the commitment 
required to become a childminder, both in practice terms and financially. In 
addition, the awareness sessions gave an outline of the Ofsted requirements for 
registration and aided an understanding of basic business requirements and self-
employment. This in turn aided the future sustainability of their childminding 
practice.  
 
The initial pathway of training was seen by BLA to be ‘ahead of its time’ as it had 
invested in the recognition of developing quality practice and informing 
prospective childminders of the commitment needed to become a childminder, 
before embarking on registration with Ofsted. BLA’s provision of a pre-
registration pathway for prospective childminders to support the EYFS of 2008 
through to 2012 had already moved to an accredited module of training and was 
one that was well established. The training pathways development to support 
EYFS requirements of 2008 acknowledged what was working well and what 
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needed to be amended from previous programmes. A detailed scheme of work 
(Reece & Walker, 2003) was developed to support a curriculum sufficient for the 
achievement of the CYPOP5 training module. This meant that if desired, the 
CYPOP5 module could be taken as a completed optional module towards the 
Children and Young Peoples Level 3 qualification (Edexcel, 2010). This 
qualification was recognised as a full and relevant qualification to work with 
children within the early years workforce (CWDC, 2008).  
 
Interviews with the local authority and community college on the design of the 
existing programme showed elements of planning that took into account the 
objectives of each session (Marsh, 1997),  the ways in which prospective 
childminders are motivated to learn (Maslow, 1954) and the benefits of the 
hidden curriculum (1999). As a result, the subsequent findings of the Tickell 
review (2011) and Nutbrown’s (2012b) intention of supporting the undertaking of 
qualifications to further develop the progress of those within the workforce to 
raise standards did not come as a surprise to BLA, as it was already embedded 
in their provision of training to support prospective childminders. 
 
6.4.2 EYFS 2012 
A review of the EYFS (DfE, 2012a) saw wider accessibility for prospective 
childminders in the training that they needed in order to comply with Ofsted 
registration requirements. The changes in the EYFS (ibid) meant that the training 
offered to prospective childminders did not directly have to be provided by BLA.  
This was beneficial to the prospective childminder as the physical movement 
from one local authority to another local authority now meant that they did not 
have to repeat their training (Bourn, 2004). For BLA this meant that they could 
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partner with a private training provider instead of the local college to provide their 
training pathway. The main benefit of this change was that the private training 
provider had access to funding to support the full pre-registration training 
pathway. This meant the attendance on the pre-registration pathway would once 
again be free of charge to the prospective childminder.  
 
In further supporting prospective childminders, BLA recognised that there were 
now two ways in which prospective childminders undertook their pre-registration 
training. Firstly, that prospective childminders may have undertaken pre-
registration training provided by BLA, however there was an acknowledgement 
that not everyone within the borough who registered with Ofsted would have 
undertaken training provided by BLA. Secondly, for those who trained ‘out of 
borough’, once registered with Ofsted, and formerly considered by Ofsted to be 
knowledgeable around the implementation of the EYFS, it was still necessary for 
BLA to establish childminders level of understanding of Safeguarding children in 
relation to Bolton’s Safeguarding Policy. This was a necessity to ensure the 
Welfare Requirements within the EYFS were implemented at a local level.  
 
The new pathway of training delivered in partnership with the private training 
provider still delivered the CYPOP 5 accredited training module, thus still 
supporting both Tickell (2011) and Nutbrown’s (2012b) recommendations for a 
better qualified workforce. The 12-week training programme changed to a 
blended learning programme which was split into six face-to-face training 
sessions and six weeks via e-learning (an electronic learning pathway 
undertaken via the internet and self-research (Bernard., et al., 2014)). This 
programme of delivery, whilst adopting a blended learning approach, included 
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adequate planning by BLA and the training provider to support the criteria and 
learning objectives of the CYPOP 5, thus allowing for the accreditation of the 
module to support future achievement of a formal qualification to continue.  
 
This pathway was not without its complications during its delivery. This 
highlighted that the pathway’s difficulties as a learning pathway lay within the 
lack of understanding by prospective childminders around the blended learning 
approach. Thus, identifying prospective childminders level of knowledge and 
experience of ICT, the navigation of the internet and how to search for 
information was underestimated by BLA, resulting in prospective childminders 
struggling to undertake research. This resulted in prospective childminders 
experiencing difficulties in completing learning tasks effectively, especially when 
working independently. 
 
6.4.3 EYFS 2014 
A further review of the EYFS in 2014 (DfE) saw a reduction in the need for BLA 
to provide any training for prospective childminders. The essence of pre-
registration training now required the prospective childminder to undertake 
research to a level that satisfied Ofsted, to identify that the prospective 
childminder had sufficient knowledge and understanding around the 
implementation of the EYFS.  
 
In the requirements training now being the responsibility of the prospective 
childminder, this resulted in the cessation of a face-to-face programme of 




This pathway of learning for some was an easy way of finding information, 
however without the guidance from BLA, some prospective childminders had 
difficulty in identifying key aspects of learning to support their understanding of 
the EYFS and Ofsted registration process. BLA were also hesitant in this 
pathway as they could no longer fully establish the level of training undertaken to 
become a childminder. Although not the regulatory body for childminders, BLA 
still held a role in supporting childminders who were experiencing difficulties in 
providing quality childcare once registered with Ofsted.   
 
6.5 Discussion of information 
6.5.1 FIS 
From the data collected, the FIS’s provision of information to introduce 
prospective childminders on how to become a childminder was beneficial and 
informative to each of the three Cohorts. This information only changed in 
relation to what was on offer for each of the pathways, but ultimately, the FIS 
provided information in a way that informed prospective childminders of the way 
in which they could achieve Ofsted registration. This was a valuable process for 
BLA as the information provided by FIS briefly outlined the commitment to 
childminding and offered an introduction to the understanding of childminding 
practice. The effectiveness of this information was evident, the statistics showed 
that from 268 initial enquires, ninety-five prospective childminders were able to 
make a decision that progressing to undertake a training pathway to Ofsted 
registration to become a childminder was not right for them at the time of 
enquiry. In contrast from the data collected, 173 prospective childminders 
decided to obtain more information about becoming a childminder by attending 
the Practice Awareness session as outlined in Chapter 6.5.2.  
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By providing general information, many were able to ascertain the pathway to 
training and the steps to undertake to become a childminder, whilst others who 
did not receive this information found it difficult in identifying key aspects of 
learning to support their understanding of the EYFS and the Ofsted registration 
process. The information provided by FIS gave an overview of childminding 
without people committing time, effort and money on a career pathway that was 
not necessarily what they expected it to be. This was beneficial for both BLA and 
the prospective childminder. 
 
6.5.2 Practice Awareness session 
The benefits of this session were seen in two ways. The attendance at the 
session derived from prospective childminders receiving information from BLA’s 
FIS. A total of 173 prospective childminders attended this session. Feedback 
from BLA ascertained that the session was:  
• Informative about what it meant to be a childminder.  
• How Ofsted linked with practice.  
• How the implementation of the EYFS would be undertaken.  
Secondly, information provided at this session outlined the need for further 
detailed training in the form of business and self-employment and a more 
detailed pre-registration pathway.  From attendance at this session, prospective 
childminders were able to make an informed decision of attending the Business 
Awareness session as outlined in Chapter 6.5.3 to find out more about the 
financial side of becoming a childminder.  
Those who had completed the pre-registration pathway, were able to reflect on 
their experience of the Practice Awareness session. In doing so 51 of the 53 
prospective childminders who were eligible for the session agreed that this 
172 
 
session was a direct benefit in their learning. Three of the four prospective 
childminders who did not receive this training stated that it would have been of 
benefit to them. Overall, the provision of a Practice Awareness session that 
provided an overview of childminding and the various aspects of the EYFS and 
registration process with Ofsted, was overwhelmingly beneficial to helping 
prospective childminders make the decision to progress to the next step of the 
pre-registration training pathway.  
  
6.5.3 Business Awareness session 
The attendance of prospective childminders on the Business Awareness session 
was undertaken after attending the Practice Awareness Session. In total, 157 
prospective childminders progressed to this session, seeing a reduction of 16 
prospective childminders. The reasons why this number decreased has not been 
formally identified but the perceptions of BLA suggest it may be due to: the 
requirements in relation to policies and procedures that a childminder must 
adhere to, the limits in the number of children that could be cared for and / or the 
potential lengthy timescale of progressing to registration. From those in 
attendance at this session, the overall feedback from BLA was that the session 
was informative around: 
• The financial implications of becoming a childminder. 
• Understanding HMRC requirements.  
• How to market your childminding practice as a business. 
 
The analysis of data within this study shows that of the 53 prospective 
childminders completing the training pathway from Cohorts 1 and 2 who were 
eligible to attend the Business Awareness session, all but one of them felt that 
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this session provided information that was essential to their learning. Only one 
prospective childminder disagreed. Of the four prospective childminders not 
eligible for the session all four felt that this session would have been beneficial to 
have had prior to them undertaking their research into childminding.  
 
This session, as with the Practice Awareness session, was seen to be extremely 
beneficial to have received before commencing the more detailed pre-
registration pathway. 
 
6.5.4 Pre-Registration pathways 
The undertaking of a pre-registration training pathway prior to registration is an   
Ofsted requirement. The training pathway changed with each revision of the 
EYFS and as a result, the attendance at training to support registration as a 
childminder with Ofsted had varying attendance requirements. A full breakdown 
of each pathway can be found in Chapter 3.4.1. 
 
A total of 53 prospective childminders progressed to undertaking a training 
pathway with BLA after attending both the Practice and Business Awareness 
sessions. A further four prospective childminders undertook their own research 
into pre-registration training. This study was undertaken to identify which of the 
three training pathways offered by BLA prepared prospective childminders the 
most to undertake the childminder registration process with Ofsted. This was 
done through exploring the thoughts and experiences of prospective 
childminders who had experienced each of the three training pathways. Further 
research into how many prospective childminders completed the Ofsted 
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registration process is needed to fully reflect on the benefits of the training 
undertaken by everyone. 
 
6.5.5 The benefits and weaknesses of each pre-registration pathway 
For BLA to come to a decision on which pathway was perceived to prepare 
prospective childminders for registration with Ofsted to become a childminder the 
most, an evaluation and comparison of all three pathways was undertaken. In 
establishing the key findings of each of the pathways (Table 21), Cohort 1 
recognised eight key findings, whilst Cohort 2 recognised four of the same key 
points. On reflection of Cohort 3 only two of these key aspects were recognised 
within their research to prepare for registration.  
 
In evaluating the benefits and weaknesses of each of the pathways (Table 24), it 
was possible to identify that the greatest aspect that prospective childminders 
identified as beneficial was the support from the tutors. Areas for further 
consideration were that of information to support the EYFS, this was recognised 
by all Cohorts. The request for information to support self-employment was the 
strongest recognition of Cohort 3, who undertook their own research. This was 
an area that was not fully explored by them in their self-research as they focused 
on information around the EYFS and not the business aspect of childminding. 
The analysis of information also highlighted that child development was not a key 
factor in prospective childminders learning from Cohorts 2 and 3. This was an 
area of concern as BLA considered this learning to be a fundamental element of 




Looking back on this study, the complexities of the three Cohorts of training must 
be acknowledged. Three variations of the EYFS and the training requirements 
associated with each successive review saw changes within the delivery of 
training. The number of courses BLA provided on an annual basis for 
prospective childminders fell from three per year to none. This had a direct 
impact on the WFD team and EY & CC team in that their time to deliver such 
pathways was affected. Within the context of jobs roles, their workload and 
capacity were reviewed and where appropriate were redirected into other areas 
of support.  
 
The level of funding made available to support each of the pathways was also a 
contributory factor to what support was available. The provision of the awareness 
sessions, home visits and resources of additional support that BLA could offer, 
all had an impact on the information prospective childminders were provided with 
in the understanding of what was required to register with Ofsted.  
 
Prospective childminders who formed Cohort 1 established a firm understanding 
of the EYFS and the expectations of what becoming a childminder entailed. The 
training prepared them for self-employment and an awareness of how to develop 
a sustainable business. Through each of the following reviews, the confidence 
within the prospective childminders dwindled and by the time of the revision of 
the EYFS in 2014 (DfE) was introduced, prospective childminders undertaking 
training were seen to be unsure of their research methods and findings. They felt 
that independently researching information was not enough to equip them with 
the knowledge and understanding to satisfy the Ofsted registration process.  
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Prospective childminders from Cohort 2 also felt that there were gaps in their 
understanding of the EYFS, child development and business awareness. Those 
from Cohort 3 had the same perceptions and felt their research was time-
consuming. This cohort also expressed that they did not have confidence that 
the research which they had undertaken was relevant to the EYFS, in particular 
the preparation of the registration process with Ofsted. Evidence from Cohorts 2 
and 3 also showed a lack of knowledge around business development and the 
requirements of self-employment. 
 
The purpose of the study was to ascertain what impact childminder pre-
registration training had on preparing prospective childminders for registration 
with Ofsted. As a result of this study, it is concluded that the more input BLA 
gave to prospective childminders around the knowledge and understanding of 
becoming a childminder, the more confident they were of their potential to 
progress to successful registration with Ofsted. An identification of those who 
progressed to Ofsted registration from the Cohorts identified in this study, and a 
review of their Ofsted inspection grades is a consideration for further study 
suggested in paragraph 6.7.  
 
The understanding of Cohort 1 in their responsibilities to becoming a self-
employed childminder who had to implement the EYFS whilst maintaining a 
sustainable business was clearer than those who formed Cohorts 2 and 3.  
Further study of those prospective childminders successfully registering with 
Ofsted and still supporting a viable chldminding business is also a consideration 




The impact of reducing the information provided by BLA to prepare prospective 
childminders for registration with Ofsted or a Childminding Agency was 
detrimental to the prospective childminders perception of progressing to 
complete Ofsted registration. It is acknowledged that the childminder pre-
registration pathway may not have been the only reason why prospective 
childminders lacked the confidence to progress to Ofsted registration. The 
purpose of this study was to establish the impact of BLA’s input into preparing 
prospective childminders for registration, but, other factors may have influenced 
their decisions for not progressing. Feedback from BLA on what circumstances 
prospective childminders felt may prevent them from progressing to become a 
childminder were the: 
• Initial financial commitment. 
• Potential financial sustainability. 
• Rented accommodation with imposed restrictions of planning 
permission. 
• Suitability of family members to allow childminding to take place in 
the home and restrictions of family space within the home that 
would be allocated to the business of childminding.   
 
These influences could become apparent at any point within the journey from 
initial enquiry, to that of attending and completing a training pathway or 
undertaking self-research to fully prepare and inform a prospective childminder 
about registering with Ofsted or a Childminding Agency.  
The contribution to knowledge from this study indicates that informed pre-
registration pathways offered by BLA that was authored, coordinated and 
delivered face-to-face instilled the most confidence in prospective childminders 
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to undertake the childminder registration process with Ofsted or a Childminding 
Agency. This does not mean that those undertaking a blended learning approach 
or conducting their own research would not successfully complete registration 
with Ofsted. However, it shows that face to face delivery instilled more 
confidence to undertake the registration process. 
 
6.7 Future considerations  
Legislation within the early years sector is constantly changing. In times of 
austerity, funding to support the professional development of the early years 
workforce as a sector has been significantly cut, whilst new initiatives have been 
introduced. A revised version of the EYFS (DfE, 2017b) is already in place and 
maintains the requirement for childminders to have completed training which 
helps them to understand and implement the EYFS before registration with 
Ofsted or a Childminding Agency. As future revisions of the EYFS take place, so 
must a review of those elements of training and knowledge required to support 
prospective childminders to successfully register with Ofsted.  
 
A further review of qualifications required within the sector and the level in which 
they fall, is under consultation (DfE, 2017a). The qualification requirement is an 
area of confusion, as there is a proposal that qualifications are to be ‘mapped’ in 
line with jobs roles (ibid). Consideration as to how this is cascaded to the early 
years workforce and what impact it has on those who are predominantly lone 
workers i.e. childminders, needs to be given.  
 
At the time of this study there was no legal requirement for childminders to have 
formal qualifications. As childminders play such a significant part in the caring of 
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children within the early years sector, development of their learning 
opportunities, including that of formal qualifications to support their professional 
development should be considered.   
 
The progression of childcare options for parents is uppermost with the 
introduction of the ‘30 hours free childcare’ provision (DfE, 2018). This 
opportunity is also available for parents who wish to access the funding when 
using the service of childminders. The links to registration and quality of 
provision is paramount for childminders to be eligible for education funding (DfE, 
2018). Development of Childminding Agencies throughout BLA and surrounding 
areas may develop and provide wider opportunities for childminders to undertake 
and implement their practice, thus having a direct impact on the way in which 
childminders within the borough are managed and how funding to support the 30 
hours free childcare entitlement is administered. 
 
In relation to the training received by prospective childminders, there are many 
elements to consider. From the knowledge and understanding of the EYFS and 
how to successfully implement the various aspects, to the business awareness 
of marketing and how to remain sustainable. These, combined with the 
understanding of the legal requirements of self-employment, are areas that 
prospective childminders need to become familiar with to ensure that their 
childminding business becomes not only a successful one in practice, but one 
that maintains its financial sustainability.  
 
Further research into the number of prospective childminders who participated 
within this study, to identify how many successfully registered with Ofsted to 
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become a childminder would strengthen the findings within the case study 
outlined in Chapter 3. In addition, it would be interesting to ascertain if the 
training undertaken influenced their childminding practice and ultimately their 
Ofsted inspection grades around quality practice.  
 
6.8 Recommendations 
The recommendation on the analysis of this study is that BLA consider the 
reintroduction of a local authority coordinated and delivered pre-registration 
training pathway.  A pathway of training that incorporates knowledge and 
understanding of early years practice, identifying the various aspects of the 
EYFS and how they can be implemented in a home environment that supports a 
child’s development.   
Training should also include aspects that: 
• Provide information to support the understanding of self-employment and 
the necessity to register with HMRC.  
• Develop business acumen to support the sustainability of a childminding 
practice. 
• Provide face to face guidance on the registration process with Ofsted, 
demonstrating how to access appropriate documentation electronically 
including that of the medical and DBS requirements. 
• Signpost prospective childminders to additional training opportunities that 
support childminding practice including: Safeguarding of Children, 
Paediatric First Aid, Food Safety, Risk Assessments and General Health 
and Safety requirements.   
Due to the limitation of some prospective childminders knowledge and 
understanding of ICT, the Internet and how to undertake effective research, 
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careful consideration should be given to delivering a face-to-face programme of 
training rather than adopting a blended learning approach. However, the use of 
the internet is essential in the registration process with Ofsted to become a 
childminder. To manage this aspect of learning, a demonstration or walk through 
of how to find the information electronically can be given within a face-to-face 
group training session. By adopting this approach, the prospective childminder 
will be able to become familiar with the steps to take once within their own 
learning environment. 
 
The provision of a home visit to establish the suitability of the home environment 
was welcomed especially in the context of experiencing an outsider reviewing 
the premises by both Cohorts 1 and 2, and Cohort 3 felt that they would have 
benefitted from such an experience. As such, a recommendation to offer a home 
visit to prospective childminders should be reinstated. 
 
The need to provide a coordinated approach to the training offered to 
childminders on both childminding practice and business awareness is essential 
to registration with Ofsted and successfully developing a childminding practice 
that is sustainable. The offer of a home visit to establish a secure and safe 
environment for children and give the prospective childminder the experience of 
a person in authority ‘inspecting’ their home is something that was considered a 
benefit for future experiences with Ofsted.      
 
Although costly to provide such training and information, it was accepted 
throughout the study that there would be a financial charge payable by the 
prospective childminder. Such charges were explained on the awareness 
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sessions and not seen to be prohibitive to prospective childminders in 
undertaking any future training pathway.   
 
6.9 Dissemination of the study and findings 
The outline of this study and the analysis of the information gathered was shared 
with BLA alongside the recommendations and further research opportunities.  
 
6.10 Limitations of the study 
One of the benefits of the study is that the participants engaged in the research 
at a time when they had undertaken training. This in turn, allowed the 
prospective childminders of Cohorts 1 and 2 to reflect on the training that they 
had received and to form an opinion of how confident they felt at undertaking the 
registration process with Ofsted or Childminding Agency. Many found 
weaknesses in a variety of areas that would form part of the registration process. 
The confidence in the ability to implement the EYFS was an area that many from 
Cohort 2 and 3 felt were lacking.  
 
Undertaking this study has allowed BLA to establish the benefit of the support 
that it offered to three cohorts of prospective childminders. In doing so, the study 
aimed to identify the impact of offering their support, as opposed to leaving 
prospective childminders to undertake their own research and training to support 
the registration with Ofsted or Childminding Agency. The difficulties in identifying 
those who would have been responsible for their own learning (Cohort 3), were 
problematic. This was primarily as the information distributed to those within this 
cohort was limited. The information that was offered to this cohort of prospective 
childminders was available electronically, therefore, no direct record of who 
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would have benefited from the information was available. Additionally, many 
could have bypassed the FIS and BLA’s web page information and undertaken 
their own learning, which is not recorded within this study.     
 
6.11 Summary 
Overall this thesis has been able to establish what key elements of training have 
been beneficial to prospective childminders in preparing them for registration 
with Ofsted. The knowledge of what is expected from the prospective 
childminders as individuals and what is expected in implementing the EYFS 
(2014) has been acknowledged. Support in developing prospective childminders 
understanding of child development, observation and assessment of children’s 
learning, marketing their childminding practice and preparing for self employment 
are key to providing a sustainable practice.  
 
All these elements were introduced in the pre-registraion awareness sessions 
that realistically informed prospective childminders of the commitment to 
childminding, not only physically, but emotionally, intellectually and financially. In 
providing such information prospective childminders were able to consider the 
undertaking of childminding and to be more prepared for the provision of quality 
childcare that parents could have confidence in. In establishing these aspects of 
childminding prior to financially committing to future training, prospective 
childminders could make an informed decision on whether childminding as a 
business and career choice was what they envisaged.  
 
On making such decisions, prospective childminders were able to continue to 
undertake the more informative childminding training with a realistic mindset on 
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what they were expecting to achieve. Others were able to decline or defer 
progression and save themselves time, effort and money on something that they 
were not fully prepared for.  
 
Ultimately the provision of business and practice awareness sessions, home 
visits and a more detailed training pathway based around the EYFS prior to 
registration with Ofsted was beneficial in successfully preparing prospective 
childminders for registration with Ofsted, and would give them the confidence to 
meet the requirements for their first graded inspection from Ofsted. 
 
6.12 Further Research  
This study has allowed BLA to look at what prospective childminders who wish to 
practice within its borough needed to do to undertake childminder registration 
with Ofsted. In doing so BLA have been able to identify what has worked well 
and what aspects needed further consideration. The outcome of the study has 
highlighted such aspects and the recommendations are established in paragraph 
6.8. It is recognised that the benefits and difficulties experienced by those within 
this study are not limited to those within the given local authority. It could be 
taken that such experiences exist on a national as well as a local basis.  
 
Many prospective childminders may not have progressed into becoming a 
childminder due to lack of guidance, information and support that was once 
offered to them free of charge. The cost of childminder pre-registration training 
should not be a detrimental factor in more people becoming childminders, 
however, the cost of training does play a large role in some people progressing 
to Ofsted registration. A cost effective, yet informative training pathway should be 
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considered that allows prospective childminders to have confidence in their 
learning, whilst ensuring that the support offered by the local authority is 
supportive of the same outcome.  
 
The EYFS, Safeguarding Children, Paediatric First Aid, Health and Safety and 
Food Safety training are all recognised, along with a highly skilled workforce as 
previously highlighted in the Nutbrown review (2012b) as features that are 
essential for a high-quality childminding practice. To complement a successful 
childminding practice, the necessity to build business acumen (Conner & 
Prahalad, 1996) in understanding self-employment and basic business 
requirements, including: accounting, financial planning and marketing are 
essential to maintain a high quality, financially sustainable childminding practice. 
 
Further research would be beneficial in identifying prospective childminders who 
progressed to Ofsted registration and subsequently became fully registered 
childminders. Doing such would strengthen this thesis in establishing the full 
benefits of pre-registration childminder training.  
 
6.13 Progression since the study was undertaken 
Since the completion of this study the recommendations made to BLA were 
reviewed and taken into consideration. As a result of the findings BLA have: 
• Continued to provide free of charge, initial information to prospective 
childminders via their Family Information Service. 
• Continued to deliver free of charge the Practice and Business awareness 
sessions.    
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• Introduced a six-week face-to-face pre-registration pathway of training 
covering aspects of EYFS and registration with Ofsted. A charge to cover 
the delivery of these sessions is payable by the prospective childminder. 
One aspect of this training is to show prospective childminders how to 
access the internet to locate the Ofsted website to access the appropriate 
information needed to apply to register with Ofsted as a childminder.  
• Reintroduced the option of a home visit by a member of the EY & CC 
team to establish the suitability of the home environment. 
 
6.14 Further developments 
As the author of this study was part of BLA, the findings of this study have been 
beneficial in supporting the wider early years workforce. The information 
gathered and areas of support recognised in relation to supporting registration 
with Ofsted, business management and self-employment that were identified 
within this study were also relevant to wider early years workforce.  
 
As a result, a Workforce Development Cycle was developed to aid performance 
management and covered the following subjects under the heading of leadership 
and management: 
• Analysis of employment / business need. 
• Safer recruitment. 
• Staff induction. 
• Staff supervision. 
• Mandatory and essential training. 
• Continuing professional development.  
• Informing practice. 
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• Review of leadership and management.  
 
Each of these headings covered a suite of training to support its implementation 
into early years practice. Those working within the early years and childcare 
sector were invited to a Managers Event hosted by BLA in partnership with the 
local community college to share information around this cycle of provision. In 
addition, a neighbouring local authority also partnered with BLA to allow 
managers of their early years settings to receive the information. Induction 
handbooks were distributed to the wider workforce for use in practice and act as 
a guide to ensuring managers, staff, students and volunteers had an opportunity 
to develop their understanding of EYFS and the business needs of the early 
years provision. 
 
To further support early years performance and management, the development 
of this aspect of training was published as a case study in the book by Debbie 
Garvey entitled Performance Management in Early Years Settings: A Practical 











7.1 Permissions to gather information 
 
Information Sheet 
My name is Janet Birchall and I am currently studying at the University of Bolton undertaking a 
study programme that will lead to a Doctor of Education  
 
The title of my study is:  
‘How does Childminding pre-registration training support Childminding Practice’? 
 
To help in gathering information to support my studies, I need to gather information and data 
about the training on offer and identify how participants felt the training supported their 
understanding around becoming a childminder.  
 
It is with this in mind that I will attend the last session of the training programme and hold a 
discussion with those present to discuss their findings. 
 
All information will be gathered anonymously, and all information will be stored in relation to the 
ethical requirements of the university. 
 
All participants contributions may be withdrawn at any time and general permission will be 
obtained by the course tutor from the group prior to attendance.  
 
For further information in relation to this study I can be contacted at the above address 
 








7.2 Research Ethics – consent form  Group 6  
          
Full title of Project: 
How does Childminding pre-registration training support Childminding Practice 
 
Name, position and contact address of Researcher: 
Janet Birchall, 17 Culross Avenue, Ladybridge, Bolton, BL3 4PT 
I confirm that I have asked all participants of the Childminder Pre-Registration Training 
Programme to give their permission for Janet Birchall to use their comments, opinions and 
contributions gathered during a focus group discussion that is to be held on the last session of 
the training programme to support her current studies. All participants have given their 
permissions in respect of the statements below. 
 
Please Initial Box 
 
1. I confirm that I have read and understand the information sheet for the  
above study and have had the opportunity to ask questions 
 
2. I understand that my participation is voluntary and that I am free to  
withdraw at any time, without giving reason. 
 
3. I agree to take part in the above study. 
 




Name of Participant    Date    Signature 
 
 









7.3 Questionnaire  
Student End of course Evaluation 2014 
Course Name Dates 
The content of each aspect of the programme was useful to me: 
[Please comment on each component as below] 
 Agree 
Completely 
Agree  Disagree Disagree 
Completely 
1 Information from Family 
Information Service (on initial 
booking) 
    
2 Practice Awareness Session     
3 Business Awareness Session     
4 Home visit     
5 Interview/Assessment process     
6 Week CYPOP 5 Course     
7 Last Week – Ofsted 
Registration Awareness 
    
8 EYFS Practice     
9 Access to First Aid     
10 Value for money (overall) 
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What do you think went well? 
What improvements do you think could be made to the programme? 
Would you recommend the programme to a friend / colleague? 
 








7.4 Ethics Approval 
                                                                                         
 
 
RESEARCH ETHICS CHECKLIST       Form 
RE1 
 
This checklist should be completed for every research project which involves human 
participants.  It is used to identify whether a full application for ethics approval needs to 
be submitted. 
 
Before completing this form, please refer to the University Code of Practice on 
Ethical Standards for Research Involving Human Participants.  The principal 
investigator and, where the principal investigator is a student, the supervisor, is 
responsible for exercising appropriate professional judgment in this review. 
 
This checklist must be completed before potential participants are approached to 
take part in any research. 
 
Section I:  Applicant Details 
 
1. Name of Researcher (applicant): Janet Birchall 
2. Status (please click to select): Taught post graduate student 
3. Email Address: Janetmb44@googlemail.com 
4a. Contact Address: 17 Culross Avenue, Ladybridge, Bolton BL3 
4PT  
4b. Telephone Number: 07850562679 
 
Section II:  Project Details 
 
 How Does Childminding Pre Registration 
training support Childminder Practice? 
 
 
Section III:  For Students Only: 
 
6. Course title and module name 






      
7. Supervisor’s or module leader’s 
name: 
David Kitchener 
8. Email address: D.A.Kitchener@bolton.ac.uk 
9. Telephone extension:: X 3347 
 
Declaration by Researcher (Please tick the appropriate boxes) 
 
x  I have read the University’s Code of Practice 
x  The topic merits further research 
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x  I have the skills to carry out the research 
x  The participant information sheet, if needed, is appropriate 
x  The procedures for recruitment and obtaining informed consent, if needed, are 
appropriate 
x  The research is exempt from further ethics review according to current 
University guidelines 
 
Comments from Researcher, and/or from Supervisor if  Researcher is 
Undergraduate or Taught Postgraduate student: 
      
 
 
I have recently completed my Masters in Educational Management and reviewed the Management of Childminders as a result of 
changing Government policy for my dissertation. I would like to take this further in identifying what impact if any the pre registration 
training programme has on practice for new childminders entering the children's workforce.  This is a national requirement but is 
interpreted differently by each local authority. Therefore the training given differs accordingly and prepares childminders in different 
ways. 
 
I would like to research the differing models of delivery and provision in Bolton and neighbouring boroughs and review the impact each 
programme of delivery has on Ofsted outcomes at registration.  
 
In addition I would like to review how  childminders feel their training has prepared them for practice.  
 
 
Section IV:  Research Checklist 
 
Please answer each question by ticking the appropriate box: 
 
 YES NO 
1. Will the study involve participants who are particularly 
vulnerable or who may be unable to give informed consent (e.g. 
children, people with learning disabilities, emotional difficulties, 
problems with understanding and/or communication, your own 
students)? 
 x  
2. Will the study require the co-operation of a gatekeeper for initial 
access to the groups or individuals to be recruited (e.g. students 
at school, members of self-help group, residents of nursing 
home)? 
 x  
3. Will deception be necessary, i.e. will participants take part 
without knowing the true purpose of the study or without their 
knowledge/consent at the time (e.g. covert observation of 
people in non-public places)? 
 x  
4. Will the study involve discussion of topics which the participants 
may find sensitive (e.g. sexual activity, own drug use)? 
 x  
5. Will drugs, placebos or other substances (e.g. food substances, 
alcohol, nicotine, vitamins) be administered to or ingested by 
participants or will the study involve invasive, intrusive or 
potentially harmful procedures of any kind? 
 x  
6. Will blood or tissues samples be obtained from participants?  x 
7. Will pain or more than mild discomfort be likely to result from the 
study? 
 x  
8. Could the study induce psychological stress or anxiety or cause 
harm or negative consequences beyond the risks encountered 
in normal life? 
 x  
9. Will the study involve prolonged or repetitive testing?  x 
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10. Will financial inducements (other than reasonable expenses 
and compensation for time) be offered to participants? 
 x 
11. Will participants’ right to withdraw from the study at any time be 
withheld or not made explicit? 
 x  
12. Will participants’ anonymity be compromised or their right to 
anonymity be withheld or information they give be identifiable 
as theirs? 
 x  
13. Might permission for the study need to be sought from the 
researcher’s or from participants’ employer?  
x  




If ALL items in the Declaration are ticked AND if you have answered NO to ALL questions 
in Section IV, send the completed and signed Form RE1 to your School/Centre 
Research Ethics Officer for information.  You may proceed with the research but should 
follow any subsequent guidance or requests from the School/Centre Research Ethics 
Officer or your supervisor/module leader where appropriate.  Undergraduate and taught 
postgraduate students should retain a copy of this form and submit it with their research 
report or dissertation (bound in at the beginning).  MPhil/PhD students should submit a 
copy to the Board of Studies for Research Degrees with their application for Registration 
(R1). Work which is submitted without the appropriate ethics form will be returned 
unassessed. 
 
If ANY of the items in the Declaration are not ticked AND / OR if you have answered YES 
to ANY of the questions in Section IV, you will need to describe more fully in Section V of 
the form below how you plan to deal with the ethical issues raised by your research.  This 
does not mean that you cannot do the research, only that your proposal will need 
to be approved by the School/Centre Research Ethics Officer or School/Centre 
Research Ethics Committee or Sub-committee.  When submitting the form as 
described in the above paragraph you should substitute the original Section V with 
the version authorized by the School/Centre Research Ethics officer. 
 
If you answered YES to question 14, you will also have to submit an application to the 
appropriate external health authority ethics committee, after you have received approval 
from the School/Centre Research Ethics Officer/Committee and, where appropriate, the 
University Research Ethics Committee. 
 
 
Section V:  Addressing Ethical Problems 
 
If you have answered YES to any of questions 1-12 please complete below and submit 
the form to your School/Centre Research Ethics Officer. 
 
Project Title 










Summary of issues and action to be taken to address the ethics problem(s) 
Permission from Line Manager will be obtained to allow the use secondary data 
collected as part of working project within my current job role. This data will partially 
support the development of my thesis. 
 
Please note that it is your responsibility to follow the University’s Code of Practice on 
Ethical Standards and any relevant academic or professional guidelines in the conduct of 
your study.  This includes providing appropriate information sheets and consent 
forms, and ensuring confidentiality in the storage and use of data.  Any significant 
change to the design or conduct of the research should be notified to the School/Centre 
Research Ethics Officer and may require a new application for ethics approval. 
 
Signed:  Janet Birchall     Principal 
Investigator/Researcher 
 
Approved:        Supervisor or module leader 
(where appropriate) 
 
Date:   21st November 2013      
 
For use by School/Centre Research Ethics Officer: 
 
• No ethical problems are raised by this proposed study - Retain this form on 
record 
 
• Appropriate action taken to maintain ethical standards 
 
• The research protocol should be revised to eliminate the   
ethical concerns or reduce them to an acceptable level,  
using the attached suggestions  
 
• Please submit School/Centre Application for Ethics Approval 
(Form RE2(D)) 
 
• Please submit University Application for Ethics Approval 
(Form RE2(U)) 
 
Signed:  D. Kitchener     
Date:   6/1/14    
 
 
L:\AQAS\Common\Research\Research Ethics\Research Ethics Checklist Form RE1.doc 








Retain this form on 
record and return a 
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